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You've got to hand it to the folks at
AFT PLUS. The benefits of union
membership keep getting better and
better. Take a look at what's new:

UNION PLUS
MOTOR CLUB

Feel the security of total coverage the
next time you get in your car =
Emergency towing and road service
= Up to $100 per call for covering
things like a dead battery, broken
fan belt or flat tire m Emergency
locksmith ® Free personal trip
service ® $5,000 stolen auto reward
® $39.95/year for the first union
family member; $47.95/year for the
first member plus one additional;
$12 per year for each additional
family member

1-888-330-8801

UNION PLUS
HEALTH SAVINGS

Save up to 40 percent on generic or
name brand prescription drugs at
more than 26,000 participating
pharmacies nationwide ® Free 30-
day trial period = Save on mail-
order drugs m Save on glasses,
frames and contact lenses m Free
access to Nurses HelpLine » Free
access to Health Library and
recorded health messages »
Quarterly savings statements m
$29.95 per family, per year
1-800-228-3523

UNION PLUS
EDUCATION LOAN PROGRAM

Off to college? Give us a call first.

® Traditional college loans for
students attending at least half time
= Job Skills Training Loans designed
for adults or part-time students
attending technical, trade or profes-
sional schools » Flexible payment
plans with low interest rates and fees
based on credit history

1-877-881-1022

.really swell.

GET IN TOUCH TODAY!
Visit us at: www.aft.org/aftplus

i

With AFT PLUS, there are no minuses.
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20 A Walk on the
Underground Railroad
By Anthony Cohen

A young African-American historian, looking
for traces of the routes followed by runaway
slaves, finds bimself on a personal journey.
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26 Verbicide
By David W. Orr

Who is murdering our language—and why?
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conservation biology,
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Enlightenment for Children
Community Schools in South India

By Stephanie Fischer

Poor parents in a Hyderabad slum are rushing

to enroll their children in Sarat Babu
Vasireddy'’s Baljyoti schools.

Burned at the
High Stakes

A Somewhat Pseudo
Self-Test About Testing
By W. James Popham
There’s a lot of beated
talk about tests these
days, and one assessment
expert thinks it's time to
get a laugh out of this
incendiary subject.

Smaller Schools

How Much More than a Fad?

By Edward Muir

The movement back to smaller schools is not
Jjust anotber swing of the education pendulum,

but many questions about the effects of school
size still need to be answered.
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Your ticket out
of the doghouse.

In a relationship, stuff happens. When stuff happens,
someone usually ends up in the doghouse. Whether
or not you deserve to be there is another issue. What
AFT PLUS is offering you is a ticket out—where
things go from there is up to you. With UNION
MEMBER FLOWER SERVICE, AFT members
receive a 15 percent discount with every order—
minimum order in the U.S., $30. If you had forgotten
the healing power of a delivery of flowers, just clip
this ad and stick it in your wallet for the time stuff
happens to you.

1-888-667-7779
Y%
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Buy cards designed
by young artists. . .and
join the Sweatfree
Schools movement.

Created by New York schoolchildren, the artwork featured in these cards
won first or second prize in the New York Sweatfree Schools Poster
Contest. With the theme How do sweatshops and child labor affect you
and your school?, the artists make a direct and powerful statement.

These winning cards were selected from among more than 200 entries
nominated by teachers. Each packet includes eight different cards and
envelopes. You can write your own individualized message in each
card. And, at the same time, give your support to efforts against
sweatshops and child labor.

The poster contest is part of the New York Sweatfree Schools Campaign, a
project that aims to raise awareness about child and sweatshop labor and
encourage school boards to adopt policies against the use of sweatshop-
produced uniforms and other apparel. Many teacher associations, school
districts, religious groups, colleges, and other organizations have
endorsed this campaign.

The contest is underwritten by the New York State United Teachers (NYSUT), a union
representing 440,000 members, and sponsored by the New York State Labor-Religion
Coalition, a human rights
organization focusing on

Amount sent: $

-

1

i1 ORDER COUPON : workplace

: NYS Labor-Religion Coalition, 159 Wolf Rd., Albany, NY 12205 : issues affecting

I O call the Coalifion at 1-800.342.9819. | low-wage o
1 Please send me the items and quantities listed below. 1 workers.

1 QuANTTY I

! ! Ifyouwishto

I Notecards featuring 8 winning posters in 1 Y

: the Sweatfree Poster Contest. Contribution $10 : know more

I Sweatfree Cap, union made in USA 1 about the

I with Sweatfree logo. Contribution $10 I poster

i 9 1 P

: Child Laborland by Zachary Vitale, first prize : contest and

1 winner (1012 grade) in poster contest. Confribution $10 1 the Sweatfree

: ol : Scl.lools Campaign,
: 1  write to

1 Mailing address o : Laudelina Martinez,
: iy : 159 Wolf Rd.,
e S ~— 1 Albany, NY 12205,
I Enclosed is my check for the full amount made payable to New y orcall

I York State Labor-Religion Coalition. I 518-459-5400,
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I 1 ext.6305.
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LOST
AND FOUND

The Incredible Life and Times
of (Miss) Layle Lane

BY JACK SCHIERENBECK

Jack Schierenbeck was surprised at the response he
got when be included a paragraph about Layle Lane
in one of the installments of “Class Struggles,” bis bis-
tory of the United Federation of Teachers. Readers,
who were fascinated by what theyd read, called and
asked where they could find out more. Schierenbeck
had to confess that be didn’t know. All the informa-
tion be bhad been able to find was included in the
brief paragraph. Surprisingly, there were no books or
articles about Lane, and bher contemporaries, people
who could have talked about bher, were gone. The
trail seemed. to be cold.

But Dan Golodner, AFT archivist, was convinced
that Lane would make a great subject for an Ameri-
can Educator article, and be suggested some sources
in AFT’s own archives and in the Layle Lane Collec-
tion at Howard University’s Moorland-Spingarn Re-
search Center. Ultimately AE tracked down a man
who bad not only known Layle Lane well but bad
done extensive research on her life. Without Profes-
sor Leonard Bethel’s 400-page manuscript, bis taped
interviews with many of Lane’s friends and associ-
ates, and bis own recollections, all of which be gener-
ously shared, the article that follows could never
have been written.

—Editor

HER GRAVE in Cuernavaca is marked only by a
number. That’s just how cruel time has been to
the memory of Layle Lane. You can picture Mexican
families celebrating the annual Day of the Dead and
wondering, as they walk by her grave, what poor for-
gotten wretch lies buried there.

If only they knew.

By the time she died at 82, on Feb. 2, 1976, Miss
Lane, as she liked to be called, had lived a life that de-
fies neat summary or easy description. High school
teacher, civil rights pioneer, teacher unionist, Socialist
activist, political candidate, lifelong pacifist, adven-
turer, and humanitarian, she counted as friends and

Jack Schierenbeck is a staff writer at the New York
Teacher/City Edition.
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political comrades-in-arms the likes of A. Philip Ran-
dolph, Bayard Rustin, Eleanor Roosevelt, Ralph
Bunche, Pearl Buck, W. E. B. DuBois, James Weldon
Johnson, Mary McLeod Bethune, and Margaret Mead.

Not that Layle Lane sought the limelight. The fact is,
she never lost the common touch: finding time to run
a summer camp for poor, inner-city kids on her Penn-
sylvania farm, and, in her retirement, helping Mexican
street children. At the age of 60, she boarded a tiny
freighter and traveled alone halfway around the world.

Still, it’s a wonder that so little acknowledgment of
what she accomplished remains in the public
record—mainly fragments, like AFT convention pho-
tos of her and her committee (the one that was
chiefly responsible for AFT’s amicus curiae brief in
Brown vs. Board of Education); her name on litera-
ture for the 1941 March on Washington; a newspaper
photo of her smiling and holding the document that
put an end to segregated locals in the AFT. Unlike
Woody Allen’s fictional hero Zelig, who is inserted
into film footage showing the great events of his time,
Layle Lane’s picture is mysteriously missing from the
great events in which she participated and helped to
shape.

The story of her life might have been lost for all time
were it not for Leonard Bethel, who was “one of her
boys” at her summer camp. (See “Miss Lane, as we all
called her ...,” page 10.) Now a Rutgers University pro-
fessor in the Department of Africana Studies and an or-
dained Presbyterian minister, Bethel has made Layle
Lane’s life no small part of his life’s work. He did the
heavy digging, uncovering this incredible woman'’s
legacy, and because of him, her accomplishments will
not go unsung.

“I was in awe of her,” says Maida Springer-Kemp,
who at 90 recalls meeting Lane in the early 1930s on
125th Street in Harlem as the older woman was orga-
nizing a boycott of local merchants who engaged in
discrimination. “I felt proud to be walking alongside
her as she patiently explained to people that ‘If anyone
denies you your citizenship, you should deny them
your hard-earned money.”

By then Lane was already a political fixture on the
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A portrait of Layle Lane
as a young woman,
probably in the 1920s.




Harlem scene, noted for her persistence and elo-
quence. “She was brilliant and so articulate,” remem-
bers Springer-Kemp. “She was such a lady, gentle but
strong. She knew who she was.”

Lane refused to be cowed by what the American sys-
tem would have a black woman believe about herself.
“She never bought into what America tried to force
upon you, that you were a second-class citizen. That
no matter how educated you were you were less of a
person. Layle was small but we all thought she was 10-
feet tall” says Springer-Kemp, who went on to become
an aide to A. Philip Randolph and the director of edu-
cation for a garment workers union.

“She was a remarkable woman, soft-spoken and with
a quiet dignity about her,” says Harry Fleishman, one-
time national secretary of the Socialist Party, author of
a biography of Norman Thomas, and at 86 one of the
few people still alive who knew and worked with
Lane. “Definitely, one of the smartest people around,
absolutely brilliant and articulate. Layle had a full sense
of her own worth and didn’t want to be treated with
kid gloves or as a token. Nor would she kowtow to
anyone. Yet she was well-liked and would try to bring
people together”

The granddaughter of free blacks, Layle Lane was
born on Nov. 27, 1893, in Marietta, Ga., the fourth
child of the Rev. Calvin and Alice Virginia Clark Lane, a
former school teacher. The son of a North Carolina
carpenter, Calvin Lane had gone north to Connecticut
to attend the Hartford

years, learning to speak and write with ease and ele-
gance—wasn’t a complete failure, Calvin Lane never
lived down the tag of “outsider”

A love of language and a facility with it were not all
that young Layle learned from her father. From him
she inherited a tight-laced personal morality and a
strong belief in self-help, combined with a passion
for social justice. Although Lane would sever her ties
to the church—some even thought she was an athe-
ist—many would later describe her as the “most
Christian” woman they’d ever met, indeed “a saint.”
It’s no surprise to hear her talk, in one of her jour-
nals, about how “abstract sermons are and only one
solution—Christ—rather than the practice of Christ
within.”

Calvin Lane taught her that the life of a black freed-
man in the slave South had only been so free; how it
was a crime “to teach colored children anything from
books and also for colored people to have books in
their homes.” And he wrote down an account of one
terrifying night, when white vigilantes searching for
runaway slaves found books instead.

Her father also remembered how, in the years after
the Civil War, missionaries came to town and taught
the ex-slaves how to read. She learned how they
banded together to protect those good samaritans
from the violent and vengeful nightriders.

And he recalled hearing a Baptist preacher-turned-
Klansman tell a public gathering that “God Almighty

never intended a nigger to

Seminary. His brother
Wiley had been the first
African American to grad-
uate from Massachusetts’
Amherst College—and
one of the first to be
elected to Phi Beta
Kappa,—and he went on
to teach Latin and Greek
at Howard University.
Calvin, who was ordained
a Congregationalist minis-
ter, was sent to Marietta
to build a church and
school, which he did
with his own hands.
Unfortunately, he wasn’t
as handy when it came to
persuading the local peo-
ple, most of whom were
Baptists or Methodists, to
join his church. Strong-
willed and outspoken, the
Rev. Lane would never
have been mistaken for a
charmer. Of course, it
didn’t help that he had
picked up a New England
accent at the seminary
and was very light-
skinned to boot. At any
rate, although his school
for girls—which daughter
Layle attended for nine

Alice Virginia Clark Lane,
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be the political equal of

the white man.”

“It was the Klan,” he
wrote, “who drenched
our state with rivers of
Negro blood because
brave Black men dared to
vote.” (See “The Story of
the Rev. Calvin Lane,” op-
posite page.)

Layle Lane was spared
the worst. Being a
“preacher’s kid”—what
James Farmer, Congress of
Racial Equality (CORE)
founder and fearless Free-
dom Rider, dismissively
called a “PK”—Lane grew
up in the security and rel-
ative comfort of the black
middle class. Her hands
never bled from picking
cotton. She never had to
stand all day at a textile

_loom or scrub some
stranger’s floors.

That said, growing up
in the turn-of-the-century
South, she surely knew
the terror of having to live
on the rim of the volcano.

“If it is necessary,

4
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Layle Lane’s m

every Negro in the state

other. will be lynched...to main-
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The Story of the Rev. Calvin Lane

Layle Lane’s father lived
through the time when
African Americans
gained their freedom
and citizenship and
then, in a few short
years, lost most of the
rights they bad won.
Calvin Lane appar-
ently boped to write a
history of the Recon-
Struction, but this ac-
count of bis early life
and times seems to be
all that remains of the
project. Although Rev.
Lane wrote this close to
the end of bis life, the
experiences be recounts
must have been part of
the Lane family lore as
Layle Lane was grow-
ing up, and it’s easy to
see ber own sense of
the preciousness of edu-
cation, as well as ber pride and
dignity, in ber father’s story. “The
Story of the Rev. Calvin Lane” is in
Howard University’s Layle Lane
Collection, and it is printed bere for
the first time with the permission
of the Moorland-Spingarn Research
Center:

—Editor

Y PARENTS were free col-

ored people. They were born
around 100 years ago; to be exact,
my father was born in 1828, my
mother in 1834.

The forebears of my mother
were thrifty people, and by hard
work in odd hours had earned suf-
ficient money to buy their freedom
from slavery. It is but charitable to
say that there were some humane
slaveholders. The freedom of my
father and his sister came in a dif-
ferent way. Like Paul of old, they
were freeborn. In those years, the
status of the mother determined
that of her children. The mother of
my father was of the white race,
while his father was a slave. There
were more than a few such chil-
dren in the early years of the 19th
century.

Our state was North Carolina; it
was one Southern state that took
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some account of such prospective
citizens. A constitutional amend-
ment provided that all children so
born should be taken from their
mothers at 5 years old and bound
to a taskmaster until 21 years old.
To safeguard the rights of these
children, some stipulations in the
binding papers were the following:
They were to have a home, and to
be taught to work. They were to
have two years’ schooling, educa-
tion in the three R’s, reading, writ-
ing, and arithmetic.... In the case
of boys at the proper age, they
were to learn a trade and at 21 be
set free, given two suits of clothes,
a horse, bridle, and saddle. Such
was thought an adequate equip-
ment for a young man to become a
useful and helpful citizen of the
state. This plan worked well.

Many of the taskmasters were
humane men and lived up to their
obligations. Others were not hu-
mane and often sold their charges
to slave traders, and such children
were not freed until the Emancipa-
tion Proclamation. I have heard the
stories of not a few old people
who had vivid recollections of
how they were cruelly sold into
slavery and made to serve hard and
long in bitter bondage.

The Lane family, c. 1895, with Layle Lane sitting on ber father’s lap.

The taskmaster of my father was
of the better sort. He did set his
charges free when they were of
age. However, my father never got
his schooling nor anything else due
him. When he was born, the feel-
ing was already growing that free
people among the slaves were a
rather dangerous element. Some-
thing must be done about it. Some
wise and good men who wanted
right to prevail were puzzled to
know what to do. One measure
was the organization of the Ameri-
can Colonization Society that sent
some to Africa.

ESE COLORED children were
no longer permitted to go to

school with the whites. All their
constitutional rights were thrown
to the wind. Old people of 20
years ago in speaking of it would
say, “the Constitution fell.” That oc-
curred in my state in 1835. Col-
ored people charged that action
against the Democratic Party,
which was the party in power in
the state. “The Constitution fell,”
and it became a misdemeanor for
anyone to teach colored children
anything from books and also for
colored people to have books in

(Continued on page 46)
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tain white supremacy” the governor
of Mississippi declared in
1907. Indeed, an average of
100 blacks a year were
lynched in the United States
between 1898 and 1918. Dur-
ing the 1890s, the voting rights
that African Americans had
gained during Reconstruction
had been systematically and in
broad daylight stripped from
them, so that by 1910 black citi-
zens in every former Confederate
state could no longer vote.

Courts were no refuge. By 1896,
a few years after Layle Lane’s birth,
the races were separated down to
the smallest detail of life—drinking
fountains, swimming pools, schools,
even morgues and cemeteries—as the
doctrine of “separate but equal” be-
came the law of the land. Florida and
Kentucky actually went so far as to
make it a crime for a white to teach a
black. And in a South Carolina textile
factory, black and white workers were
forbidden by law from using a door, stair-
way, or even window at the same time.

Who knows how big a role this poison
played in Rev. Lane’s decision to leave
Georgia and move to Knoxville, Tenn. But
with the coming of age of his oldest son, it
isn’t a stretch to think that the threat of vio-
lence and intimidation was becoming too
close for comfort.

Knoxville, 200 miles north of Marietta,
had been a stronghold of Union sympathiz-
ers who had opposed Tennessee’s secession
in the Civil War. Although it was segregated, the more
liberal and cosmopolitan Knoxville should have been
an improvement. We'll never know. What we do
know is that a few years later Rev. Lane picked up the
family and moved to Vineland, N.J. At Vineland High
School, 13-year-old Layle had her first taste of integra-
tion. A good student, she was the school’s first black
graduate.

She then followed her father and another uncle to
Washington, D.C.s all-black Howard University.
Founded in 1867, Howard, for most of its first century
of existence, drew the cream of the American black
middle class. Layle thrived, graduating in four years
with a degree in history and English.

Next stop: Harlem. Arriving in 1916, she rented a
small apartment in the hope of landing a teaching job
in the city’s public schools. At a time when even a high
school diploma was rare, you'd think employers would
have been eager to hire the polished, well-spoken min-
ister’s daughter with her degree from a prestigious col-
lege.

Think again. As one black minister put it at the
time: “The young colored men and girls who are grad-
uating from high schools, the normal schools [teach-
ing academies], and the colleges don’t want to be
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Campaign brochures for two of
Layle Lane’s runs for office, both
in the 1940s. (Top) For New York
State senator: (Left) For New
York City comptroller.
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(Above) A poster announcing a rally in support of

Layle Lane’s candidacy for New York State congressman-
at-large. Norman Thomas, the most prominent American
Socialist of bis day and a friend of Layle Lane,

is the featured speaker:
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waiting maids and porters or elevator operators, and
yet this is about the highest they can hope for in this
country.”

The degree from Howard wasn’t enough. Turned
down, Lane went back to school for a year—to Hunter
College—earning a second undergraduate degree.
Then, intent on teaching high school, she enrolled at
Columbia for a master’s degree.

We know very little about Lane’s early years in New
York. Still, the 24-year-old must have felt she'd finally
made it home. In Harlem, Lane found herself in the
right place at the right time: at the epicenter of an ex-
plosion of black intellectual and artistic creativity.

This tiny 2%-mile by half-mile strip would become
the “mecca of the New Negro.” By the hundreds, if not
thousands, black America’s best thinkers, writers,
poets, artists, sculptors, and musicians flocked to
Harlem. Artists like poets Langston Hughes and James
Weldon Johnson, writers Claude McKay and Zora
Neale Hurston, and musicians Eubie Blake and Fats
Waller would create a new, more daring, self-aware,
heady, sensuous, and radical black sensibility. They
called the result the Harlem Renaissance.

But there were two Harlems—one bursting with
promise, the other exploding with problems. Lane had
followed the same road north as hundreds of thou-
sands of ordinary black Americans in what became
known as “the great migration.”

The lure was jobs. A steep decline in European im-
migration, coupled with the drafting of 4 million men
into uniform in 1917, had created an acute labor short-
age.

So black people went north—to Chicago’s meat-
packing houses; to the coal mines of West Virginia and
Pennsylvania, the automobile plants of Detroit, and
Pittsburgh’s steel mills; and to the waterfront, ware-
houses, and factories of New York.

Mind you, the doors weren’t open all the way. More
often than not, blacks got no higher than the bottom
rung of the job ladder—but at least they were on the
ladder. It was, as more than one observer put it,
“Negro Heaven.”

But by 1919, with white men returning from over-
seas and ready to reclaim their jobs and with war pro-
duction shut down, the boom ended and with it the
need for extra bodies. As the last hired, black workers
became the first fired. Where they could, says histo-
rian Philip Foner, light-skinned blacks actually posed as
Italians and Slavs, complete with foreign-sounding ac-
cents. By 1919, about the only work available to
African Americans in the North was as strikebreakers,
which many took, albeit reluctantly.

The sorriest chapter in the country’s labor move-
ment was its almost century-long callous mistreatment
of black workers. With rare exceptions, labor unions
and the American Federation of Labor were “whites-
only” places. When a few blacks were allowed in, they
were segregated into so-called Jim Crow locals.
(Decades later in the 1950s, Layle Lane would play a
key role, first in desegregating the AFT’s Washington,
D.C., locals and then in banning segregated locals from
the AFT))

Prominent labor leaders publically endorsed the
idea of wholesale deportation of blacks “back to
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Africa” AFL president Samuel Gompers even refused
to take a stand against lynchings, lamely offering that it
was a matter of the South’s “internal affairs.”

“Whatever the tactics, the result is the same for the
mass of white workingmen in America,” wrote Lane’s
future friend and mentor, W. E. B. Du Bois for the Na-
tional Association for the Advancement of Colored
People (NAACP) in 1913. “Beat or starve the Negro out
of his job if you can by keeping him out of the union;
or, if you must admit him, do the same thing inside
union lines.”

Still, with the chance to escape mob violence, a
caste system based on race, and a fast-disappearing
rural economy of sharecropping and tenant farming,
southern blacks kept coming. And coming.

And coming.

Tiny Harlem burst at the seams as the new arrivals
crammed three and four families to a tenement apart-
ment, when they could get one, at twice the going
rate. Others took refuge wherever they could, in cel-
lars, garages, even stables.

To the newcomers, most of whom had never been
beyond their rural county line, every day in this new
world was a survival course. On the teeming streets,
black Harlemites faced a police force that was all
white and all too often brutal. Its public hospital and
private clinics were a scandal, as tuberculosis—the
scourge of the city’s poor—more often than not meant
a death sentence. As for Harlem’s public schools, they
were among the city’s oldest, most overcrowded, most
dilapidated, some dating back to the Civil War.

Just what was running through the mind of this 5-
foot-2 genteel minister’s daughter who despised liquor
and moral license, we’ll never know. A quarter century
later she would write of Harlem: “It would take a su-
perhuman race not to be physically affected by
poverty, discrimination, and all the social ills of an un-
derprivileged area”

Twenty-four-year-old Lane certainly was “affected”
and acted. Within weeks of arriving in New York, she
joined 10,000 others in a “silent march” down Fifth Av-
enue to protest the cold-blooded murder of more than
100 blacks in East St. Louis, Mo., in July 1917.

It was just the first in a lifetime of protests. From
foot soldier to field general, throughout the next half
century Lane would play a role in all the epic battles
for racial, social, and economic justice. Courageous
and persistent, she managed to overcome the double
whammy of race and gender and to leave a legacy so
packed as to seemingly defy the basic laws of time and
space.

Consider this partial roll call: Elected first black fe-
male AFT vice president... Led AFT’s successful fight to
rid the union of segregated locals in the South... Ran
five times as Socialist Party candidate for political of-
fice, including three times for Congress... Organized
citizen support for the all-black sleeping car porters
union... Founded a Pennsylvania farm co-op during the
Depression to grow food for Philadelphia’s poor...
Helped plan and organize the 1941 March on Washing-
ton to open up defense industry jobs to blacks... Urged
teachers at the 1942 AFT national convention to study
“Negro history” as a way to remove the “stone wall”
separating them from black children... Helped orga-
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“Miss Lane, as we all called her...”

T’S BEEN almost 50 years since

a “summer romance” with a
much older woman took hold of
Leonard Bethel and never let go.

It was the summer of 1952.
Just as she had for every year
since 1929, Layle Lane would
leave her Harlem home and open
up her Pennsylvania farm—and
her heart—to 25 or so city kids.
For eight weeks these boys from
the rough and tough streets of
Harlem and North Philadelphia
would learn another way of life.

For this was no dude ranch.
Sure there would be swimming
and hiking, reading and singing,
and plenty of Miss Lane’s home-
made ice cream. But there would
also be work—baking bread, pick-
ing the vegetables and fruit for
their meals, even helping build a
stone wall and road that snaked
through the 30-acre property.

Lane believed in the dignity of
work. But she was after more
than growing food or building
stone walls. “La Citadelle,” she
hoped, would cultivate some-
thing far more important. She had
named the farm to memorialize
the Haitian slaves who had re-
volted from their French masters
in the 1790s. La Citadelle was the
name of the coastal fortress
stronghold they built to preserve
their independence from invaders
who might once again try to en-
slave them.

In this summer school, “her
boys” would be encouraged by
word and deed, according to
Bethel, “to speak proper English,
read avidly, have a physically
clean appearance, speak always
in the interest of the little man,
and live by value and principle
rather than what was expedient
and popular”

For Bethel, it was a lasting im-
pression. “Nothing affected my life
more than the strength and char-
acter of Layle’s program for edu-
cating youngsters on the farm,” he
wrote in his unpublished 400-page
manuscript about Lane.

In the summer of 1952, 14-
year-old Leonard and his older
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brother, Wayne, were counselors
at Lane’s camp, following in the
footsteps of their mother, Anna,
who had been a counselor some
20 years before.

In 1952, Layle Lane was 59
years old and nearing the end of
her high school teaching career.
But if she was slowing down or
showing her age, you could have
fooled young Leonard. Though
only 5-foot, 2-inches tall, she cast
a long shadow. This was a work-
ing farm and Lane’s management
style was decidedly hands-on—
and she didn’t mind getting her
hands dirty. There she’d be, out
in the broiling summer sun, wear-
ing an ankle-length knitted skirt
and a large straw hat, working in
the field alongside the boys.

She was a great believer in the
power of example, and she ex-
pected nothing less than exem-
plary conduct from Bethel and
the other counselors. “Miss
Lane would never stand for
any sort of vulgarity. There
would be no cussing, no
four-letter words, and defi-
nitely no use of the N-
word,” said Bethel in a
recent interview.
He ought to

PHOTOGRAPH 8Y NICK ROMANENKO /RUTGERS UNIVERSITY

know since he
found out the hard
way. He tells the story of
how Miss Lane overheard
him calling one of the boys

in his work detail who was
slacking off a “nigger” Lane
called Leonard aside and a de-
livered a tongue-lashing he’s
never forgotten.

“She said, ‘Never call a
member of your race, or a
member of any other race, an
abusive racial slur! It is a sign of

PHOTOGRAPH BY DON BOORSE
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ignorance and weak character.
You, as a counselor, are a leader.
A leader must be an example of
strength and strong moral charac-
ter?

To make sure Leonard got the
message, she not only docked his
pay but made him go without
supper for the next two evenings.
Instead, he would have to make a
meal out of what what Southern-
ers call “pot liquor”—the cooking
liquid left from preparing greens
like collard or kale.

“That’s your supper,” Bethel re-
calls her saying, setting down a
tall glass of vile-tasting stuff. “I sat
there for a couple of hours trying
to get it down.”

Did any of the boys refuse to
listen or take their medicine? “I
never saw any of those boys buck
her,” Bethel replies. “They’d never
heard anybody speak like her, so
elegant, so refined. Besides, Miss
Lane wasn’t one of these go-sit-in-
the-corner type of disciplinarians.
She'd go eye-to-eye with those
boys. And she’d win the argu-
ment every time.”

There would be other lessons.
Like the time Miss Lane’s brother-

(Top left) Leonard Bethel, today,
in a classroom at Ruigers Univer-
sity where be teaches. (Left) A sign
on the street named for Layle
Lane in the suburban neighbor-
bood near Doylestown, Pa., where
La Citadelle was once located.
(Below) Layle Lane with some of
the children at ber summer camp.
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in-law, Mr. Collins, a member of
the Communist Party, showed up
at the camp with a gun and asked
Leonard and his brother if they
wanted to learn how to shoot. Of
course they said “yes,” and off
they went. It wasn’t more than a
few minutes when Leonard saw
Miss Lane coming up the path
with fire in her eyes.

She hauled off and slapped the
much taller man right across the
face. Stunned, Collins tried to ex-
plain, saying that he meant no
harm but that the boys had to
learn how to protect themselves.
“There’s a revolution coming, and
these young men need to know
how to fight the white racists,”
Bethel remembers him saying.

Miss Lane would have none of
it. “I don’t want you teaching
these boys any of that garbage.
You leave now. Get off my prop-
erty.” And Collins did.

Lane wasn't always a pacifist,
though. Bethel recalls the time
she looked the other way when
one of the boys needed some spe-
cial attention. Her campers were
all tough kids, but one boy in par-
ticular was trouble. Miss Lane had
taken him on as a special project.
But he was bullying the other
boys, especially the younger
ones. Leonard and the other
counselors had tried talking some
sense to the boy but nothing was
getting through to him.

So Leonard came up with the
idea of giving the tough guy a
dose of his own medicine. He ap-
proached Miss Lane with the idea
of challenging the boy to a box-
ing match. Normally she was op-
posed to any sort of violence, but
this time she gave the idea her
blessing, just as long as the other
boys didn’t find out. She didn’t
want to set the wrong example.
“Beat the hell out of him,
Leonard,” Lane said.

As it turned out, the boy was
game. “I told him that if he
wanted a piece of me to meet me
at midnight at the wall. He was a
big boy, over 6 feet, who had
grown up on the streets of
Harlem, and he gave me a good
fight. But I beat him till he
dropped. He didn’t give us any
problems after that”

nize a nationwide protest by the
Workers Defense League against the
execution of a black sharecropper
who had killed his white landlord in
self-defense... Helped organize a soli-
darity network to oppose
World War II internment of Japanese-
Americans... Played a key role in the
successful six-year fight to pressure
Presidents Roosevelt and Truman to
integrate the armed forces... Headed
the AFT committee that rallied na-
tional support for the Supreme
Court’s landmark 1954 school deseg-
regation ruling....

“Layle Lane more than any other
classroom teacher that we know of is
responsible for the recent Supreme
Court decision against ‘separate but
equal’ education,” Fanny Simon,
Teachers Guild and later New York
City’s United Federation of Teachers
mainstay, said on the occasion of a
1954 lunch in Lane’s honor. A friend
of Lane’s since their college days at
Columbia and a fellow teacher at
James Monroe High School in the
1920s, she could have been allowed
a bit of overstatement. But it was
AFT’s Democratic Human Relations
Committee, with Lane at its head,
that was largely responsible for the
“friend of the court” brief urging the
Supreme Court to outlaw segregation
in the public schools, in the now
landmark Brown vs. The Board of
Education, Topeka, Kansas, case. A
position taken by no other teacher
union.

Throughout the 1950s, Lane was
also a leader in the bitter and compli-
cated battle to end “Jim Crow”
teacher unionism, which still existed
in AFT locals in the South, and, as
head of the union’s Democratic
Human Relations Committee, she
wrote “Debits and Credits,” a
monthly column about social justice
for the American Teacher. But the
column, a balance sheet of brief
items illustrating advances along the
road to equality for all citizens, as
well as stumbles and retreats, made
plain her strong belief that social jus-
tice must be colorblind.

Biographer Leonard Bethel says
Lane was a fierce believer that educa-
tion, especially language arts, was
“the first step toward political, social,
and economic power and indepen-
dence’”

“Most oppressed are the least ac-
tive in bringing about their own sal-
vation, chiefly because they have al-
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ways been deprived of the weapons needed to secure
it,” Lane wrote to a friend in 1934. And her prescrip-
tion for helping the kids we would now call “at-risk” is
as current today as it was when she wrote it in the
1940s:

Smaller classes are a “must” for all schools, but especially

for those in the underprivileged areas. It is important that

these smaller classes be in the first six grades, for then it

will be possible to discover those physical and mental

handicaps which set a child apart from his group and

which later develop into antisocial behavior. Along with

the smaller class, additional teachers will be needed to

work individually with those who need particular atten-

tion.

Education, however would be but a “first step.” For
whatever her belief in the transforming power of edu-
cation, Lane was not from the “education-conquers-all”
school. Although a teacher and AFT vice president, she
resisted the temptation to narrow the fight against
poverty to improving access to education. For her,
even the bloody fight for racial justice didn’t address
the deeper and more systemic injustices of class in-
equality. “Neither education nor race equality butter
any bread or pay rent,” Lane said. “Only an opportunity
to work at decent wages will do that”

Like many on the left in the 1930s and ’40s, she be-
lieved the Great Depression had proven that capitalism
was programmed to self-destruct and that from its
ashes some form of totalitar-
ian nightmare would emerge.
Only a “democratic social-
ism” could save the world
from the “barbarism” of
Stalin or Hitler.

“The misery and need-
less suffering caused by
poverty made me a Social-
ist,” Lane wrote in her
diary many years later,
“the kind of person many
look upon as a wild-eyed
radical or else one who
wants to reduce every-
one to the same
level....

“It is essential,” she
wrote in another
diary entry, “to make
people aware now
not only of the real
nature of Socialism
but its fundamental
difference with
Communism.... It
means a society of
diversified owner-
ship...with no ex-
tremes of rich
and poor.”

Lane’s prag-
matic brand of
“democratic so-
cialism”  re-
quired that the government,
in her words ensure “a planning of our eco-
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nomic life to provide jobs for all able-bodied adults....
[O]nly when this is done will there be a basic attack on
the problems, not only of Harlem but of all New York’s
underprivileged areas.”

It is this faith in the redemptive power of good jobs
that led Lane to throw heart and soul into what would
be called the March on Washington Movement. In late
1940, President Roosevelt, much to the chagrin of iso-
lationists in Congress and pro-Nazi sympathizers in the
country at large, was rearming the nation for the in-
evitable war against Hitler. Rearmament meant jobs,
lots of them—except for black workers, who even in
the North couldn’t crack the all-white defense indus-
try. Brooklyn’s defense contractors were typical. Ac-
cording to a 1941 survey conducted by the National
Urban League, only 234 of 13,840 workers at 72 de-
fense plants in Brooklyn were black.

Leading the fight to force the federal government to
open these jobs to blacks and desegregate the military
altogether was A. Philip Randolph, head of the coun-
try’s largest union of black workers, the 35,000-mem-
ber Brotherhood of Sleeping Car Porters. To force Roo-
sevelt’s hand, Randolph and a tiny inner circle of advi-
sors had come up with a plan to have 10,000 blacks
descend on the nation’s capital and stay there until jus-
tice prevailed.

“We call upon you to fight for jobs in National De-
fense,” proclaimed the organizing committee for the
march. “Negroes can build a mammoth machine of

mass action with a terrific and tremendous driving
and striking power that can shatter
and crush the evil
fortress of race preju-
dice and hate, if they
will only resolve to do
so and never stop until
victory comes....”
Randolph knew very
well that such a massive
display—the number of
prospective marchers
had now exploded to
100,000—would be as un-
welcome as it was un-
precedented. Only nine

years before, in 1932,
World War I veterans—part
of a so-called Bonus Army—
had been violently rousted
by Army troops led by Dou-

glas MacArthur. And the

Bonus Army had been virtu-
ally all white. What would the
country make of an all-black
“army” camped out across the
street from the White House?

No wonder the ordinarily un-
flappable Roosevelt was said to
be apoplectic.

Helping mastermind this high-
powered squeeze play was none
other than Layle Lane, by then an
AFT vice president. She had

known Randolph since the mid-
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After President Roosevelt signed the 1941 executive
order banning discrimination in federal
defense factories, the March
on Washington organizing
committee continued, as

the March on Washington
Movement (MOWM), to fight
Jor equal rights, with a focus
on expanding fair employ-
ment and desegregating the
armed forces. (Above) Layle
Lane (front row, center),
shown with other delegates to
a MOWM conference in 1942.
(Right) The cover illustration
Jor the proceedings of the 1942
conference. (Bottom) The cover
illustration for a piece of MOWM
literature. (Above right) Demon-
strators at the 1948 Democratic
Convention calling for the desegre-

gation of the armed forces. This goal of the
MOWM was finally achieved in 1948.
(Opposite) Layle Lane, with other MOWM
officials, including Benjamin McLaurin,
shown in the program for the “We Are
Americans Too” Conference in 1943.

1920s, when she had organized a citizens’ commit-

tee to support Randolph’s drive to organize the all-
black sleeping car porters against the rabidly anti-
union Pullman Car Company.

Besides, they were neighbors at Harlem’s Dun-
bar Apartments on 150th Street. Opened in 1928
at the apex of the Harlem Renaissance, Dunbar
House, with its beautiful flower-filled courtyard

designed to encourage mixing and
mingling, drew the leading figures
of the black intellectual and cul-
tural elite, the likes of Countee
Cullen, James Weldon Johnson, W.
E. B. Du Bois, Walter White, Claude
McKay, tap dancer extraordinaire
Bill “Bojangles” Robinson, and the
actor-singer-activist Paul Robeson.
Lane and Randolph saw a lot of
one another. Both had fathers who
were ministers. Both were Socialists.
Both liked a good argument. In the
early 1930s, Randolph attended a
twice-monthly study group that Lane
~ hosted; also present was a young
Harlem minister and future congres-
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sional power-
house—Adam
Clayton Powell Jr.

Were Lane and
Randolph more
than comrades in
arms? Lane biog-
rapher Bethel
doesn’t think so.
Randolph was
devoted to his
wife. And Lane,
beautiful though
never glamorous, did not want for gentlemen admirers:
fellow Dunbarite W. E. B. Du Bois and Howard Univer-
sity Professor Ralph Bunche, the first black Nobel
Peace Prize winner, were among the smitten. But
Bethel maintains that the only room for a man in her
life was already filled by her ailing father, who lived
with her and her sister until his death in 1939.

“Her father became her life,” said Benjamin McLau-
rin, good friend of Lane’s who was also an official of
the Brotherhood of Sleeping Car Porters and close asso-
ciate of A. Philip Randolph. “She sacrificed all her plea-
sures and social desires to support him and to look
after him.”

At any rate, by the spring of 1941 Lane was caught
up in the feverish climate surrounding the looming
summer March on Washington. She was 47, and her
more than 20 years of teaching, writing, public speak-
ing, and organizing made her an invaluable asset.
Whether it was working behind the scenes or working
the streets—the teetotaler even invaded Harlem’s sa-
loons with leaflets—or addressing a jam-packed rally of
18,000 in Madison Square Garden, the biggest civil
rights rally up to that time, Lane’s public star never
shined brighter.

Just how bright can be seen in the fact that she was
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(Top) The Dunbar Apartments in Harlem, where Layle
Lane lived for many years and where she met and
mingled with other figures of the Harlem Renaissance,
such as poet James Weldon Jobnson, civil rights activist
Walter White, and singer Paul Robeson. (Above left)

A. Philip Randolph, another tenant of the Dunbar
Apartments, as be looked at about the time be and
Layle Lane first met. (Above) An entrance to the interior
garden courtyard of the Dunbar Apartments.

deputized to accompany Randolph and two other men
to meet with Roosevelt in the White House in June
1941. Although, according to historian Philip Foner,
they were faced with a lecture on why the march was
“bad and unintelligent,” and, Randolph later said, with a
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(Above) The New York Times headline announcing

the Supreme Court decision in Brown vs. Board of
Education. (Right) The cover of AFT’s amicus curiae brief
supporting school desegregation. (Below) Layle Lane
(first row, center), chairman of the AFT Human Relations
Committee, which was chiefly responsible for the amicus
brief, with members of the committee.
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Layle Lane at
the 1953 AFT
convention

with President
George Counts.
She is holding
the amendment
to the AFT consti-
tution outlawing
segregated locals.

COURTESY OF THE MOORLAND. SAINGARN
RESEARCH CENTER, HOWARD UNIVERSITY

display of FDR’s legendary charm, Randolph
was unmoved, telling Roosevelt, “I'm sorry,
Mr. President, the march cannot be called
off”

But because Lane and her colleagues had
made their case in the Oval Office, the
march never happened. Less than two
weeks after the meeting, Roosevelt issued
Executive Order 8802 requiring that no de-
fense contractor “discriminate against any

worker because of race, creed, color or

national origin.” And with it the landmark
Fair Employment Practices Committee
was born.

More important was the role the
planned march played as an inspira-
tion for the emerging Civil Rights

movement. In recent years, the

ﬁ words March on Washington have

) come to mean the 1963 event, espe-
cially Martin Luther King's “I Have
a Dream” speech. But there are
many who think that the dream,
indeed the modern civil rights
era, can be directly traced to the

‘ﬁ march that never was.

: Among Randolph’s young lieu-
tenants was a 29-year-old whose
name would become synony-
mous with the civil rights strug-

gi, gle in the decades to come—
i & Bayard Rustin.

and peace activists, including
we AFT presidents Al Shanker
\%% and Sandra Feldman, Rustin’s
s career highlights include
being the first field secre-

¢ tary of the Congress of
Racial Equality, organizer

of the 1955 Montgomery
(Alabama) bus boycott
and the 1963 March on
Washington, and later di-
rector of the A. Philip
Randolph Institute. His
leading-man good looks

and elegant manner hid

an iron will and an abso-
lutely indomitable

| spirit. Witness the 28
months he spent in jail

as a conscientious ob-

jector in World War II,

: a sentence to a chain

' gang for a Freedom

| Ride in 1947, and an
openly gay lifestyle

. in days when that

' made someone a

A\ target for FBI black-

\ mail.
\ All this is a mat-
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ter of public record. What isn’t known is the pivotal
role Layle Lane played in Rustin’s life—which has been
missed by Rustin biographers. “Actually it was through
Layle Lane that I met Mr. Randolph,” Rustin said in a
1978 interview with Leonard Bethel. Rustin told of
first meeting Lane in 1938 when he was assigned to
Benjamin Franklin High School by the Works Progress
Administration (WPA) to teach evening classes of En-
glish to the foreign born, mostly new arrivals fleeing
Nazi Germany.

“I had no real experience [teaching],” Rustin said. “I
knew nothing about making a lesson plan. I knew
nothing about [teaching] basic English.

To save his job, Rustin sought out Lane, the school’s
only black teacher. Although she had a reputation as a
“disciplinarian,” Rustin had been impressed that Lane
“was always warmly greeted by the kids” and they
“wanted to get into her classes.”

For the next five to six months the two worked to-
gether. “Several evenings a week she used to help me
draw up lesson plans,” Rustin recalled. “She taught me
essentially how to use a blackboard and how to in-
volve people in the learning process.”

Rustin’s lessons, though, weren’t limited to the finer
points of pedagogy. “She would tell me about what was
going on in the Civil Rights movement, none of which I
knew,” Rustin said. “She was deeply involved in it. Any-
thing that had to do with the Civil Rights movement,
the human rights movement, the fight against anti-
Semitism, the plight of the sharecroppers....

“She looked upon me as a youngster who needed
some guidance, and she was very helpful to me.” Part
of that help was ditching Communism. “I was a mem-
ber of the Young Communist League and that dis-
tressed her to no end.... She
wanted me to meet Mr. Ran-
dolph.” It would be two years be-
fore Rustin got around to that.
“When I told him I had worked
with Layle Lane, he was de-
lighted.”

As for Lane, Rustin said: “Layle
was totally devoid of any racial, re-
ligious, or ethnic prejudice... she
had a great faith in people’s ability
to change.

“I never knew anyone other
than Mr. Randolph who I re-
spected more than Layle Lane.”

Sadly, Bayard Rustin’s snapshot
is all that remains on record about
Lane the classroom teacher. We
know she taught history at James
Monroe High School in the East
Bronx, beginning in 1925 and that
she moved to Benjamin Franklin
High School, a newly formed
school in East Harlem in 1934. She
was the first African-American
teacher to be hired by Leonard
Covello, who went on, during the
years Lane taught at Benjamin
Franklin, to create a flourishing
multiracial and multiethnic school,
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BENJAMIN FRANKLIN H.S.
DR.LEONARD COVELLO
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(Above) Benjamin
Franklin High School
(now Manbattan Center
Jor Science and Math
Careers), where Layle
Lane taught from 1934
until she retired. (Left)
Bayard Rustin, c. 1940,
at about the time be and
Layle Lane met.
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The Lady and the Tramp Steamer

OU HAVE to give Layle Lane

credit—she certainly had flair,
not to mention curiosity and a
thirst for adventure. In 1953, few
people her age would have consid-
ered traveling halfway around the
world by ship on anything other
than an ocean liner.

But she was one of a kind. In-
stead of booking passage on the
Queen Elizabeth or any of the
other floating palaces of the day,
the 60-year-old, recently retired
school teacher climbed aboard the
cargo freighter, the SS Flying
Arrow.

The tiny tramp steamer would
be Lane’s home for the next four
months as it made its way across
the Atlantic to Lisbon, Genoa,
Casablanca, and Tripoli, through
the Mediterranean to Alexandria
and Beirut and then, by way of the
Suez Canal and Arabian Sea, to
Karachi and Bombay. From there
the boat sailed the East China Sea
and the Sea of Japan to Canton,
Hong Kong, and Yokohama before
it crossed the vast Pacific to San
Francisco.

Lane kept a daily journal. It goes
without saying that you can tell a
lot about people from reading their
diaries. Everything from their basic
humanity and petty vanities to
what foods agree with them. Lane
eats the same meals as the crew,
and she asks little in the way of
creature comforts, except for clean
restrooms. That turns out to be her
biggest complaint—she declares
one Third-World john “most dis-
agreeable.”

She writes of passing the time—
and, oh, there was time to pass—
crocheting, taking pictures, study-
ing Spanish. But what jumps off
the pages is this woman'’s huge ap-
petite for life. She’s just voracious
to learn, to explore, to try almost
anything once.

Nothing escapes her gaze, in-
cluding the variety of techniques
dock gangs use in loading and un-
loading cargo—she is particularly
annoyed at a group of Sudanese
workers for showing so little pride
in their work. Yet she’s the first to
worry about the safety and com-
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fort of the work-
ers when the
weather is blis-
tering hot.

She’s got her
warts. When
she thinks
she’s been
done out of a
$10 trav-
eler’s check,
she stews
for days.
Proper to
the point
of being
puritani-
cal, she is
espe-
cially critical of
American GIs’ behavior in
Japan, expressing the hope that
“the unwholesome activities of ex- o
cessive drinking, carousing, and T < \
abusing women may be curbed.” '

On the other hand,
when Hallowe’en
rolls around,
she’s
the
one
who
orga-
nizes a
party,
complete
with cos-
tumes and a
talent show.

You get the
feeling that
this is a work-
ing vacation.
Whenever she
gets the chance,
she’s visiting
schools or officials
or attending prearranged meetings
with other Socialists. On one of
these occasions, she gets into an
argument with a Saudi who is con-
vinced that the Jews control the
world. Lane sets him straight,
pointing to the Morgans and
Rockefellers as proof that his the-
ory just doesn’t hold up.

All in all, you come away with
the impression that Layle Lane was
a serious traveler. Very serious. [

(Top) The passport that
Layle Lane carried with
ber on ber voyage.
(Above) A couple of pages
Jrom ber travel journal.
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famous for its outreach to the surrounding community.
We know, too, that she and Covello were friends as well
as colleagues, but the rest of the picture—a career span-
ning more than 30 years as a high school educator—is
either lost for good or buried waiting to be unearthed.
Piecing together the fragments of Layle Lane’s life, you
see, is very much a work in progress.

Her formal teaching career drew to a close in 1953.
The years of non-stop, almost frenetic obligation had
caught up with her. Forget about the teaching, the poli-
tics, the rallies, the conferences, the articles to write—
at the same time, she was responsible for keeping the
summer camp going and overseeing the operation of a
working farm. It was time to lighten the load. First, she
would do what she had never found time for: take a
trip around the world—or at least half way around.
(See “The Lady and the Tramp Steamer” on the facing
page.) Then she would retire to Mexico.

She had visited there in early 1954 and found the cli-
mate and the lush tropical vegetation agreed with her.
Besides, as she later told a friend, “it was cheaper”—a
teacher’s pension in those years didn’t buy much in the
way of extras.

In letters to friends, she wrote about wanting to be
free of so much responsibility, to look after her health,
and finally have some peace of mind. But old habits die
hard. No sooner was Lane settled in Mexico City and
later in nearby Cuernavaca that she began to write the
script for her final chapter.

It didn’t take long for the sight of ragged and mal-
nourished children, begging and rifling through heaps
of garbage for something to eat, to bring out the old or-
ganizer in her. With what little savings and pension
money she had, Lane took not only to feeding the chil-
dren but to teaching them “proper” Spanish.

And Alice Marsh, friend and fellow teacher, saw the
Layle Lane she had always known
when she visited Lane in Mexico
in 1958:

I remember how we chanced to

meet a Mexican woman. She

rushed up to Layle and kissed her,

then turned to me and said, “She

is a saint.” I felt the same way

about Layle. She lived what she

believed and quietly and consis-

tently did whatever she could to

enhance the lives of those with
whom she came in contact.

When Layle Lane took her first
trip to Mexico in 1954, at the age of
61, she knew no Spanish. By 1963,
after taking courses at the National
University and studying on her own,
she was writing letters and articles in
Spanish—as well as teaching the chil-
dren on the street. She even wrote a
widely distributed pamphlet advising
workers of their rights under the Mexi-
can Constitution, while also champi-

(Right) “Mexican Workers, Here Is Your
Magna Carta,” the cover page of a Span-
ish-language pampbhlet Layle Lane wrote
after ber retirement to Mexico.

WiINTER  2000-2001

Recommended Reading
Anderson, Jervis, A Philip Randolph: A Biographical Por-
trait, 1972.
. Bayard Rustin: The Troubles I've Seen, 1997.
DuBois, W. E. B., The Souls of Black Folk, 1903.

Foner, Philip S., Organized Labor and the Black Worker
(1619-1973), 1974.

Fredrickson, George M., Black Liberation: A Comparative
History of Black ldeologies in the United States and
South Africa, 1995.

Morris, Aldon D., The Origins of the Civil Rights Move-
ment: Black Communities Organizing for Change,
1984.

oning the cause of prisoners’ rights. At the time of her
final illness, she was working on a history of Mexican
slavery.

A prolific letter writer—often penning as many as 15
a day—she kept after friends to send her newspaper
clippings and was forever commenting about U.S. and
world politics, education, race relations, and every-
thing else under the sun.

Why didn’t she write a memoir in which she reflected
on her own life and times? In a 1975 letter to the direc-
tor of the Howard University archives, apparently an-
swering a request for something like that, she demurred.
No more inclined than ever to put herself in the lime-
light, she said her preference would be to write about
her father and her Uncle Wiley. That would give students
to come a chance to “learn that the struggle for full and
complete citizenship started long before their time and

they are just a link—tho’ an impor-

tant one—to achieve a fuller life.”
Besides, by 1975 her health
was rapidly failing—so much so
that she was apologizing in her
letters for making mistakes: “I'm
forgetting how to spell very sim-
ple words.”
In January of 1976 Lane suf-
fered a stroke, her second. Just
days later, in a letter to her sis-
ter, Teresa, she wrote:

I'm almost helpless, as I can’t
walk without help or do the
simplest things.... Pray that
my death may come soon.
Hope all is well with you—
as ever Layle.

Five days later she was
gone.

Her last letter—like all
her correspondence for
many years—carried the
following lines by a long-
forgotten author: “If we

have moved up at all out

of the darkness, it is be-
cause the few dared to walk in
the sun.”
Few were more daring. OJ
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A WALK
ON THE
UNDERGROUND
RAILROAD

By ANTHONY COHEN

FIRST HEARD about

the Underground Rail-
road when I was an im-
pressionable 10-year-old.
My fourth-grade social
studies teacher told our
class about Harriet Tub-
man, the fugitive slave
from Maryland, who used
its “underground rails” to
guide hundreds of other
slaves to freedom. I didn’t
understand, at the time,
that the railroad was a
metaphor, and I envi-
sioned a subway train
transporting slaves hun-
dreds of miles to Canada.
I later realized that my
teacher had not been talk-
ing about a literal rail sys-
tem, but as I grew older
(and more concerned
with my future than with
the distant past), the Un-
derground Railroad, and
all the other tales that belonged to my childhood,
faded from memory.

But in 1994, while studying history at American Uni-
versity in Washington, D.C., I again stumbled onto the

Anthony Coben is president of the Menare Founda-
tion in Washington, D.C., a nonprofit organization
working to restore Underground Railroad safe-
houses. The full story of bis walk will be chronicled
in his forthcoming book, The Underground Railroad:
A Personal Journey, to be released in Fall 2001. For
additional information on the Menare Foundation,
visit its Web site at www.ugrrorg.
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(Above) Anthony Coben on bis way north, tracing the routes of
runaway slaves.

Underground
Railroad, this time
as the subject for
a research paper.
My task was to
document some
aspect of history
that had gone
largely unrecord-
ed, and the Un-
derground Rail-
road seemed as
clusive a topic as
one could find.

After all, it was
the staple of
ghost stories and
children’s books,
part fact, part fic-
tion, and part in-
spiring legend.
An informal travel
network stretch-
ing from the plan-
tation South to
the free states of
the North and ultimately to Canada, the Underground
Railroad was not a single path but many. It used the
terminology of the railroad, which was then nearly as
high tech as the Information Superhighway is today.
Those involved in helping runaway slaves spoke of es-
cape “routes” and “terminals” and secret “station
houses” where “passengers” (runaways) were fed and
sheltered by “stationmasters” (abolitionists) and from
which they might be led to a new station by “conduc-
tors” (guides).

It’s impossible to establish the precise number of
runaways guided to freedom by this network, and
there is considerable disagreement over the probable

PHOTOGRAPH BY WAYNE SORCE
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number. Only the
bravest and most
highly motivated
slaves attempted to
flee. Many runaways
never left the vicinity
of the places where
they were enslaved,
and many were re-
captured. However,
my research shows
that during the years
of the Underground
Railroad’s heyday—
from roughly 1830 to
1865—as many as
100,000 slaves took
advantage of this net-
work to reach free
soil in Canada, Mex-
ico, the Bahamas, Eu-
rope, and Africa.

I began my own
search for the Under-
ground Railroad in
my hometown of
Rockville, Md., and
its vicinity by search-
ing for clues in
archives, museums,
libraries, and histori-
cal societies. When I examined 19th-century newspa-
pers, I found numerous notices for runaway slaves,
often vivid descriptions placed by masters offering re-
wards for the capture of their slaves. The ads some-
times mentioned possible escape routes and accom-
plices as well as disguises the slaves might have as-
sumed and supplies they took with them. Courthouse
records revealed names of local citizens who were
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(Above) An abolitionist meeting with Frederick Douglass (to the
left of the table) and Mary and Emily Edmondson (in plaid with
light-colored bonnets), all three of whom bad escaped from
slavery. Black abolitionist William Still tells the story of the
Edmondson sisters’ difficult escape in bis book, The Underground
Railroad.

tried and convicted of
harboring slaves. And
slave narratives—au-
tobiographies written
by escaped slaves
themselves—fre-
quently gave details of
their passage north as
well as naming the
towns they stopped at
on the way.

In addition to the
documents I found, I
conducted interviews

¢ with descendants of
¢ free blacks, abolition-
g ists, and fugitive
# slaves. My informants,
3 most of them 80 or 90
E years old, had, as chil-
dren in the early 20th
century, learned sto-
ries firsthand from the
people who had been
“ directly involved in
these escapes. Others
I met had diaries and
letters written by rela-
tives who had worked
on the Underground
Railroad. After three
months of research, I had documented five routes of
escape through the region and identified dozens of
local landmarks connected with the Underground Rail-
road. And, I had plenty of material for my research
paper.
A vyear later, intrigued by the possibility of finding
more of this kind of information, I got the idea of re-
tracing one of the routes formerly traveled by fugitive

'OURTESY OF THE J. PAUL
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slaves. I planned to use their means of transporta-
tion—foot, boat, and rail—to make my own journey. I
would also stop in each town along the way to ask
local people about information they might have on the
Underground Railroad. I hoped that some would know
of safehouses, roads, and hiding places that tradition
said had been used by runaways, or perhaps direct me
to the descendants of those families that had harbored
the fleeing slaves. I planned also to seek out historical
societies and libraries in each town in hopes of finding
clues in their collections of artifacts, diaries, and
manuscripts.

So in May 1996 I struck out from the Friends Meet-
ing House in Sandy Spring, Md., on the long trail
north, trudging six and a half weeks through five
states and over 800 miles to Canada. I carried with me
a backpack holding three changes of clothing, research
notes, and just a few provisions since I had determined
to beg my daily rations from people I'd meet along the
way. This would allow me to travel lightly—and com-
pel me to depend on the kindness of strangers as run-
away slaves had done a century and a half earlier.

Despite my attempts at authenticity, I had some
major conveniences that were not available to slaves:
comfortable shoes, a cell phone in case of an emer-
gency, and a Walk to Canada Web site on which to
log progress reports. The Web site enabled people to
trace my location, e-mail me questions, and offer clues
as to which roads I should take and who on the trail
might have knowledge of the Underground Railroad.
Along with numerous leads and tips, I received daily
invitations from people who lived in towns I was pass-
ing through and offers to host me for the night.
Throughout the weeks, as I walked through Maryland,
Pennsylvania, Delaware, New Jersey, and New York,
the new Information Superhighway helped me un-
cover the old network for runaway slaves. I couldn’t
help but contrast my circumstances with those of the
fugitives 150 years ago. Instead of being hunted, I was
the hunter—and my quest was turning out to be very
fruitful.

The path I followed revealed traces of the Under-
ground Railroad in a number of towns. In Baltimore, I
visited the Orchard Street Church in the Druid Hill
section of the city, which according to legend, was a
sanctuary for slaves traveling on the Underground
Railroad. In Wilmington, Del., I found the Old Town
Hall on Market Street with its dungeon-like prison
where fugitive slaves who had been captured were
held while waiting to be reclaimed or sold again. In
Pottstown, Pa., another stop on the railroad, I visited
the Pine Forge Academy, a private school on the site
of an 18th-century iron furnace. In the cellar of the
headmaster’s house were the remnants of subter-
ranean tunnels used to shelter the building’s first oc-
cupants from Indian attacks. I was told that when the
home was owned by abolitionists in the 19th century,
slaves were harbored in these tunnels during their
harrowing exodus north.

With many of these stories, I faced the problem—
common for historians—of confirming the oral record
as history. But they all offered valuable leads that I
hoped to follow up later with additional research.

When I reached Philadelphia, I decided to stop for a
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rest. By then, having walked as much as 25 miles each
day, I had discovered firsthand a little about the physi-
cal strains of traveling on the Underground Railroad.
And for the first time, I began to see my journey from
a human perspective instead of from a primarily histor-
ical one. Above and beyond the clues that slaves had
left behind as to their escape routes and hiding places,
I now longed to know about their feelings as they es-
caped and found themselves in a great unknown.

But exploring the minds and hearts of runaway
slaves posed a problem. None of them were alive to
describe their experiences, and despite the miles I had
walked on an escape trail many of them had used, no
slave-catchers or bloodhounds were hunting me
down. Nevertheless, I soon discovered a way to come
closer to experiencing the act of escape.

I had been asked, on my second day in Philadelphia,
to speak at a local school and tell a fifth-grade history
class the story of my journey thus far. In addition to
questions about the supplies I'd carried and the num-
ber of miles I'd walked, I got one from a student who
asked what I considered the Underground Railroad’s
greatest escape story. I told him about the flight of
Henry “Box” Brown, a slave from Richmond, Va., who
in March of 1849 was boxed up and shipped express
to Philadelphia. He traveled for 26 hours by boat and
train. After his box was turned upside down, he spent
several agonizing hours on his head before being set
free. Suddenly, I had my answer.
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(Top) Henry “Box” Brown emerges from the box in
which, traveling express, be successfully fled slavery.
The print is from The Underground Railroad by William
Still. (Right) Two newspaper notices advertising run-
away slaves. The story of Ann Maria Weems (bottom)
appears in Still's book.

Why not get myself boxed up and smuggled onto an
Amtrak train in Philadelphia, I thought. Although I
would not run the same risk as a fugitive slave if my
presence were discovered, I would suffer from the
same kind of physical danger and sense of fear. So with
the aid of three friends, I constructed a wooden crate
and arranged to have myself shipped to New York City.
What follows is a step-by-step account of how I made
my “escape” and what my 20th-century experience re-
vealed about the flight of a fugitive slave.

May 17

Tonight we began the work of building the crate. It
is a sturdy pine box measuring 24 by 28 by 30
inches. This will allow me just enough room to sit
in a fetal position. The box has heavy-duty caster
wheels and thick rope bandles so it can be pulled
along. Quartersize vents drilled into three walls
will give me fresh air to breathe, and if an emer-
gency comes up, I'll be able to escape through
the fourth wall, which doubles as a trap door. I call
Amtrak and learn there is an 11:50 train the next
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morning from Philly to New York. The ride will take
a little more than two bhours.

May 18

11 am.: I've bad only a cookie and juice for break-
Jast so I won’t need to go to the bathroom while I'm
in the box. I plan to take with me my driver’s license,
a 12-ounce bottle of water, a quilt to sit on, a Swiss
army Rnife, and my trusty cell phone in the event of
an emergency. I crawl in, listen rather nervously as
the trap door closes, and feel the thud as the crate is
loaded in the back of our van. The weather is unsea-
sonably warm so the temperature reaches 89 degrees
before noon, and I soon break into a furious sweat.
When we reach the station and the box is rolled in-
side, my friends discover it must go through check-in,
be weighed, paid for, and inspected. With minutes re-
maining until the 11:50 departure, they opt for a
later train. That will put our arrival in New York
City—and my liberation from the box—at sometime
after 6 p.m.

1 p.m.: I feel myself being rolled to the scales. As I
later find out, the crate, with me inside it, weighs 210
Ibs. and costs $55 to ship one way from Philadelphia
to New York. The whole process goes smoothly—the
box is neither x-rayed nor scanned—and the ease
with which I pass through security rejuvenates my

confidence. As the box is rolled into an elevator and
lowered to the platform level, it becomes very bot in-
side the crate. I remove layers of clothing, stripping
down to my boxer shorts, but this does little to cool
me off. Beads of moisture start condensing on the
screw plates and drip from the ceiling—as though the
box itself were sweating.

1:45 p.m.: I bear a thump on the lid and feel the crate
tipped from side to side as it is secured with ropes to
a wooden pallet. Shortly thereafter a forklift scoops
me up and carries me to the spot where the train ar-
rives. At 3:45 it barrels into the station, and my box is
carried on board. Once the train leaves the station,
the boxcar fills with light, and I can see the walls of
the crate. Wondering where the light could be coming
Jrom, I look through a crack in the crate and discover,
to my horror, that the boxcar door bas rolled open,
and my crate is only a few feet from the edge. My in-
stincts tell me to get out and close the door;, but I re-
main closed in the box until the train stops at the
next station.

4:30 p.m.: While the train is stopped, two baggage
bhandlers climb into the car with additional luggage.
As the train pulls away with the men still aboard, one
comes over and sits on the crate. The men discuss the
contents, and I worry that they will somebow dis-

Arrival from Washington, D.C.: Harrison

The following story of Harrison
Cary’s decision to leave Rich-
mond, Va., and slavery, is
recounted by the African-Ameri-
can abolitionist William Still in
his classic The Underground Rail-
road.

Still was a member; and for a
number of years director; of the
General Vigilance Committee of
Philadelphbia, which is said to
bave assisted some 9,000 run-
away slaves between 1830 and
1860. Born to free parents—
Still’s fatber bad bought bis way
out of slavery, and bis mother
was a runaway slave—Still went
to work for the Vigilance Com-
milttee in 1844. He apparently
started recording former slaves’
stories of their escape when be
discovered that one of the fugi-
tives was his own brother, Peter
Still, who bad remained in slav-
ery after bis mother had escaped
many years earlier.

Many of the stories in Still’s
book focus on the extraordinary
difficulties runaway slaves faced
and their daring improvisa-
tions—like Henry “Box” Brown’s
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decision to be sent by express, or
Harriet Shepbard’s to comman-
deer two of ber master’s coaches
and ride to freedom with ber
five children and five friends. In
Harrison Cary’s story, we bave,
instead, the reflections of an Un-
derground Railroad passenger
who bas completed the first leg
of his journey and, having ar-
rived safely in Philadelphia, de-
scribes bis life as a slave to a
sympatbetic Still.

The Underground Railroad, a
compilation of these accounts,
was first published in 1872.

—Editor

HE PASSENGER bearing the
name of Harrison Cary who
applied to the Vigilance Commit-
tee for assistance was a mulatto
of medium size, with a prepos-
sessing countenance, and a very
smart talker. Seeking, as usual, to
learn his history, the subjoined
questions and answers were the
result of the interview:
Q. “How old are you?”
A. “Twenty-eight years of age
this coming March.”

Q. “To whom did you belong?”

A. “Mrs. Jane E. Ashley”

Q. “What kind of a woman was
she?”

A. “She was a very clever

© ‘woman; never said anything out

of the way”

Q. “How many servants had
she?”

A. “She had no other servants.”

Q. “Did you live with her?”

A. “No. I hired my time for $22
a month.” *

Q. “How could you make so
much money?”

A. “I was a bricklayer by trade,
and ranked among the first in the
city”

As Harrison talked so intelli-
gently, the member of the Com-
mittee who was examining him,
was anxious to know how he

* Slaves who had special skills were some-
times hired out by their masters and per-
mitted to retain some of the money they
earned. However, from what he says later
in the interview, Harrison Cary was
obliged to “meet his monthly hire”—that
is, earn enough to pay his owner a speci-
fied sum every month.
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cover I am inside. One of them starts pounding out
rbythms on the lid of the crate, and I have to suppress
a wild urge to pound back—and give the man a real
scare. At the next station stop the men disembark,
and I'm alone again.

5:35 p.m.: Exbausted from beat and with my water
bottle empty, I contemplate leaving the crate. But
then the train slows to mark the descent from New
Jersey to the tunnels beneath Manhattan, and soon
the train pulls into the station. After fewer bhours en-
tombed than Box Brown—but more than enough for
me—I eagerly await release from the box. And wait
and wait. I later find out that my box, which bad
been mislabeled, was about to go on to Boston when
one of my friends demanded a search of the freight
cars and found me just in time.

6:15 p.m.: The crate lands on the streets of Manbattan
just outside Penn Station. My friend taps on the lid
and says, “Tony, you can come out now, you are a
free man!” I open the trap door and rise from the
box, thrusting my fists to the sky and turning my face
to the sun. I think of Henry stepping from bis crate
onto free soil and finding bimself no longer a slave.
And for the first time ever, I think I understand what
being free actually means.

* *

Once free of the box, I continued my journey for
400 more miles through New York state. I finally
crossed the Niagara River into Canada near Buffalo on
Father’s Day 1996 and continued on to Amherstbur’&,‘
Ontario, my last stop on the Underground Railroad. L
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Cary

came to be so knowing, the fact
that he could read being very evi-
dent.

Harrison proceeded to explain
how he was led to acquire the art
both of reading and writing:

“Slaves caught out of an
evening without passes from
their master or mistress, were in-
variably arrested, and if they were
unable to raise money to buy
themselves off, they were taken
and locked up in a place known
as the ‘cage; and in the morning
the owner was notified, and after
paying the fine the unfortunate
prisoner had to go meet his fate
at the hands of his owner.”

Often he or she found himself
or herself sentenced to take 39 or
more lashes before atonement
could be made for the violated
law, and the fine sustained by the
enraged owner.

Harrison having strong aver-
sion to both of the “wholesome
regulations” of the peculiar insti-
tution above alluded to, saw that
the only remedy that he could
avail himself of was to learn to
write his own passes. In possess-
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ing himself of this prize, he knew
that the law against slaves being
taught would have to be broken,
nevertheless he was so anxious
to succeed that he was deter-
mined to run the risk. Conse-
quently he grasped the boon
with but very little difficulty or
assistance. Valuing his prize
highly, he improved more and
more until he could write his
own passes satisfactorily. The
“cage” he denounced as a perfect
“hog hole,” and added, “it was
more than I could bear”

He spoke with equal warmth
on the pass custom, “the idea of
working hard all day and then
being obliged to have a pass,’
etc.,—his feelings sternly revolted
against. Yet he uttered not a disre-
spectful word against the individ-
ual to whom he belonged. Once,
he had been sold, but for what
was not noted on the record
book.

His mother had been sold sev-
eral times. His brother, William
Henry Cary, escaped from Wash-
ington, D.C., when quite a
youth. What became of him it
was not for Harrison to tell, but
he supposed that he had made
his way to a free state, or
Canada, and he hoped to find

him. He had no knowledge of
any other relatives.

In further conversation with
him, relative to his being a single
man, he said that he had resolved
not to entangle himself with a
family until he had obtained his
freedom.

He found it pretty hard to meet
his monthly hire, consequently
he was on the look-out to better
his condition as soon as a favor-
able opportunity might offer. Har-
rison’s mistress had a son named
John James Ashley, who was then
a minor. On arriving at majority,
according to the will of the lad’s
father, he was to have possession
of Harrison as his portion. Harri-
son had no idea of having to
work for his support—he thought
that if John could not take care of
himself when he grew up to be a
man, there was a place for all
such in the poor-house.

Harrison was also moved by an-
other consideration. His mistress’
sister had been trying to influ-
ence the mistress to sell him; thus
considering himself in danger, he
made up his mind that the time
had come for him to change his
habitation, so he resolved to try
his fortune on the Underground
Railroad. O
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VERBICIDE

By DaviD W. ORrRr

E ENTERED my office for advice as a freshman ad-

visee sporting nearly perfect SAT scores and an
impeccable academic record—by all accounts a young
man of considerable promise. During a 20-minute con-
versation about his academic future, however, he dis-
played a vocabulary that consisted mostly of two
words: “cool” and “really” Almost 800 SAT points
hitched to each word. He could use them interchange-
ably, as in “really cool” or “cool...really!” He could also
use them singly. When he was a student in a subse-
quent class, I later confirmed that my first impression
of the young scholar was largely accurate and that his
vocabulary, and presumably his mind, consisted pre-
dominantly of words and images derived from overex-
posure to television and the new jargon of computer-
speak. He is no aberration but an example of a larger
problem, not of illiteracy but of diminished literacy in a
culture that often sees little reason to use words care-
fully, however abundantly. Increasingly, papers from
otherwise good students have whole paragraphs that
sound like advertising copy. Whether students are talk-
ing or writing, a growing number have a tenuous grasp
on a declining vocabulary. Excise “uh...like...uh” from
most teenage conversations, and the effect is like stick-
ing a pin into a balloon.

In the past 50 years, by one reckoning, the working
vocabulary of the average 14-year-old has declined from
some 25,000 words to 10,000 words.! This is not
merely a decline in numbers of words but in the capac-
ity to think. It also signifies a steep decline in the num-
ber of things an adolescent needs to know and to name
in order to get by in an increasingly homogenized and
urbanized consumer society. This is a national tragedy
that goes virtually unnoticed in the media. It is no coin-
cidence that in roughly the same half century the aver-

David W. Orr is director of the Department of Envi-
ronmental Studies at Oberlin College and editor of
Conservation Biology, where this article first ap-
peared.
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age person has come to recognize over 1,000 corporate
logos but can now recognize fewer than 10 plants and
animals native to his or her locality.* That fact says a
great deal about why the decline in working vocabu-
lary has gone unnoticed: Few are paying attention. The
decline is surely not consistent across the full range of
language but concentrates in those areas having to do
with large issues such as philosophy, religion, public
policy, and nature. On the other hand, vocabulary has
probably increased in areas having to do with sex, vio-
lence, recreation, and consumption. As a result we are
losing the capacity to say what we really mean and ulti-
mately to think about what we mean. “That sucks,” for
example, is a common way for budding young scholars
to announce their displeasure about any number of
things that range across the spectrum of human experi-
ence. But it can also be used to indicate a general dis-
pleasure with the entire cosmos. Whatever the target,
it is the linguistic equivalent of duct tape, useful for
holding disparate thoughts in rough and temporary
proximity to some vague emotion of dislike.

THE PROBLEM is not confined to teenagers or
young adults. It is part of a national epidemic of in-
coherence evident in our public discourse, street talk,
movies, television, and music. We have all heard popu-
lar music lyrics that consisted mostly of pre-Nean-
derthal grunts.We have witnessed “conversation” on
TV talk shows that would embarrass intelligent 4-year-
olds. We have listened to politicians of national reputa-
tion proudly mangle logic and language in less than a
paragraph, although they can do it on a larger scale as
well. However manifested, our linguistic decline is
aided and abetted by academics, including whole de-
partments specializing in various forms of postmod-
ernism and the deconstruction of one thing or another.
They have propounded the idea that everything is rela-
tive, hence largely inconsequential, and that the use of
language is primarily an exercise in power, hence to be
devalued. They have taught, in other words, a pseudo-
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intellectual contempt for clarity, careful argument, and
felicitous expression. Being scholars of their word they
also write without clarity, argument, and felicity. Re-
move the arcane constructions from any number of
academic papers written in the past 10 years, and the
argument—such as it is—evaporates. But the situation
is not much better elsewhere in the academy, where
thought is often fenced in by disciplinary jargon. The
fact is that educators have all too often been indiffer-
ent trustees of language. This explains, I think, why
the academy has been a lame critic of what ails the
world, from the preoccupation with self to technology
run amuck. We have been unable to speak out against
the barbarism engulfing the larger culture because we
are part of the barbarizing process that begins with
the devaluation of language.

The decline of language, noted by commentators
such as H.L. Mencken, George Orwell, William Safire,
and Edwin R. Newman, is nothing new. Language is al-
ways coming undone. Why? First, it is always under as-
sault by those who intend to control others by first
subverting the words and metaphors that people
would otherwise use to describe their world. The goal
is to give partisan aims the appearance of inevitability
by diminishing the sense of larger possibilities. In our
time, language is under assault by those whose pur-
pose it is to sell one kind of quackery or another: eco-
nomic, political, religious, or technological. It is under
attack because the clarity and felicity of language, as
distinct from its quantity, are devalued in an industrial-
technological society. The clear and artful use of lan-
guage is, in fact, threatening to that society. But lan-
guage also comes undone because of our own slovenli-
ness. As a result we have highly distorted and atro-
phied conversations about ultimate meanings, ethics,
public purposes, or the means by which we live. Be-
cause we cannot expect to cope with problems that
we cannot name, one result of our misuse of language
is a growing agenda of unsolved problems that cannot
be adequately described in words and metaphors de-
rived from our own creations such as machines and
computers. The words and metaphors derived from
our own creations, in other words, are inadequate to
describe the major flaws in these same creations.

ANGUAGE IS also in decline because it is being Bal-

kanized around the specialized vocabularies char-
acteristic of an increasingly specialized society. The
highly technical language of the expert is, of course,
both bane and blessing. It is useful for describing frag-
ments of the world but not for describing how these
fit into a coherent whole. But things work as whole
systems whether we can describe them or not,
whether we perceive that coherence or not. And more
than anything else, it is coherence our culture lacks,
not specialized knowledge. Genetic engineering, for
example, can be described as technical manipulation
in the language of molecular biology. But saying what
the act of rearranging the genetic fabric of Earth
means requires an altogether different language and a
mindset that seeks to discover larger patterns. Simi-
larly, the specialized language of economics does not
begin to describe the state of our well-being, whatever
it reveals about how much stuff we may buy. Over and

28 AMERICAN EDUCATOR

over again the simplistic and seductive language of the
specialist displaces that of the generalist—the special-
ist in whole things. A result is that the capacity to
think carefully about ends, as distinct from means, has
all but disappeared from our public and private con-
versations.

Language reflects the range and depth of our experi-
ence; and our experience of the world is being impov-
erished to the extent that it is rendered artificial and
prepackaged. Most of us no longer have the experi-
ence of skilled physical work on farms or in forests.
Consequently, as our reality becomes increasingly arti-
ficial, words and metaphors based on intimate knowl-
edge of soils, plants, trees, animals, landscapes, rivers,
and oceans have declined. “Cut off from this source.
Wendell Berry writes, “language becomes a paltry
work of conscious purpose, at the service and the
mercy of expedient aims.”® We've become a nation of
television watchers and Internet browsers, and it
shows in the way we talk and what we talk about.
More and more we speak as if we are spectators of life,
not active participants, moral agents, or engaged citi-
zens.

Nor are we held together, as we once were, by the
reading of a common literature or by listening to great
stories, and so we cannot draw on a common set of
metaphors and images as we once did. Allusions to the
Bible and other great books no longer resonate be-
cause they are simply unfamiliar to a growing number
of people. This is so in part because the consensus
about what is worth reading has disappeared. But the
debate about a worthy canon is hardly the whole story.
The ability to read serious things in a serious way is di-
minished by overstimulation by television and comput-
ers, with their rapidly changing images that mock con-
centration. The desire to read is jeopardized by the
same forces that threaten to make us a violent, shal-
low, hedonistic, and materialistic people. As a nation
we risk coming undone because our language is com-
ing undone, and our language is coming undone be-
cause one by one we are being undone.

Because we cannot think clearly about what we can-
not say clearly, the first casualty of linguistic incoher-
ence is our ability to think well about many things.
This is a reciprocal process. Language, George Orwell
wrote, in “Politics and the English Language,” “be-
comes ugly and inaccurate because our thoughts are
foolish, but the slovenliness of our language makes it
easier for us to have foolish thoughts.” In our time, the
words and metaphors of the consumer economy are
often a product of foolish thoughts as well as evidence
of bad language. Under the onslaught of commercial-
ization and technology we are losing the sense of
wholeness and time that is essential to a decent civi-
lization. We are losing, in short, the capacity to articu-
late what ought to be most important to us. And the
new class of corporate chiefs, global managers, genetic
engineers, and money speculators has no words with
which to describe the fullness and beauty of life or to
announce their role in the larger moral ecology. They
have no way to say how we fit together in the commu-
nity of life, indeed no idea beyond that of self-interest
about why we ought to protect it. They have, in short,
no language that will help humankind, including them-
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When language is
devalued, misused, or
corrupted, so too are those
who speak it and those

who hear it.

selves, navigate through the most dangerous epoch in
its history. Evil begins not only with words used with
malice but also with words that diminish people, land,
and life to some fragment that is less than whole and
less than holy. The prospects for evil, I believe, will
grow as those for language decline.

We have an affinity for language, and that capacity
makes us human. When language is devalued, mis-
used, or corrupted, so too are those who speak it and
those who hear it. On the other hand, we are never
better than when we use words clearly, eloquently,
and civilly. Language can elevate thought and ennoble
our behavior. Abraham Lincoln’s words at Gettysburg
in 1863, for example, gave meaning to the terrible sac-
rifices of the Civil War. Similarly, Winston Churchill’s
words moved an entire nation to do its duty in the
dark hours of 1940. If we intend to protect and en-
hance our humanity, we must first decide to protect
and enhance language and fight everything that under-
mines and cheapens it.

HAT DOES this mean in practical terms? How

do we design the right use of language back
into the culture? My first suggestion is to restore the
habit of talking directly to each other, whatever the
loss of economic efficiency. To that end I propose that
we begin by smashing every automated answering ma-
chine. Messages like “Your call is important to us...” or
“For more options, please press five,” or “If you would
like to talk to a real person, please stay on the line,” are
the death rattle of a coherent culture.

Second, the proper use of language is a slowly ac-
quired art that is easily corrupted by technological
contrivances that increase the volume and velocity of
communication. Whatever the gains in speed and con-
venience provided by the Internet, I seldom receive
any e-mail message that could pass a sixth-grade com-
position exam. We cannot disinvent the Internet as a

WINTER  2000-2001

tool for communication, but for our sanity we can and
should limit the use we make of it.

My third suggestion is to restore the habit of public
reading. One of my most distinctive childhood memo-
ries is attending a public reading of Shakespeare by the
British actor Charles Laughton. With no prop other
than a book, he read with energy and passion for two
hours and kept a large audience enthralled, including
at least one 8-year-old boy. No movie has ever been as
memorable to me. Further, I propose that adults
should turn off the television, disconnect the cable,
undo the computer, and once again read good books
aloud to their children. I know of no better or more
pleasurable way to stimulate thinking, encourage a
love of language, and facilitate a child’s ability to form
images.

Fourth, those who corrupt language ought to be
held accountable for what they do—beginning with
the advertising industry. In 1997, it spent an estimated
$187 billion to sell us an unconscionable amount of
stuff, much of it useless, environmentally destructive,
and deleterious to our health. Often using only seduc-
tive imagery, advertising fuels the fires of consumerism
that are consuming the Earth and our children’s future.
Advertisers regard the public with utter contempt—as
little more than sheep to be manipulated to buy what-
ever at the highest possible cost and at any conse-
quence. Dante would have consigned them to the low-
est level of Hell, only because there was no worse
place to put them. We should too. If we lack the
gumption to do that, we ought to require by law full
disclosure of the damage consumer products do to
other people, to the environment, and to the buyer.

Fifth, language, I believe, grows from the outside in,
from the periphery to center. It is renewed in the ver-
nacular by the everyday acts of living, doing, and
speaking. It is renewed in the streets, shops, farms,
and rural places where human life is most authentic. It
is, by the same logic, corrupted by contrivance, pre-
tense, and fakery. The center, where power and
wealth work by contrivance, pretense, and fakery,
does not create language so much as exploit it. To fa-
cilitate control, the powerful would make our lan-
guage as uniform and dull as the interstate highway
system. To preserve the places where language grows,
we must protect the independence of local newspa-
pers and local radio stations by forbidding non-local
ownership. We need to support regional publishing
houses and small, independent bookstores. We need to
protect local culture and local dialects from highbrow
ridicule. We need to teach the young to honor differ-
ence in speech and dialect. And we must protect those
parts of our culture where memory, tradition, and de-
votion to place still exist, because it is there that lan-
guage is often most vibrant.

Finally, because language is the only currency wher-
ever men and women pursue truth, there should be
no higher priority for schools, colleges, and universi-
ties than to defend the integrity and clarity of language
in every way possible. We must instill in our students
an appreciation for language, literature, and words
well crafted and used to good ends. As teachers we
should insist on good writing. We should assign books

(Continued on page 48)
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ENLIGHTENMENT
FOR CHILDREN

Community Schools
in South India

BY STEPHANIE FISCHER

N A COUNTRY that has one-third as many teachers

per capita as North America and a serious scarcity of
schools, especially in rural areas and urban slums, poor
children are often left behind when it comes to educa-
tion. But Sarat Babu Vasireddy, an educator and advo-
cate for children’s rights, who has founded a system of
community-run schools in the slums of Hyderabad, is
proving that poor communities do not have to wait—

Stephanie Fischer is an associate director at Ashoka:
Innovators for the Public, a nonprofit organization
that invests in social entrepreneurs around the
world. Sarat Babu Vasireddy is an Ashoka fellow. His
e-mail address is saratbv@pol.net.in. Those interested
in more information about Ashoka can visit the or-
ganization’s Web site (www.ashoka.org) and sub-
scribe to its quarterly magazine, Changemakers, ($6
per year) by calling 703/527-8300.

PHOTOGRAPHS COURTESY OF SARAT BABU VASIREDDY

(Right) Second-
and third-grade
students share
a classroom in
the Bhagat
Singb Colony
school.

30 AMERICAN EDUCATOR

and hope—for the government to provide schools for
their children.

Besides making education accessible to a previously
unserved group of children, Sarat Babu has succeeded,
with his Baljyothi (Enlightenment for Children)
schools, in placing school governance in the hands of
students, parents, teachers, and communities. Al-
though some private schools for the privileged in India
have already experimented with this model of school
governance, Sarat Babu has applied it to a very differ-
ent population—slum residents, who, until he came
on the scene, had neither the means nor the aware-
ness to help their children get an education.

The program started in 1996 in Hyderabad, a city of
nearly 5 million people and the capital of the state of
Andhra Pradesh, with three schools and 7,000 stu-
dents. It now comprises 200 schools and serves
21,000 students between the ages of 5 and 14, none of
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whom have previously attended school. For 5-year-
olds, the standard age for beginning school in India,
classes run from 8:45 a.m. to 3 p.m., 200 days a year.
“Bridge Schools,” offering 10-hour sessions, 260 days a
year, help children who are beginning school between
ages 7 and 10 to catch up on what they have missed.
Still older children can attend a special yearlong resi-
dential camp to bring them up to speed. (The need for
Bridge Schools and residential camps is diminishing as
more and more children in the areas served by the
Baljyothi schools start school at the standard age.)
Student-teacher ratios vary between one teacher for
20 students in Bridge Schools to one for 40 in the regu-
lar Baljyothi schools—in contrast to the 70-student
class size that is common in government schools. The
program is very successful in retaining the children it
enrolls—only 5 percent drop out. As a result, it also
serves as the scholastic preparation for youngsters
who want to enter mainstream government schools
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when they finish elementary school. Already, 10,000
children who have completed the program in one of
the Baljyothi schools are continuing their education in
government schools.

The per-pupil cost in a Baljyothi school is $16 a year;
and it costs $1,500 a year to run a school. The schools
are funded mainly from various government sources.
However, Sarat Babu has also encouraged the commu-
nity to invest in the schools—financially and other-
wise—reflecting his conviction that if the schools are
firmly grounded in the community, they are much
more likely to succeed.

Motivating Parents

Sarat Babu Vasireddy has had a long familiarity with
the group of people served by Baljyothi schools. Al-
though he studied engineering in college, he joined
the civil liberties movement while still in school and
later went to work for a children’s rights organization

(Left) An extension to the BJR Nagar school built by
members of the community when the original school
became too crowded. (Above) A free play period at the
BJR Nagar school.
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class might be twice as large as this one.

called the M.V. Foundation. His work for M.V. involved
getting children who lived on the streets into class-
rooms. This experience, as well as his work as a cham-
pion for child laborers, tribal people, and handloom
weavers, convinced him that poverty and child labor
are not the decisive factors in keeping children from
attending school. The obstacle, he decided, is two-
fold. Parents often do not understand the importance
of sending their children to school. And as people who
have not gone to school themselves, they may be in-
timidated and uncomfortable at the very idea. But ac-
cess is an even bigger problem. Schools, where they
exist, are likely to be overcrowded and lacking basic
necessities—like books and teachers who can be re-
lied on to show up every day.

Sarat Babu sees his principal task as creating a de-
mand that his schools can supply: “motivating parents
to send their children to school, continuing the per-
suasion until the parents get into the habit of sending
the children regularly, and demystifying education
through community involvement and governance.” In
the case of working children, other voluntary organiza-
tions have sometimes assisted families in making up
the loss of income so they do not withdraw the young-
sters from school. For example, Balamma, mother of 9-
year-old Velu, was given a sewing machine with which
she could more than make up the income lost as a re-
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Another combined-grade class in one of Sarat Babu Vasireddy's Baljyothi schools. In a government-run school, a

sult of her son’s going to school. However, Sarat Babu
does not believe in offering incentives as bribes to par-
ents. “If we do that,” he says, “they will send their chil-
dren to school for the incentives rather than the edu-
cation. We need to teach parents the importance of in-
vesting in their children’s futures.”

In fact, the demand for education seems to be grow-
ing. When Sarat Babu’s organization recently conducted
a study in 800 of Hyderabad’s 1,000 slums, an over-
whelming 95 percent of those questioned were in favor
of education. But, as Sarat Babu says, if you want to get
at parents’ real attitudes toward education, you have to
pose the right questions. If a questioner asks parents’
opinions about the state education system, they are
likely to give a vote of no-confidence, but when asked if
they want their children to be part of the new educated
generation, they answer in the affirmative. In fact, Sarat
Babu notes that in places where a good school is avail-
able, even in rural areas, fewer children work.

The speed with which the Baljyothi schools have
spread provides ample evidence of parents’ willing-
ness to embrace the idea of education for their chil-
dren in community-run schools. When people in the
slums surrounding the three original schools saw for
themselves what had been achieved, they came to
Sarat Babu and requested schools for their community.
He did not have to sell his idea; it sold itself.
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Community Control
The fruitful cooperation between the school and the
community that Sarat Babu Vasireddy has brought
about contrasts sharply with the relationship between
India’s government schools for the poor and the com-
munities they serve. In Sarat Babu’s model, parents se-
lect the school governing board yearly, and teachers
are responsible for running the school, whereas state
schools are run from a distance by state or federal gov-
ernment employees. The government controls the se-
lection of teachers, curriculum, and administrators. It
assigns certified teachers to posts in various cities and
villages, where the teachers have no connections or
loyalty. It’s not uncommon for teachers’ salaries to be
held up for two or three months—or for teachers to
stop attending classes without even notifying educa-
tion officials. Central control saps local initiative and
prevents teachers from developing ties to the commu-
nity and a feeling of accountability to students and par-
ents. While India does have a number of private
schools that offer superior education, these are strictly
for the privileged.

The running of the Baljyothi schools is in the hands
of parents and teachers, who form management com-

mittees. While teachers maintain primary responsibil-
ity for managing the schools, mothers’ committees rec-
ommend teachers and act as watchdogs to ensure the
smooth functioning of schools. And management and
mothers’ committees meet regularly to solve day-to-
day problems. For example, the single biggest chal-
lenge that the schools encountered was absenteeism
of students from single-parent families. In cases where
this was a problem, the committee approached the
parents and provided counseling about the impor-
tance of regular attendance. The nearly nonexistent
absentee rate is evidence of the strategy’s success.

There is nothing fancy about most of the school fa-
cilities, as Sarat Babu admits. Half of the schools are lo-
cated in houses; some are in community halls; and a
large number are rented. In many slums, Sarat Babu
says, it is hard even to find land on which to build a
school. But the involvement of parents is such that
some communities have schools that parents have
built themselves. Sarat Babu calls them his “fortunate
schools.”

In the Classroom

Students of all ages study together in the classrooms of

Education in India

The constitution of India says that
the government is responsible for

tongues,” depending on the state
where the school is located. (In

as they are, schools are often
scarce. Schools—and this includes
government schools—are not usu-
ally to be found in slum areas. In
rural areas, children may have to

providing primary and elementary
schooling, free of charge, to all cit-
izens. In fact, the reality often falls
short of this principle.

Primary and elementary educa-
tion (roughly up through our
eighth grade) takes place, for the
most part, in schools run by state
governments or local organiza-
tions. These schools do not charge
tuition. But schools run by non-
profit organizations, including reli-
gious groups, can receive grants
from the government. These are
known as government-aided
schools. Sarat Babu'’s schools are
in this category. There are also pri-
vate schools, which compete for
pupils with the government
schools.

In rural India, 68 percent of
school-going children attend gov-
ernment schools; 22 percent, gov-
ernment-aided schools; and 10
percent, privately managed
schools. Twelve percent more
children attend school in urban
areas than in the countryside.

In the lower primary grades
(grades 1-4), all teaching is done in
one of India’s numerous “mother

Hyderabad, the language is
Telegu.) The standard subjects are
reading, writing, elementary math,
environmental studies, hygiene,
crafts, and physical education. At
the higher primary level (grades 5-
8), children study at least two lan-
guages—the mother tongue and
the national language or English.
Other subjects include math (e.g.,
algebra), some standard sci-
ences—physics, soil science, zool-
ogy, chemistry—history, geogra-
phy, civics, moral science, art, and
crafts.

But the syllabus does not neces-
sarily reflect the quality of educa-
tion students get at government
schools. Because the schools pay
poorly—and often irregularly—
teaching is usually a job of last re-
sort for educated Indians. This
means there is a shortage of teach-
ers, and teaching can be of poor
quality.

Facilities are also a problem. It
is not uncommon for a school to
have ill-equipped laboratories
(where they exist at all), a scarcity
of teaching aids (including text-
books), and no toilets. And such

walk four or five miles to get to a
school.

School may also be too expen-
sive, especially for the rural poor,
either because they can’t afford to
pay for uniforms, books and sta-
tionery, as well as the cost of
transportation to and from school,
or because their children must
work to help support the family.
In some cases, parents simply
don’t see the value of an educa-
tion, especially for girls, who,
they say, are just going to get mar-
ried.

Given all these problems, it is
no surprise that at least half of the
adult population of India is illiter-
ate (two-thirds of the women).
However, there is a growing trend
in favor of education—especially
in Andhra Pradesh, where Sarat
Babu lives and works. Even the
poorest parents there are increas-
ingly willing to send their children
to school and are ready to take on
extra work to see that their kids
can attend school—a trend that is
undoubtedly reflected in the spec-
tacular growth of Sarat Babu'’s
schools.

WINTER 2000-2001

AMERICAN FEDERATION OF TEACHERS 33




the community schools. They work from the same
textbooks as students in government schools, but the
material is modified to reflect the interests and needs
of poor children who come from a background where
education is unknown. Some of the curriculum is de-
voted to issues that are particularly relevant to the
community, such as sanitation, health, pollution, and
communal harmony. Teachers rarely assign homework
because most students do not live in conditions that
are conducive to doing schoolwork at home. However,
as already noted, Baljyothi schools are giving many
children the skills and confidence to continue their ed-
ucation in government schools along with relatively
more privileged children.

Sarat Babu recruits teachers from the local commu-
nity. He first conducts workshops with young, unem-
ployed adults from the slums, which are aimed at get-
ting them to rethink the options for their lives and to
visualize themselves as possible community leaders.
From these groups, he identifies young women with
the potential for becoming teachers; in this selection,
Sarat Babu relies heavily on the recommendations of
the mothers’ committees.

All teachers are required to have finished high
school (which in India is 10th grade). Sarat Babu se-
lects only women because, he says, they “have more
tact than men.” This choice represents a challenge to
traditional values. Because the place of women is con-
sidered to be in the home, girls in India are often not
given access to education—much less the opportunity
to participate in the education of others. Baljyothi
teachers earn more than they would in any other job,

A Postscript

In late August 2000, Hyderabad was devastated
by flash floods that followed three days of con-
tinuous rain. The floods left 45 people dead and
nearly 40,000 homeless. Poor people, many liv-
ing in flimsy huts built along Hyderabad’s water-
ways, suffered the most serious losses. Seventy
of the city’s 1,000 slum areas were simply
washed away.

In Sarat Babu Vasireddy’s district of Khairatabad,
more than 1,000 dwellings collapsed under the im-
pact of the flood waters, and 5,000 families lost
their homes and all of their possessions, including
clothing, food, and cooking utensils.

But the very day this happened, Sarat Babu and
his team of school teachers went into action. They
opened community kitchens funded by the gov-
ernment, and distributed clean water in
Khairatabad and Mushirabad, another nearby dis-
trict of Hyderabad. They also set up medical
camps where people who were sick or injured
could receive treatment. The community organiza-
tion that Sarat Babu had created for his schools
paid additional dividends in this emergency by
helping to prevent malnutrition and the outbreaks
of waterborne diseases like dysentery that are
such a big risk during times of flood.—Editor
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and often receive better training than government
teachers. In addition to pedagogical training, their ori-
entation includes a 15-day program that teaches them
how to interact with the community on educational is-
sues. Because the teachers are young and from the
same community as their pupils, there is a certain in-
formality and closeness between the students and
teachers. And in addition to learning subject matter,
children learn that education can be part of the life of
people like them—even a profession they might aspire
to.

Local and National Support

Baljyothi schools have been successful because they
are based on an idea that has a strong intrinsic appeal.
As Sarat Babu puts it, “First we want to develop chil-
dren’s confidence and feelings of social equality. Sec-
ond, they should acquire minimum standards of educa-
tion for their age and have the enthusiasm and perse-
verance to continue with their studies.” Because
Baljyothi schools are community-based, they have built
a powerful support network of diverse groups—policy
advocacy groups, informal labor groups, youth clubs,
voluntary organizations (like UNICEF), and govern-
ment agencies. Fifty of the schools have been adopted
by local citizen organizations.

The state government has been supportive through
departments beyond the Ministry of Education. The
National Child Labor Program, the Adult Education
Program, and the Women and Child Welfare Depart-
ment, all provide financial assistance to Sarat Babu'’s
work. “I firmly believe,” he says, “that going to school
is the right of a child. And the child cannot be de-
prived of that right by anybody, whether it be a parent,
society, or government.” But he does not believe that
the current education system can make this right a re-
ality: “Ultimately, decentralization of schools must be-
come standard policy.”

Sarat Babu’s success with the Baljyothi schools
shows some of the ramifications of this vision. Putting
administrative control of the schools in the hands of
the slum residents has encouraged them to make deci-
sions for themselves, and it has generated a powerful
energy directed toward social ends. Furthermore, shift-
ing a majority of children from being wage-earners to
students has also helped to transform the culture of
the communities where schools have been founded.

The schools are an immeasurable gift to the children
in these communities. The children who had been la-
borers were helped to regain their lost childhood.
Yadaiah, a teacher in one of the Baljyothi schools
“where most of the students were daily wage earners”
talks about how it raised their spirits and their view of
themselves “when they were addressed and treated as
students and not laborers.” And for every child, the
schools make possible a future that they formerly
would not have been able to imagine.

But the benefit goes beyond the here and now in
the slums of Hyderabad. That is what Sarat Babu is
talking about when he says, “I've never seen educated
parents who didn’t want education for their children.”
The seeds that are being planted today in Hyderabad
will continue to bear fruit in the next generation and
beyond.
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BURNED
AT THE
HIGH STAKES

A Somewbhat Pseudo
Self-Test About Testing

By W. JAMES POPHAM

ODAY, A BLAZE of test-talk is sweeping the coun-

try. To illustrate, most newspapers now routinely
rank local schools on the basis of students’ standard-
ized test scores. Such rankings, whether high or low,
invariably trigger test-talk on the part of parents, teach-
ers, and members of school boards. Some newspaper
editors, in recognition of the competitive virtues of
test-based comparisons, have even considered publish-

W. James Popham, a UCLA emeritus professor, has
written extensively about educational assessment in-
cluding two recently published books, Modern Educa-
tional Measurement: Practical Guidelines for Educa-
tional Leaders and Testing! Testing! What Every Parent
Should Know About School Tests, both published in
1999 by Allyn and Bacon.
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ing school-by-school rankings in their sports section.
Although people love to applaud a winner, they find it
truly gratifying to look down on a loser.

Yet, though test-talk is common these days, not
many people speak the language of assessment with
unbridled confidence.This is true even for teachers,
few of whom actually took a formal course in testing.
And, although some might have endured a brush
with testing during a course in educational psychol-
ogy or instructional methods, most have been forced
to pick up their insights about assessment as a conse-
quence of on-the-job experience. That’s why the fol-
lowing somewhat pseudo self-test is included in this
issue of the American Educator. You can quickly find
out how muddle-free your own test-talk really is. Or
you can even try it out on colleagues or unsuspecting
friends.
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THE SELF—TEST

ns: Below you will find 17 items containing assessment—re\ated words 0f phrases pre-
ch of which will be followed by two definitions- Your task iS to decide
esents the item's poldfaced word or phrase- Atthe end

ided.The correct answers, incidentally: ac-

i sment

A. Atest of someone’s affection, that is, the degree of amorousness one person feels toward
another person. These tests: usually self-report inventories: have recently pbeen emp\oyed. with
notable economic success, by computer-based singles agencies.

should only employ self-repor ive | i i i apout the status of @
group of students. gelf-report affectiv i
the affective status of an individual student.

2 Authentic Assessment
A A classroom test that has, asa consequence ofa teacher's officially notarized affidavit, peen

formally des’\gnated as a genuiné classroom test instead of 2 |esson plan grocery \ist, or situa-
tion-comedy TV script.

B. Any form of assessmen\ calling for students 10 supply responses to tasks that are moré “real-
world” than “academ'\c“ in nature. This labe! for more rea\ity-rooted assessment nas fallen out of
favor in recent years pecause it converse: namely: inauthentic assessment, seems inane-.

3: Cognitive Assessment
A. A measuré ofa person’s '\nte\\ectual capabi\‘n‘\es or poten\'\a\s. Cognitive achievement tests
assess @ student’s knowledge and/or skills. Cognitive aptitude tests predict 2 student’s future

pehavior, for example, ina subsequen( academic setting.

B. A totally mental form of testing IN which, without any spoken words whatsoever, teachers
“hink” the questions they wish to ask @ class while students shink” their responses 1o those
questions: The Sierra Club has app\auded this form of paper-iree assessment pecause of its
env'\ronmenta\ sensitivity:

4. Criterion-Reierenced Test

A, Based On the GreeK term krinein which means “to separate,” a cr'\ter'\on-referenced test is
given 10 married couples who, contemp\aﬁng a possib\e dissolution of their marriagé, can deter-
mine from numerical test scores: complete with decimals, whether 2 marital preakup appears to
be warranted-

B. An assessment ofa student’s status with respect 10 defined criterion pehaviors suchasa body
of knowledge Of a skill. The student's test peﬁormance is referenced pack to the criterion pehav-
jors when the teacher says, for example, wyour SCore, Sally, indicates you have mastered 85 per-
cent of 500 Kurdish yocabulary terms represented by yes\erday‘s 20-item yocabulary quiz”
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that, either becaysg of Security Precautiong or the test: Motiong|
0 the teacher who Createq jt, jg typicaiiy taken to bed by the teacher €ach night.

B.A Classroom assessment administered during regular instruction S0 that Students regard the
test as little More than Part of the teacherg routine instructionai activitieg

6. Grade-Equivatent Score
A. Expressed in terms of grade levels 5
Student’s performance 0

given to Students by teache
d, useq Much like g “Gey.
S

SSment baseq on the Carefully documented test performances of Norman
a Midwest Student Whom university anthropologists Were abje to Obserye and assegg for
Years in grades kindergarten through 12 during the 1930s, Students’ Scores on tests taken
today are referenced back to Norm’s origina| performances on a comparabie test,

B. A comparative approach to educationai assessment in Which g Student’s performance on a test
is Compareq With the performances of other Students who haye already taken the Same tegt. The
Mmost CoOmmon norm-referenced assessment occurs when Students’ Scores op nationaliy Normeq
standardized tests are eported a5 percentiies, that s, are interpreted relativeiy according to the
performance of the norm group.

8. Norma Curve Equivaient (NCE)

A. An indication of where a student’g test score would haye been locateq on the pg
test-score distribution if the test Scores haq been arrayed, at le

normg| Curve,

S: t of Students’ Skills or knowiedge "equiring "esponses to task.
irly Substantig) Products o behaviors. Exampies of perform

wards” of the Nationg| Councijl on Mea-
Su ach year'g award-winning classroom tests receive
ies of their test, Suitably frameg for wail-mounting.

10. Portfoljo Assessment
A. The Systematic appraisa| of a student’s Collecteq work Samples, A chief Purpose of this form of

assessment is to Nurture, yjg portfoiio-based Conferenceg betwegn a student and g teacher, Stu-
dents’ skills jn evaiuating their own performances.

B. In Certain Charter Schools, portfoiio-assessed Students are alloweq to place their Worst tegt
performances ina Portfolio, anq those tests are Not used in grading the Student

Schoo| Year, g Portfoliog are burneq ina Symbolic ceiebration, o]
Assessment~Free Festiva.

HERS
CAN FEDERATION OF TEAC
AMERI
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ith Measyreg Whatever jt is measuring. There are,

I, thre d ént kinds of test Consisten Y, Namely, (1) Stability reiiabiiity, that is,
the consistency of resylts between two tim ~Separateq testing occurrences, (2 a/ternate-form
reIiabiiity, that js, consistency of resylts on two different 'ms of the ame » and (3) internay
consistency reiiabiiity, that is, the degree to Which g test’s items are functioning ina Consistent
Manner,
14. Rubrie
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tiona| tool to

15. Stanine

teachers Create my

B.A Nine-
intended to descrip
Number nine

38 AMERICAN EDUCATOR

help teache
B. A 9eometric, hand—heid

€ exam

A A distinctiye variety of g

Itiple

Caus
oc

enmam
Cupied.

iativeiy

by u.s. Milita
rath

dged. /¢ Properly conceptuaiized, a rubrje
r's and Students alike,

as also
insoiubie task, the puzz

been

Spatia|-

a wrong-answer Option

Often callgq Urchins),

Y Measyre

ment Specia|,
is ystem, a stanine
mber on

visuaiization Skills,
by Many teacherg

le has proven

when bioiogy

ists,

© representg the
rately reflects

WINTER  2000-2001



WiNTER  2000-2001

16. Test Bias

graph'\c \ocale, of socioeconomic status.

A. This occurs when an assessment instrument contains items that offend Of unfairly penalize a
student on the basis of the student’s persona\ characterist'\cs such as gender; ethnicity, 960

B.A pro}ec'(\ve self-report test that presents incompleté fictitious stories 10 examinees; then uses
the responses to those stories 10 classify any piased examinees into such discrete categories as
Ma\e-Chauv'm'\s\ Bigot, F\am'\ng-Fem'm'\st Fanatic, of Klan-Caliber Racist.

A.The extent to which 2 rationale for the use of atestis tundamenta\\y well founded. \f, for exam-
ple, a pr'\ncipa\ informs teachers that they must administer @ standard'\zed test or lose their jobS,

acy reflected in the score-based inferences that educators make about

Correct Answe

Advanced Assessment Literacy =

during faculty meetings:

Read it nightly!

You should get @ copy of the book cited

rs
1:B; 2:B; 3:A 4 B: 5:B; 6:A; 7 B: 8: A 9: A; 10 Atls B; 12: B; 13: B; 14 A; 15: B: 16: A 17: B.

superior Assessment Literacy = 16-13
You should identify thé terms whose correct definitions you failed to identify, write thosé defini-
tions on @ 3x5-inch index card, and com b

You should immediately acquire @ copy of @
What Teachers Need 10 Know, written by
Allyn and Bacon, @ firm that regularly pays royalties to its authors (wwW.abacon.com/education).

Full-Blown Assessment |literacy = 4-

There is the Jikelihood that your illiteracy e
these results out of the hands of colleagués and superiors- And for purposes of your own self-es-
teem, avoid taking self-tests such as this in the future.

as being yalid of invalid, validity technically refers to

SELF-TEST ANSWER KEY,
PERFOHMA
AND ACTION IMPLICATIONS

NCE LEVELS,

performance Levels and Action |mplications

correct

You should consider taking UP aﬂer—school moonlighu’ng asa measurement consultant, or you
might begin writind assessment-related articles such as this (unless you guessed at most jtems)-

correct

mit such definitions to memory via su -vocal practice

Barely Adequate Assessment Literacy = 12-9 Correc

t
n enthralling 1999 book, Classroom Assessment'.
an amiable UCLA emeritus professor and pubh’shed by

Borderline Assessment liliteracy = 8-5 correct

above, but geta friend to read it aloud to you: very slowly.

xends well peyond the realm of assessment. Keep
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SMALLER
SCHOOLS

How Much More
Than a Fad?

By EDWARD MUIR

ORTY YEARS ago, James Bryant Conant, Harvard

president and student of education policy, pre-
sented what he saw as the educational and economic
advantages of larger high schools. In an influential
book entitled The American High School Today, he ar-
gued that, with more students using the facilities and
with administrative functions centralized, larger
schools would be more cost effective.! As for the edu-
cational advantages, Conant believed that larger high
schools allowed students to take a wider variety of
courses, thus giving them a greater opportunity to
learn. Although Conant was talking about schools of at
least 400 students, his logic—and the desire of school
districts to consolidate schools for financial reasons—
has created a world where much larger high schools
than he contemplated are now commonplace. The
trend to larger schools is not just a high school phe-
nomenon: South Gate Middle School in South Gate,
Calif., for example, had an enrollment of more than
3,800 students in 1998, making it perhaps the largest
middle school in the nation. However, the concentra-
tion of students in larger and larger schools is most
often seen at the high school level.

The largest high school in America in 1998, was Bel-
mont Senior High School in Los Angeles, with 5,160
students.” In that year, there were 274 high schools in
America that had more than 2,750 students. The com-
bined enrollment of these schools was more than
900,000 students. (see Table 1, page 42, for a list of
the 25 largest high schools, and Table 2, page 42, for a
look at which states have the greatest numbers of large
high schools).

When it comes to educational policy and practice,
today’s silver bullet is often tomorrow’s discredited
fad, and slowly, during the last decade, reformers at

Edward Muir is a senior associate in the AFT Re-
search and Information Services Department.
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the local level have been working to swing the pendu-
lum back toward smaller schools. These efforts have
proven popular with teachers, parents, and students in
districts such as Boston, Chicago, New York City, and
Philadelphia. A lead teacher in a small Chicago school,
for example, told evaluators from Bank Street College
that “The smallness has created a sense of commit-
ment and camaraderie that you would not find in a
large school.”* Among the positive features cited by
teachers in Chicago’s small schools were greater op-
portunities to plan collaboratively, better communica-
tion, and a higher level of trust between teachers and
administrators. Teachers in Chicago’s small schools
also took pleasure in their students’ greater engage-
ment in the school community. Ellalinda Rustique-
Forrester, a teacher with varied experience in New
York City’s small schools, while cautioning that these
schools require different practices in order to be suc-
cessful, titled her essay on being a teacher in a small
school “Why Wasn’t I Taught This Way?”* Philadelphia
teachers ranked the creation of smaller learning com-
munities within schools as the most positive feature of
the district’s recent reform efforts.

So “small” is in—as anyone can see from looking at
the support the idea is currently getting from founda-
tions and government. Microsoft chief Bill Gates and
his wife, Melinda, are investing $56 million from their
foundation to create smaller high schools in Boston; St.
Paul, Minn.; Cincinnati and West Clermont, Ohio; and
Providence and Coventry, R.I., among others. Across
the country, legislators and governors are considering
programs to limit the size of schools. The legislature in
California passed a pilot program for small schools, al-
though Gov. Gray Davis did not sign it. In Florida, Gov.
Jeb Bush did sign a bill mandating that new school
buildings be designed to serve smaller numbers of stu-
dents, with the largest high schools having a maximum
of 900 students. The U.S. Department of Education
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now administers a grant program to help create
smaller high-school units across the country. Some-
times, as in Florida, these efforts involve opening new,
smaller school buildings. Other times, reformers focus
on redesigning larger schools into a series of mini
schools or schools-within-schools. In this arrangement,
a number of separate learning programs, each with its
own staff and students, share space within the same
larger building. Such efforts are designed to gain the
advantages of small schools, while making use of exist-
ing physical plants.

But as policymakers consider adopting these re-
forms on a broader scale, we should be asking about
the hard evidence that small schools lead to more suc-

Table 1:
The 25 Largest High Schools
In America, 1998

1998
School Name Location Enrollment
Belmont Senior High Los Angeles, Calif. 5,160
G. Holmes Braddock Sr. High Miami, Fla. 5,015
Theodore Roosevelt Senior High  Los Angeles, Calif. 5,013
John E Kennedy High School Bronx, N.Y. 4,982
James A. Garfield Senior High Los Angeles, Calif. 4,691
Hastings High School Houston, Texas 4,545
Bell Senior High Bell, Calif. 4,540
Newtown High School Elmhurst, N.Y. 4,536
Elsik High School Alief, Texas 4,535
Brooklyn Tech Brooklyn, N.Y. 4,519
Elizabeth High School Elizabeth, N.J. 4,510
San Fernando Senior High San Fernando, Calif. 4,434
John Marshall Senior High Los Angeles, Calif. 4,419
John C. Fremont Senior High Los Angeles, Calif. 4,409
Polytechnic High Long Beach, Calif. 4,391
South Gate Senior High South Gate, Calif. 4,337
De Witt Clinton High School Bronx, N.Y. 4337
Fontana High Fontana, Calif. 4,287
James Logan High Union City, Calif. 4,267
William C. Bryant High School Long Island City, N.Y. 4,238
Independence High San Jose, Calif. 4,226
Lane Technical High School Chicago, Il 4,217
Huntington Park Senior High Huntington Park, Calif. 4,204
Sachem High School Lake Ronkonkoma, N.Y. 4,160
Miami Sunset Senior High School ~ Miami, Fla. 4,146

NB: Some schools may have school-within-school arrangements

Table 2:
States With More Than One
of the 275 Largest High Schools in
America in 1998
State Number of schools with more
than 2,750 students
California 100
New York 41
Texas 40
Florida 37
Ilinois 12
Pennsylvania 9
Arizona 7
Nevada 5
Indiana 4
Massachusetts 4
Virginia 4
Colorado 2
Minnesota 2
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cessful students. In fact, the research shows that
smaller is better but that it is not a panacea. Experi-
ence in implementing small-schools programs also
raises questions about how and where to implement
these programs that teachers and policymakers need
to consider.

First of all, it has to be acknowledged that we can’t
speak about small schools as though researchers and
reformers have agreed on a certain definition. “Small”
depends on who is doing the talking. Moreover, small-
ness may be defined by more than enrollment, as some
believe that small schools necessarily involve different
practices and cultures (see sidebar, page 44). Much of
the quantitative research defines “large” and “small” in
terms of a range, drawing conclusions about larger and
smaller schools, rather than focusing on a particular
class of “small schools.” Although researchers may de-
fine small schools differently, it is still possible to draw
some conclusions from what is a growing body of re-
search.

Student Achievement:
The Glass Is Half Full

Florida’s law cites a number of reasons for creating
smaller schools. It notes that smaller schools may raise
achievement and certainly do not harm it. This is faint
praise at best, but it is consistent with what research
tells us. In an examination of the research on small
schools for the Northwest Regional Education Lab,
Kathleen Cotton cites 23 studies examining student
achievement in small schools. While nine found an im-
provement in smaller schools, 14 found no effect.’

Subsequent studies have yielded similarly mixed re-
sults. The Manpower Demonstration Research Corpo-
ration (MDRC), a prestigious research firm, recently
completed a 10-year analysis of the experiences of
1,700 students in career academies—smaller school-
within-school high school programs that focus on a
particular career theme—in California, Florida, Mary-
land, Pennsylvania, Texas, and the District of
Columbia.® The small size of the school and the focus
of the program are supposed to increase students’ in-
volvement in learning. MDRC, while finding much to
praise in the schools, did not find evidence of better
student achievement.

The Bank Street study’s findings about Chicago’s
smaller schools showed an improvement in student
achievement, but only in certain cases. Students in
schools-within-schools performed better on tests
than the students in the larger schools that housed
them. However, the test scores for all of these stu-
dents lagged behind students in Chicago’s public
schools in general. Although the results for out-
comes other than testing were quite encouraging,
the evaluators concluded that small schools were not
“a silver bullet.” The authors suggest that the small
schools, many of which were created after 1995,
need time to turn the other benefits they create into
improved test scores. They also suggest that since
one of the benefits of small schools is a lower
dropout rate, students who might be poor perform-
ers wouldn’t show up in the testing pool at all unless
they were in a small school.
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Larger schools are
disproportionately harmful
to students from poor and
minority backgrounds.

But before we accept the inconclusive findings
about the effect of smaller schools on student achieve-
ment, a better understanding of the mechanisms that
might cause small schools to be successful is in order.

Many researchers note that the more intimate set-
tings of smaller schools foster greater engagement—
teachers and staff know all students, and all students
know each other. And in the long run, this engage-
ment may lead to improved student achievement. This
possibility has yet to be investigated systematically.
Other researchers suspect that the administrative pro-
cesses in smaller schools may be more efficient, allow-
ing good leaders to have a greater effect. For example,
instructional leaders working with fewer teachers, ac-
cording to this theory, should have better results in
much the same way that teachers working with
smaller classes can be more effective. In other words,
we might find that better administration is also a factor
in improving student achievement.

Researchers Kenneth Meier and John Bohte, who
have studied the pass rates for Texas schools on the
state’s TAAS test, have come up with what seems to be
the optimal school size for promoting student achieve-
ment.” The magic number, according to their data, is
650 students, with achievement lagging as schools got
bigger or smaller. The statistical model they used fo-
cused on the relationship between achievement and
factors such as student characteristics, school size,
class size, and teacher experience. Meier and Bohte
were also able to refine their model to focus on
schools that did particularly well on TAAS. Their find-
ings suggest that high-performing schools are more
likely to benefit from smaller size than the others. The
researchers suspect that leadership and better manage-
ment explain why these schools are able to get more
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benefit from being small and why low performers
were not able to use smaller size to get similar results.

Another important factor in looking at the relation-
ship between school size and student achievement is
the nature of the student population. Kathleen Cot-
ton’s review found consistently positive outcomes in
research examining the effect of small schools on
achievement of students from disadvantaged back-
grounds. She cites 11 studies that find small schools
have better compensatory outcomes than larger
schools. Two of the studies Cotton cites are by Craig
Howley. He calls his research in this area the “Matthew
Project,” after the words of Jesus reported in the Book
of Matthew: “For whosoever hath, to him shall be
given, but whoever hath not, from him shall be taken
away even that he hath.” Howley’s conclusion is that
schooling done on a large scale causes disproportion-
ate harm to disadvantaged students. Conversely, in
their most recent work, Howley and Robert Bickel find
that schooling on a larger scale may be moderately
beneficial to students of more privileged
backgrounds.’

The most comprehensive research linking school
size, achievement, and student characteristics, High
School Size: Which Works Best and for Whom? was
conducted by Valerie Lee and Julia Smith in 1997.
Using a large data set of individual student scores from
the National Educational Longitudinal Survey (NELS),
Lee and Smith evaluated reading and math scores for
high school students across the nation.'® Their results
indicate that the optimal high school size is between
600 and 900 students. Particularly large high schools,
those having more than 2,100 students, are substan-
tially less effective for all students. But Lee and Smith’s
most important finding is that larger schools are dis-
proportionately harmful to students from poor and mi-
nority backgrounds. It is in this area that the research
is the strongest.

There’s More to Small Schools
than Test Scores

Although the conclusions on student achievement are
still tentative, there are strong indications that smaller
schools can result in other positive outcomes. Reform-
ers who support the creation of small schools argue
that their intimacy will help foster community net-
works among students, parents, and teachers. The sum
of these networks and the trust they create among par-
ticipants are sometimes called “social capital” It was
sociologist James Coleman who took the lead in identi-
fying social capital as one of the principal factors in
learning." More recently, in Bowling Alone, a power-
ful and much discussed book, Robert Putnam presents
evidence that social capital is on the decline in Amer-
ica and that this decline has grave implications for soci-
ety.”” These vary from lower electoral participation to
fewer persons donating blood to potentially higher
crime rates. Comprehensive longitudinal research is
needed to see whether small schools boost social capi-
tal in the long run, and such research is scarce. One
study, by David Bensman, has examined the later life
outcomes for 117 graduates of East Harlem’s Central
Park East Elementary School. Finding not only higher
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graduation and college attendance rates, but evidence
that students are living rich lives, the research is a
hopeful start."* However, it should be remembered
that Central Park East is not a typical small school.

We already know from research that students in
smaller schools have some short-term outcomes that
are consistent with the building of social capital. In
fact, the research on non-test-score outcomes indicates
that students in smaller schools have consistently bet-
ter experiences than their counterparts in larger
schools. For example, Cotton cites seven studies show-
ing that students in smaller schools have higher atten-
dance rates than students in larger schools. And five
additional studies suggest that moving from a large
school to a smaller school will increase a student’s at-
tendance rate. In more recent studies, both the MDRC
report and the Bank Street evaluation found similar re-
sults.

Similarly, smaller high schools have lower dropout
rates than larger high schools. Nine of the 10 studies
reviewed by Cotton that focused on the issue found

What Size Is a “Small” School
Anyhow?

One of the disputes within small-schools research
is definitional. How small is small? When does a
school become too big to be considered small?
And what is the ideal size? According to a Phi
Delta Kappan poll, 58 percent of parents want
their children to be in schools with fewer than
1,000 students, 28 percent said they favored
schools between 1,000 and 1,500 students, and
only 2 percent of parents said they favored a
school with more than 2,000 students for their
child. The National Association of Secondary
School Principals recommends a maximum of 600
students in secondary schools.* Activists like
Theodore Sizer of the Coalition of Essential
Schools often favor much smaller schools—with
fewer than 400 students being seen as ideal.

As for the research, Kathleen Cotton’s review of
the literature shows that some studies do not even
address this issue. In the 27 studies that do, a large
school can be defined as having as few as 300 stu-
dehts or as many as 5,000, depending on the
study. Cotton finds a cluster of researchers who
believe that 400 is the appropriate upper limit for
a secondary school, but she herself opts for 800.
The research reviewed here seems to go along
with Cotton’s view. Kenneth Meier and John
Bohte’s research indicates that 650 is the optimal
size. Valerie Lee and Julia Smith find that the ideal
high school size is between 600 and 900 students.
The question of how small is a “small” school is
one of the nagging research issues that remains to
be addressed.

* Maine State Planning Council on Developmental Disabili-
ties and National Association of Secondary School Princi-
pals, Breaking Ranks: Changing an American Institu-
tion, Reston, Va.: Author, 1996.
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this result. One of the best of these studies, which ex-
amines outcomes in 744 high schools, links the lower
dropout rate with the development of social capital in
the intimate settings of these smaller schools.' The re-
search also firmly indicates that while larger high
schools can offer a greater variety of extracurricular
activities, the participation rate in extracurricular ac-
tivities is higher in smaller schools. This is another way
in which more intimate settings can promote the for-
mation of social capital.

The late AFT president Albert Shanker first testified
on safe schools before a congressional committee
chaired by Indiana’s Sen. Birch Bayh almost 25 years
ago. Since then, as public opinion research has repeat-
edly shown, school safety has become a top concern
for parents and other members of the community.” In
a 1993 American Educator article, Jackson Toby
linked making schools smaller with making them safer.
We need, Toby said, to “break through the anonymous,
impersonal atmosphere of jumbo high schools and ju-
nior highs by creating smaller communities of learning
within larger structures, where teachers and students
can come to know each other well.”'° Indeed, there are
some who believe that tragedies like Columbine would
not have happened if all high schools were smaller,
and there is research indicating that small schools can
be a major part of the solution to school violence."”

Overcrowded schools consistently have greater lev-
els of violence, and the research indicates that larger
schools generally do as well."® Cotton’s review found
seven studies indicating that smaller schools had better
patterns of student behavior. Although principals often
hesitate to report discipline problems in their schools,
the latest U.S. Department of Education survey re-
search reveals that 38 percent of principals in large
schools reported some serious discipline problems in
1996, compared with 15 percent of principals in
medium-sized schools and 10 percent of principals in
small schools.” In the Bank Street evaluation, students
in Chicago school-within-school programs reported
that they fought less than students in the larger pro-
gram because they knew one another. Surveys indicate
that these students feel better able to resolve conflicts
and work cooperatively than students in Chicago pub-
lic schools generally.

On the other hand, there are concerns that small
schools have social costs as well as benefits. Some civil
rights activists in Florida objected to the state’s new
smaller schools law on the grounds that these schools
would draw from smaller geographic areas, leading to
a more homogeneous student population. The fear
was that this would result in the resegregation of
schools. The Florida legislation seeks to head off this
problem with language that limits the application of
the law in districts that are under desegregation court
orders. However, to the extent that there is a tradeoff
between specific social benefits for students and
greater homogeneity, it certainly undermines one of
the chief benefits of small size.

Costs of Small Schools

One reason for the popularity of larger schools is the
belief that they are less expensive to operate. Theoreti-
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cally, as Conant indicated, this efficiency is a natural re-
sult of larger scale. In particular, spending on facilities,
especially common spaces such as cafeterias, auditori-
ums, and gymnasiums, as well as certain administrative
operations, can be spread over larger numbers of stu-
dents, thus lowering the per-pupil cost.

And, recent research on charter schools tends to
confirm the principle that smaller is more expensive.
Studies from Michigan show that charter schools
spend more per pupil on administration than do tradi-
tional schools.” This is because small charter schools,
on their own, are often trying to replicate many of the
administrative functions of a larger school or even an
entire school district. Therefore, more of the per-pupil
dollars must go to administration.

Newer research into New York City schools compli-
cates this picture. It has found that although smaller
academic high schools cost more per pupil than larger
high schools, they are more efficient on a per-graduate
basis—up to a point. It cost the city $51,000 per grad-
uating student in high schools of under 600 students.
The city spent $65,000 per graduate in academic high
schools serving between 600 and 2,000 students and
$50,000 per graduate in high schools serving more
than 2,000 students. The efficiency in the large high
schools was due to size; in the smaller schools, it was a
result of higher graduation rates.*

Is It More Than Just Size?

As I've already indicated, many of the reformers work-
ing to create smaller schools believe these schools can-
not be defined by size alone (making the name “small
school” somewhat misleading). One of the nation’s
leading advocates for small schools is Deborah Meier,
who was principal of Central Park East in New York
City and is now principal of Mission Hill, a pilot school
in Boston. Pilot schools are small public schools with a
great deal of independence that have been created by
an agreement between the district and the Boston
Teachers Union. Meier, who defines small schools by
their focus as well as by their size, argues that parental
choice is an important component in creating proper
school communities.” The New Visions program in
New York and the pilot schools in Boston are experi-
ments not just in smallness but in decentralization and
school-based decision-making, and research indicates
that the different processes in these schools lead to dif-
ferent outcomes.

Similarly, charter schools are sometimes defined as
small schools, and that is often the case. As a major ex-
periment in school-based financing, deregulation, and
governance, they are also many things besides small.
Recent research comparing the experiences of charter
schools to pilot schools and district schools with site-
based management in Boston underlines how these
other factors can affect outcomes and potentially am-
plify or mask the effects of size. The study, “Sometimes
Bureaucracy Has Its Charms,” found that pilot schools
had institutional advantages over charter schools, in-
cluding stable expectations regarding salaries, but they
did have more freedom than schools using site-based
management.” This research highlights the need to
control for factors that may mask the effect of size
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Overcrowded schools
consistently have greater
levels of violence, and
larger schools generally
do as well.

when studying outcomes in smaller schools. For exam-
ple, if a small school is a school of choice, then re-
searchers have to control for the possibility that better
informed and more involved parents are creating bet-
ter outcomes, as opposed to mere size. Similarly, if a
smaller school is serving a particularly at-risk popula-
tion, as is the case in some alternative schools, then
that needs to be accounted for in assessing school re-
sults.

Taken together, the findings of researchers and ex-
perience of practitioners indicate that size may be a
catalyst that helps staff to work effectively at increas-
ing achievement, but that size alone is not enough. If
so, then perhaps smaller schools are a lens that better
focuses curriculum implementation, professional de-
velopment, collaborative planning, or other factors in
student achievement. Without carefully considering
variables that are affected by “smallness”—and exam-
ining the relationships between smallness, these vari-
ables, and student learning—we may not be able to de-
velop a complete picture of small schools. Governance
and design issues play a part in this question as well.
For example, do small school-within-school programs
have different outcomes from stand-alone schools?
What role does theme-based education, of the sort
found in career academies, play? The next question for
small-school research to answer will be why some
small schools do better than others.

Conclusion: Some Mysteries Remain

“Smaller” is in for a reason. While we don’t have a
complete answer on the relationship between smaller
schools and student achievement, there is good evi-
dence that smaller schools have some positive com-
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pensatory effects for at-risk stu-
dents. However, we still do not
know why this is so.

As for the social benefits of small
schools, more research should be
done on the long-term effects of
these benefits. For example, if stu-
dents who attend smaller schools
are more likely to vote or be em-
ployed and less likely to be in jail
20 years later, then small schools
will be seen as an engine that im-
proves social capital across the
board. Having schools that are
safer and graduate more students
may be good enough.
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THE STORY OF
THE REvV. CALVIN LANE

(Continued from page 7)

their homes. Several years before
the Civil War, such free colored
people had no rights that were re-
spected by anybody, and they
themselves were not at all sur-
prised by the Dred Scott decision.

Such were conditions when my
parents set up their home shortly
after the middle of the last century.
They both felt keenly the wrong of
not being allowed to learn from
books. They determined that they
would have books, and that so far
as was in their power their chil-
dren should attend school if it ever
became possible in their state.
About 1857, they secured through
a druggist of our town a spelling
book, a hymn book, and a Bible. It
was my mother’s burning desire
that her children learn at least to
read hymns and the Bible. The
books were zealously guarded
under lock and key in the most sa-
cred place in our home.

EFORE MY father took to him-

self a wife, he purchased an
acre of ground and built his own
house, for when he reached his
majority he apprenticed himself
and became a leading contractor
and builder in his community. Our
home, like most homes of that day,
had heavy blinds outside and dark-
ened curtains inside..It was not
easy to see a light from the outside.

One night, my parents brought
out the books, and my father and
two older brothers were trying to
learn the English alphabet from the
standard spelling book of that day.
Suddenly there was a loud rap on
our front door. My parents knew at
once who was there. Quickly my
mother gathered the books and put
them in their accustomed place
while my father opened the door
and gave a hearty welcome to his
most unwelcome visitors.

In walked seven white men, all
well known. They said, “We've
come to search this house.” Nobody
dared to say, “You shall not do it”
Silence was golden under the cir-
cumstances, for each of the intrud-
ing men had a long rifle. The fact
was our home was a station on the
Underground Railroad. My parents
had shielded at night a few colored
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They walked back to the open fire,
threw the spelling book and hymn book into it,

and stood guard while the books burned.

people who were making their way
to Canada and to freedom.

OUR OF the men went to other
rooms in the house to make
sure that only the family was in the

home. The others proceeded to
find anything of value not in sight.
My father had made a small chest
in which to keep valuable papers.
They ordered him to unlock this
box. The papers in it were thrown
out; a three-cent coin was found.
My mother asked them, please, not
to take that as some friend had
given it to her first baby; it was
thrown back into the box. Then
they walked into the bedroom. A
small trunk was there. They com-
manded Mother to unlock this
trunk. It was done. The clothing
was thrown out piece by piece. At
the bottom, they found the books.

After further search of the
house, they walked back to the
open fire, threw the spelling book
and hymn book into it, and stood
guard while they burned. The
Bible was carried off, for they were
too deeply religious to burn it. As
they were leaving, they threatened
violence to our home if ever books
were found there again. I recall
now how my mother used to
choke and shed fountains of tears
when she used to relate the story
of this cruel treatment at the hands
of those marauders.

In a year or so after such treat-
ment, the Civil War began. Every-
body knows its outcome. In about
two years after this war ended, mis-
sionary teachers came to our town.
I am not sure that the American
Missionary Association sent them.
The colored people, however, re-
ceived them with open arms and
grateful hearts. Those were dark
days for those sacrificing teachers
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of Negroes. About 100 of the col-
ored women and men banded
themselves together in squads of 10
and took turns many a night in safe-
guarding those teachers in their
homes. These Negro guards gave
threatening night riders to under-
stand that their dead bodies had to
be trampled over before harm
could come to those teachers.

VERYBODY COULD have
books who could buy them,
and all the colored people were de-

termined to send their children to
school not with the idea, as some
have cruelly charged, that these
parents wanted to educate their
children above work. That sort of
charge never had any basis in fact.
Neither was there ever any maudlin
sentiment on the part of the early
friends of Negro education about
raising Negroes above any and
every sort of honorable labor. Such
a charge as that has only been
made when it was desired to pla-
cate some Southern opposers of
Negro education, that education to
the Negro which makes of him an
upstanding contender of every na-
tional right freely accorded to
every white citizen. As time went
on, my brothers who stood by and
saw their first spelling book burned
but were too young to understand
why, finally graduated at Howard
University. One of them took two
years’ postgraduate work at
Ambherst College, became a teacher
and finally professor of Greek at
Howard University. His unbounded
ambition for scholarly attainments
and determination to serve his fel-
lows in helpful ways broke him
down early in life, ere he reached
two score years.

Well do I recall that when our
town’s paper announced my

brother’s graduation from Amherst,
the poor and almost illiterate per-
son who carried off the Bible on
the occasion of the night’s outrage
on our home sent my father word
that if he would come out to his
house, three miles into the coun-
try, he might have that Bible. Word
went back at once that more
books, especially Bibles, were in
our home than were wisely used,
that one was not needed, and my
parents were glad to let him keep
that one as his waybill to Heaven.
In a few months after that, the
same poor fellow on a snowy night
was prowling in a most untoward
place, stumbled, fell into a little
ditch and died. Snow covered his
dead body, and almost a week
passed before it was found.

UT OF such marauders as

searched our home and
burnt our books, grew the Ku
Klux Klan of our state during the
Reconstruction period. There was
a Baptist preacher in our state
named Dixon, “the father of the
more famous Tom Dixon who
wrote ‘Leopard Spots.’” “Elder”
Dixon left his pastorate, and
henceforth gave himself to the
beneficent (?) work of the Klan.
He became a fanatic because of
the 14th and 15th Amendments....
When I was a small boy, this
Negro hater came to our town,
and I heard him in a public ad-
dress say, “God Almighty never in-
tended a N- to be the political
equal of a white man.” So far as
this writer believes, Dixon was the
organizer of the Klan. I do know
that under his leadership, with the
above slogan, the Klan drenched
our state with rivers of Negro
blood because brave black men
dared vote at elections.
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VERBICIDE
(Continued from page 29)

and readings that are well written.
We should restore rhetoric—the
ability to speak clearly and well—to
the liberal arts curriculum. Our
own speaking and writing ought to
demonstrate clarity and truthful-
ness. And we too should be held ac-
countable for what we say.

In terms of the sheer volume of
words and data of all kinds, this is
surely an information age. But in
terms of understanding, wisdom,
spiritual clarity, and civility we have
entered a darker time. We are
drowning in a sea of words with
nary a drop to drink. We are in the
process of committing what C.S.
Lewis once called “verbicide.”” The
volume of words in our time is in-
versely related to our capacity to
use them well and to think clearly
about what they mean. It is no won-
der that, in a century of gulags,
genocide, global wars, and horrible
weapons, our use of language has
been increasingly dominated by
propaganda and advertising and
controlled by language technicians.
“We have a sense of evil,” Susan
Sontag has said, but we no longer
have “the religious or philosophical
language to talk intelligently about
evil.”® If that is so for the 20th cen-
tury, what will be said at the end of
the 21st century, when the stark re-
alities of climatic change and biotic
impoverishment will become fully
manifest? Can we summon the clar-
ity of mind to speak the words nec-
essary to cause us to do what ought
to have been our obvious course all
along? O
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Motor Trend 17.94 11.97 Talk 18.00 12.00* YAHOO! Internet Life 24.97 14.97
Mountain Bike 19.97 1297 * Teaching Pre K-8 23.97 16.97 YM 16.60 9.97

Visit our website at www.buymags.com/aft

Hundreds of Others Just Ask!

For renewals include a mailing Iabcl if avanlablx.
—

W.»\f*[ SUBSCRIPTION SERVICES
Box 258 * Greenvale, NY 11548

Name

Subscriplions usually begin within 45 - 60 days.

Publication Name

Years

Price

City, State, Zip

*J\‘nur School

I
I
I
I Address
I
i
|

" Home Phone ( § )

e-mail address @

J Check enclosed payable to:
1 Charge to my credit card

1 Visa [ MasterCard ([ Discover

Acct:

Total

AFTSS

Exp.
l,).\liv

3 Please bill me (phone # required)

2 Amex

S2012



Martin Luther King, Jr. Kit:

Includes pictures, songs, and speeches. FREE
Black History Month Packef: Includes
suggestions on how to celebrate, plays, oral
history, and songs. FREE

Bayard Rustin and the Civil Rights Movement:
A biography of one of the most important
and least known civil rights
activists. $6

Walking with the Wind:
A Memoir of the
Movement. U.S. Rep. John
Lewis recounts the events of the
Civil Rights movement that shaped
his life and raised a nation’s
consciousness. $6

| Ploasesprinr ' 12, oo R RS NSRRI e o b 1

1 Name

: Address
]
1

: City State Zip
: Home phone | ) Work phone ( )

: Make check or money order payable to the AFT.
I Clip and mail to: AFT Human Rights and Community Relations Dept., 555 New Jersey Avenue, N.W., Washington, DC 20001
| Martin Luther King, Jr. Kit - Free* ;
| Black History Month Packet — Free*
Bayard Rustin and the Civil Rights Movement — Quantity x $6 each =
| Walking with the Wind: A Memoir of the Movement — Quantity x $6 each =
*One free copy available to AFT Members






