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Education Pack.
For the first time in Apple history (but 

only until September 28th), you can get 
enough Macintosh® SE computers to start a 
new lab— and save thousands of dollars 
off the retail price.

Introducing the Mac® Education Pack:4 
Six of our best-selling computers. And free 
curriculum, teacher productivity and ad- 
ministrative software solutions guides, to

With hundreds of teacher-testedprogram available 
today, you can write, illustrate, administrate and create, 

all with thepoint-and-dick simplicity! of Macintosh.

help you choose which of hundreds of avail- 
able Macintosh programs are best for you 
and your school.

To receive more information about 
this offer, and details on how other schools 
are already using a Macintosh (or six), call 
(800) 732-3131, ext.725.

Then, you can liberate your classrooms 
from the age-old question “Did you bring 
enough for everyone?”

/

The power to be your best!"
*  This offer only good on the Macintosh SE computer with 1MB RAM a nd  20MB hard disk, at 
participating authorized Apple resellers only. ©  1990Apple Computer Inc. "The power to he 
your best "is a  tradem ark and  Apple, the Apple logo, Mac and  Macintosh are registered 
tradem arks o f Apple Computer Inc.



Searching for 
sound investment 
opportunities.

One on one.

Ym  save all your life for your 
retirement. So it’s important to 
know your investment is safe 
and sound.

That’s why over half a million 
employees of not-for-profit institu- 
tions invest in tax-deferred 
annuities from VALIC, America’s 
Retirement Plan Specialists.

Strength and stability.
VALIC has specialized in tax- 
deferred annuities and qualified 
retirement plans for more than 
30 years.

With over $11 billion in assets, 
we rank in the top 2% of America’s 
life insurance companies. And we 
carry A.M. Best’s A+ (Superior) 
rating—their highest.

Leadership.
VALIC leads the way in providing 
retirement plans for public educa- 
tors. Savers have a choice of fixed 
and variable investment options. 
Our innovative products and 
highly competitive interest rates 
are responsible for unprecedented 
growth—over $1 billion in assets 
during the past year.
Personal service.
Our representatives can certify 
your maximum annual contribu- 
tion amount, and perform paycheck 
comparison and retirement 
needs analyses, as well as cash 
value projections.

There’s a lot to be said for 
experience in investing for retire- 
ment. To hear more, just give 
VALIC a call at 1-800-22-VALIC and 
we’ll send you our Retirement 
Plan Fact Kit.

America’s 
Retirement 
Plan Specialists

®SVALIC
★ An American General Company

©1990 The Variable Annuity Life Insurance Company, 
Houston, Texas.
VALIC is a registered servicemark of The Variable 
Annuity Life Insurance Company.



ELEMENTARY AND HIGH SCHOOL • FINE USED TEXTBOOKS AND NEW WORKBOOKS 
ALL MAJOR PUBLISHERS • CURRENT AND OLDER EDITIONS

WILCOX & FOLLETT BOOK COMPANY
A Follett Corporation Com pany 
!000 W est W ashington Blvd.
Chicago, Illinois 60607 
1-800-621-4272

Write or call for our FREE catalog.



How do your 
students measure 
career options?

Let the ASVAB Workbook help!
The future offers countless options, but 

narrowing them down to ones that best suit 
your students can be difficult. Exploring 

Careers: The ASVAB Workbook can help.
And, it's free to each student who takes the 

ASVAB test. The workbook helps your students match their 
values, skills, and interests to educational and career 
opportunities.

ASVAB is a state-of-the-art test designed to measure 
your students' aptitudes for civilian and military careers. 
The test is also offered at no cost to your school.

Help your students with their career exploration 
needs. Make ASVAB part of your counseling program 

today and help take the guesswork out of tomorrow.

The most widely used aptitude 
test in America. ASVAB
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E m e r g in g  f r o m  D ic t a t o r s h ip :
T e a c h e r s  a r o u n d  t h e  W o r l d  a n d  H o w  W e C a n  H e l p  11
In Eastern Europe, Latin America, and South Africa, there is new hope fo r  freedom and 
democracy. But under dictatorship, teachers in these countries were badly mistreated, their 
unions forced underground or out o f existence, their schools defunded and transformed 
into ideological mills. What these men and women have faced, what they do face, and how  
we can help them rebuild make up the contents o f this special section.

Ceausescu’s Schools 1 2
Nicolae Ceausescu was Eastern Europe’s most savage dictator. In this interview, Catalin 
Croitoru, the president o f Romania’s new independent teachers union, describes how under 
this dictator Romania’s schools were brutalized and ruined

A l s o :

Teaching Conditions in South Africa: A Short Report 1 7
Black South African teachers face class sizes o f over 100 and worse.

The Classroom Connection 1 9
How your students can correspond with their counterparts abroad

Rebuilding after Pinochet: A Short Report 2 1
What Chile’s dictator wrought and what’s now ahead.

How You Can Help 2 2
You can adopt a teacher, a school, or a local union, or organize book and equipment drives.

,Y o u ’re G o o d , B u t  Y o u ’re N o t  G o o d  En o u g h ’:
T r a c k in g  St u d e n t s  O u t  o f  A d v a n c e d  M ath em atics  2 4
By Elizabeth L. Useem
Some school districts "pump” students into accelerated math sequences. Others "filter" 
them out. Do these tracking policies help explain U.S. students' poor math performance?

H om eless C h il d r e n  C o m e  t o  Sc h o o l  
By  Karin C henoweth and Cathy Free
Seven children without homes describe their lives and schooling.

A H isto ry  o f  U s 35
By Joy Hakim
Finally, a children’s history o f the United States, ivritten the way a children’s history should 
be uritten— with drama, fun, and real substance. One sample chapter relates the debate 
between Hamilton and Jefferson, the other, a story o f Boss Tweed
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iptfaUSeB Cerporation

Not even a 300 lb. tackle can stop 
a guy with a degree.

Even though we make America's best known 
athletic uniforms, we also know that no uniform 
can compete with a cap and gown. So we're mak- 
ing posters like this ad available 
to coaches and teachers to help 
remind athletes that an education 
never crippled anyone's career.

For more in form ation  about our ",S tay In School"  campaign, write: Russell Corporation, Dept. M, P.O. Box 272, Alexander City, AL 35010.



PE0RU*:.

A proven money maker -  guaranteed easy to sell!

EARN $240.00 to $2304.00
and more selling .

SPIRIT OF AMERICA’S 
2-YEAR DAILY PLANNERS

*

CQ

SPIRIT OF AMERICA FUND RAISERS
P.O. Box 621 • Montgomery, AL 36101

□  Please send

Dates to remember, meetings to attend, 
appointments to make . . .  and more. All are easy 
to remember with a 2-YEAR DAILY PLANNER. 
Often a timesaver. . .  always a helper. . .  
everybody needs one'1 That’s why they are 
a proven instant money-maker!

Made in America, each 
pocket size PLANNER,
3 3/4" x 6 3/4", features a 
week-at-a-glance, month- 
by-month, 2-year calendar 
with a handy memo pad —
All covered in a clear, durable, 
protective, vinyl jacket 
to show our four 
popular dbsigns.

EARN
50%

A EP90
□  Please send a Sample 2-YEAR PLANNING CALENDAR. Enclosed is $2.00. 

ORGANIZATION’S INFORMATION

Your N am e______________________________________________ Title_____________ Phone ( ) ______

Group’s N am e_____________________________________________________________ Number of Members _

__________________________________________________Phone( ) ______
School/Church 
Organization's Name

Organization's Address _

State _

SHIP ORDER TO: (Adult responsible for shipment)

Name Phone (

Street Address

Slate

ADULT RESPONSIBLE FOR ORDER/PAYMENT

Bill To Name Home Phone ( )

Address Dav Phone ( )

City State Zip

Signature Scheduled Sales Date
(Adult Leader/Sponsor)

TERMS: Payment due in full 30 days from date of receipt of merchandise or scheduled sales date whichever is later. All 
orders subject to approval. For convenience, we prepay freight/handling charges. These charges appear on your invoice and 
you are given FREE MERCHANDISE. The retail value of this FREE MERCHANDISE covers freight charges. Full cases 
may be returned freight prepaid by you for credit less a $2.00 per case reinspe^tion charge within 45 days of sales (fate. To 
qualify for Bonus Cases, full payment must be made by invoice due date with no returns. Price and styles subject to change.

PLUS FREE BONUS PROFITS!
When you order 2-YEAR PLANNERS, 

you sell each for $2.00, you keep a big 
$1.00 profit on each sale. 50% Profit 
means profits add up faster! Packaged 48 
PLANNERS to a case in an assortment of 
four designs, you 'll earn a whopping 
$48.00 per case! PLUS BONUS PROFITS 
— For every 10 cases you order and sell 
you receive one FREE Case worth $96.00 
more in profits!

PROFIT WITH SPIRIT!
YOU SELL YOUR PROFIT

$ 240.00 
$ 575.00 

$1,152.00 
$1,728.00 

$ 2,304.00

5 cases 
10 cases 
20 cases 
30 cases 
40 cases

Start Selling With Spirit!
CALL 1- 800- 628-3671

TO ORDER NOW!

FUNDRAISERS 
P.O. Box 621 
Montgomery, AL 36101



LETTERS
In f o  o n  M ulticultural  E d .

I applaud Diane Ravitch’s strong brief 
in su p p o rt of m ulticu ltura l educa- 
t io n  an d  a g a in s t  e th n o c e n t r i c  
attem pts to d istort it.

An example of the latter is Port- 
land, O re g o n ’s, freq u e n tly  c ited  
“African-American Baseline Essays,” 
som e of w hose sections on ancient 
Egypt contain so m uch inaccuracy, 
exaggeration, and pseudoscience as 
to com prom ise their reliability. This 
Portland curriculum  com ponent is 
b e in g  p re s e n te d  to  m any sch o o l 
boards as a m odel com ponent of an 
ideal m ulticultural curriculum .

Educators must be alert to attempts 
to distort multicultural curricula To 
a v e r t  s u c h  e f fo r ts ,  c u r r ic u lu m  
developers include genuine scholars 
in the curriculum  w riting process, 
especially on units embroiled in con- 
troversy. The NEH-funded Academic 
Alliances between educators and the 
scholarly community are a major step 
in that direction.

W hen w e w ere confronted w ith 
th e  “A fro c e n tr ic ” c la im s a b o u t 
ancient Egypt in a Washington, D C., 
public schools curriculum  project, 
w e e n te re d  in to  co m m u n ica tio n  
w ith  Egyptologist Frank Yurco of the 
Field Museum of Natural History in 
Chicago and Classical Scholar Frank 
Y. Snow den of Howard University. 
Their com m ents, analyses, and sug- 
gestions w ere invaluable in helping 
us to  separate scientifically valid his- 
torical data from  inaccuracy, hyper- 
bole and fabrication. Those distinc- 
tions are key to the developm ent of a 
m u l t ic u l tu r a l  c u r r ic u lu m  th a t 
expands students’ horizons, not one 
that traps students in a new  ethno- 
cen tric myopia.

Educators interested in the packet 
of scholarly  artic les assem bled on 
anc ien t Egypt should  w rite  Erich 
Martel at Wilson H.S., Nebraska & 
Chesapeake Sts., N.W., Washington, 
DC 20016.

— E r i c h  M a r t e l

W a s h i n g t o n , D C

N o t e : In our last issue, Esther Rosen- 
feld, d irector of Central Park East II 
Elem entary School, was m istakenly  
referred to as Esther Rosenthal.

It is, to use her phrase, “filiopietism.”
Pluralism  im plies that th ere  are 

many voices and interests and that 
each one gets a fair chance of being 
included at different levels of society. 
T here is an overwhelming am ount of 
evidence that this is not the story of 
America for many people . . . There 
has never been  a person of color or a 
female of any color to  becom e presi- 
den t or vice president. There are still 
no  A frican-A m erican senato rs . In 
o ther critical areas, such as incom e 
levels and percen t in “high-status” 
jobs, m inorities and w om en lag far 
beh ind . Far from  show ing a plu- 
ralistic America, evidence suggests 
that the society has been and still is 
dom inated by wealthy w hite males 
from  the  beginnings of A m erican 
governm ent to  the present.

. . . One of the m ore outrageous 
examples of Eurocentrism  in U.S. his- 
to ry  b o o k s  is th e  te rm  “ iso la- 
tionism ,” particularly as it applies to 
the period  from the end of World 
War I to the U.S. entrance into World 
War II. During this period of “isola- 
tionism ,” the U.S. militarily occupied 
or intervened in the Philippines, Nic- 
aragua, Haiti, Puerto Rico, and Cuba.

. . . [Also], the debates in Congress 
a b o u t . . . the Indian “question” will 
sh o ck  som e A m ericans . . . The 
w h ite  c o m m u n ity  w as d iv id e d  
betw een the exterm ination view ver- 
sus the extinction view. The expres- 
sion “the only good Indian is a dead 
In d ian ” p re tty  w ell sum s up  th e  
exterm ination view . . . O pponents 
of such a policy argued that since the 
Indians w ere  inferior, they w ould 
“naturally” becom e extinct.

These examples of distortions of 
h is to ry , o f th e  E u ro c e n tr ic  fil- 
io p ie tism  of o u r cu rricu lu m , are 
m erely recited  to  expose Ravitch’s 
ow n agenda. Yes, the “particularists” 
w ho w rote  the “Curriculum  of Inclu- 
sion” have a political agenda. But so 
does Ravitch. That agenda is to con- 
trol the rate and type of change that 
seems inevitable as new groups gain 
m ore shares of political power, as 
African-Americans have done in big- 
city politics.

— T i m o t h y  K il l ik e l l y

A d j u n c t  L e c t u r e r  o f  P o l i t ic a l  S c ie n c e  

Q u e e n s  C o l l e g e  o f  t h e  C i t y  U n i v e r s i t y , N Y

In  Fa vo r  o f  t h e  A rts

In his d iscussion  of the  need  for 
poetry  in our lives, David McGrath 
( “And Then They Asked for Hamlet,” 
Summer 1990) has pu t it strongly 
and clearly: He states, “. . . if a hum an 
m ind has no opportunity  to  expand, 
it atrophies and closes . . . ”

I think it was Edward Villella, a 
p rem ie r danseur, fo rm erly  of the 
New York City Ballet, w ho visited 
high schools (including vocational 
high schools) in o rder to  demon- 
strate the intricacies of classical bal- 
let. Himself a graduate of a vocational 
h igh  schoo l, Villella was able to  
reach  youngsters w hose previous 
acquain tance w ith  classical ballet 
was practically nil. He showed them  
th a t  b a l le t  te c h n iq u e s  re q u ir e d  
sound m uscular developm ent and an 
appreciation of beauty in movement. 
In m any instances, he  to u ch ed  a 
latent, but existing, need for such 
beauty and such poise in movement.

I heartily endorse Mr. M cGrath’s 
sentim ents, and I found his article 
exhilarating to  read.

— F r a n k  C a r o l l o

U F T  R e t i r e d  Te a c h e r s  C h a p t e r , N e w  Y o r k  C i t y

‘U .S. H as N o t  B e e n  P luralistic’

Diane Ravitch’s artic le , “Diversity 
and Democracy: M ulticultural Edu- 
cation in Am erica” (Spring 1990) is 
rife w ith dubious assum ptions and 
distortions of w hich I will note only 
a few.

Let us start w ith  her view of Amer- 
ican pluralism. “Students m ust rec- 
ognize that American society is now 
and always has been pluralistic and 
m ulticultural.” It certainly has been 
m u ltic u ltu ra l.  B ut “p lu r a l i s t ic ”? 
‘Always”? After the American Revolu- 
tion, the  w h ite  co lonists se t up  a 
pow er structu re  that excluded just 
about everyone from participation 
except w hite male p roperty  owners. 
The struggle for voting rights for all 
was not com pleted until after the 
Voting R ights Act. T he idea tha t 
A m erica has “alw ays” b ee n  plu- 
ralistic is just not true. It is a view 
th a t R avitch likes to  have ab o u t 
America, bu t not a very accurate one.

Fa ll  1 9 9 08  A m e r ic a n  E d u c a t o r



IBM Salutes 
The People Who Make 

Dreams Come True. 
Our Teachers.

Plato. Newton. Lincoln. Keller. 
Schweitzer. Hemingway.

If it weren’t for teachers, we 
m ight not have had these im portant 
people in  our lives.

For it is teachers who selflessly 
n u rtu re  the m inds of great thinkers 
and direct the aspirations of dreamers.

IBM is helping teachers mold 
the brilliance of a new generation. 
We’ve worked with over 200 active 
teachers nationwide, listening and 
learn ing  from their expertise and 
experience.

The result is a variety of course- 
ware program s for k indergarten 
th rough  high school. IBM course- 
ware is designed to complement a 
teacher’s curricu la  and work with 
cu rren t textbooks.

IBM proudly salutes all our 
nations teachers who have dedicated 
their lives to fu rthering  education.

For every dream , for every 
aspiration a student holds, there’s 
a teacher who helped tu rn  those 
ideals into realities.



As every teacher and parent inevitably discovers, 
there is a curious truth to curiosity: It often defies their best 
efforts to inspire it.

Yet, many of these same teachers and parents can
’ ^  tell of magic moments 

when, exposed to 
new facts or fresh 
experiences, young 
minds awaken.

Aroused, they 
become eager to know 
all we can teach.

That’s why since 
1976, we’ve funded 

and provided free-loan educational films to schools, to 
encourage learning And to show where learning can lead.

Already millions of students have seen ‘American 
Enterprise,” an exciting profile of U.S. economic history; “The 
Search for Solutions” on science and problem solving; and 
“The Challenge of the Unknown,” covering mathematics, all 
in an entertaining and involving way

We don’t have all the answers for stimulating the 
curiosity of every young person who sees these films.
But we hope to provide the new fact or fresh experience 
that might serve as the first step.

PHILLIPS PETROLEUM COMPANY©

To obtain thesefilmsfor your local school, write to Educational Films, Phillips Petroleum Company, 16C-4PB, Bartlesville, OK 74004.



Emerging 
from Dictatorship
Teachers Around the World and How We Can Help

IIn the last year, our w orld has been transformed. Communism has 
disintegrated in Eastern Europe. Free elections and a new 
dem ocratic government have com e to Chile, capping a wave of 
dem ocratic reform  in South America. In Asia, the dem ocratic 
m ovem ent is gaining strength. And new hope for a peaceful transition 

to a nonracial dem ocracy has em erged in South Africa.
But decades of dictatorship and oppression have created daunting 

challenges to  the educators and students now trying to build 
dem ocratic societies. Education was underfunded and teachers 
devalued and poorly trained. Democratic teachers unions w ere 
prevented from organizing. Learning and free inquiry w ere replaced by 
ideology' and indoctrination. In many of these countries, generations of 
students and teachers have grown up w ithout any knowledge of or 
experience in dem ocratic ideas and practices. We present som e of their 
stories inside.

O ur colleagues need our help. Through AFT’s relationships with 
coun terpart unions in Chile, South Africa, and Eastern Europe, w e can 
offer the correspondence and assistance program s described on the 
following pages. □



Ceausescu’s
Sc h o o ls

Center and top: Hundreds, sometimes thousands, o f  anti- 
Communist protesters m aintained a 24-hour demonstration  
in the center o f  Bucharest fo r  two months, beginning in late 
April and ending June 14, when the "miners" came and  
evacuated the square. Bottom: A w idow a t Bucharest’s newest 
cemetery, created last winter to honor those who fe ll during 
the December revolution.

rapidly, partly in response to Ceausescu’s extrem ely 
harsh anti-contraceptive and anti-abortion policies and 
partly because extrem e poverty led many parents to 
abandon their children. These orphanages stir memo- 
ries of their Dickensian counterparts. The N ew  York 
T im es M a g a zin e  ran p ic tu res  from  the  orphanages 
showing three and four eight- to nine-year-old boys

I N DECEMBER 1989, revo lu tion  finally cam e to 
Romania, and Nicolae Ceausescu, the m ost Stalinist 

of Eastern Europe’s dictators, was finally overthrown.
What happened in Romania under Ceausescu is stag- 

gering. Workers say that they “lived like slaves,” that 
“Romania was nothing but one giant slave labor camp.” 
W hatever the conditions in o n e’s workplace, whatever 
the behavior of one’s supervisor, the w orker had no 
recourse. Indeed, managers trying to m eet production 
quotas w ould com m only require workers to w ork on 
Sunday— but w ithout pay. In factories that I visited as a 
m em ber of an AFL-CIO delegation to Romania, we saw 
safety conditions that w ere appalling— no goggles, no 
hard hats, and extraordinary levels of noise and fumes.

A form of literal indentured servitude existed as well. 
In the early years of communism, violators of various 
policies w ere sent to jail, w here som etim es they would 
w ork on labor brigades and som etim es not. But in the 
later years, jail was a less com m on punishm ent. Instead, 
offenders w ere assigned to a workplace and required  to 
rep o rt each day, bu t they w ould only earn 20 or 40 or 60 
percen t of their actual pay.

Centralized planning led to the collapse of the Roma- 
nian econom y just as it led to the collapse of the econo- 
mies througnout Eastern Europe. But in Romania the 
econom ic disaster was given a special dimension. Nic- 
olae Ceausescu insisted on paying back all of his foreign 
debt. To accom plish this, he bled the Romanian w orker 
and consum er, ex p o rtin g  a huge p ro p o rtio n  of the 
nation’s output. As a result, the level of deprivation in 
Romania was shocking. Romanians w hom  I interview ed 
in May said that p rior to  the revolution, for months, they 
w ere virtually unable to get meat except for a sausage 
made of ligaments and bones. According to one news- 
paper, doctors w ho came in shortly after the revolution 
said they saw a level of m alnutrition in children that 
norm ally one only saw in drought-starved Africa.

The story that has probably moved the m ost hearts 
and m ost graphically exposed the ghoulish extrem es to 
w hich Ceausescu took his country  is the story of the 
orphanages. Called the Homes for the Deficient and 
Unsalvageable, the population of these orphanages grew

This in terview  was conducted by R u th  Wattenberg, 
an  ed itor o f  the American Educator a n d  co-coordi- 
n a to r  o f  AFT’s E ducation  fo r  D em ocracy Project. She 
w as in R o m a n ia  fo r  tw o weeks last M ay as p a r t o f  an  
AFL-CIO delegation to th a t country’. The delegation  
was hosted  by R o m a n ia ’s independen t labor federa- 
tion, the  Fratia.
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crow ded into a single bathtub, taking baths together in 
order to save water. When, shortly after the revolution, 
w estern  aid organizations sen t c lo th ing  and toys to 
these homes, the items w ere often pilfered by the staff. 
In one home, the staff even w ent on strike, dem anding 
that their children, w ho also had gone w ithout toys or 
clothing for years, should get the toys, not the orphans. 
According to one Romanian, this incident exemplified 
what had happened to the fabric of Romanian morality 
under Ceausescu. “People no longer have compassion, 
they no longer have honesty.”

Stories about the orphanages, about the lack of food 
and electricity , abou t C eausescu’s general dem entia  
have circulated through the American press, producing 
a general recognition that the rule of Ceausescu was 
extraordinarily brutal. But the special traumas inflicted 
on Romania’s schools and teachers have not yet received 
attention. That Ceausescu w ould target the schools for 
special manipulation should be no surprise. It is through 
educators, after all, that the hearts and minds and souls 
of the next generation can be won.

T h e  A m e r ic a n  E d u c a to r  in te rv ie w e d  C atalin  
Croitoru, the president of the newly formed Union of 
Pre-University Educators of Romania (SIPR), about edu- 
cation under Ceausescu and the un ion’s cu rren t plans. 
C roitoru was involved in the founding of the union 
during the D ecem ber revolution and is now seeking 
ways to make the union a force for dem ocratic change in 
education and in the entire society. R. W.

R u th  W attenberg : Before com m unism , w hat was 
the cond ition  o f  education  in R om ania?  W hat was the 
sta tus o f  teachers?

C atalin  C ro ito ru : Before World War II, Romanian 
education, as elsew here in Europe, was of very high 
quality. Courses w ere rigorous, standards w ere high, 
discipline was good— at least this was the case in the 
cities. In the countryside, there w ere not many secon- 
dary schools, but students w ho excelled w ere able to 
attend  secondary  schools in the  cities. Teachers in 
Romania w ere w ell regarded. Those w ho taught in the 
upper grades w ere graduates of the university, and, as 
such, w ere among the m ost educated of all Romanians.

KW: I  understand  tha t the schools degenerated after  
the ivar, w hen the C om m unists took over, a n d  tha t 

__ there was then a libera liza tion  during  the firs t years o f
|  Ceausescu’s rule— during  the sixties. W hat was the
g s ta tu s  o f  the sch o o ls  d u r in g  the la te r  y e a rs  o f

Ceausescu? Specifically in  the last five  to ten years.
3  CC: In this period, there was a renew ed effort to

politicize the schools. More hours w ere devoted to
o sub jects w ith  po litica l con ten t, to  the d e trim en t of

o th e r  sub jects . M ore tim e was sp en t on  p o litica l 
activities. And w ithin certain subjects, m ore tim e and 
space was devoted to specifically political issues. Teach- 
ers w ho expressed dissatisfaction w ith  such activities 
ran the risk of losing their jobs, as they w ould be consid- 
ered to  have views incom patible w ith being a teacher.

KW: P olitica l activities, w ha t do y o u  mean? H ow  
m uch tim e d id  these activities take?

CC: First, all the children, down to the very youngest, 
w ere included in political organizations. The youngest
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waste of time. This technical w ork was required  because 
it fit w ith  Com munist ideology, w hich revered the pro- 
letariat and disdained the educated m iddle class— and 
because it took time away from academics and real 
education. The Communists did not w ant people to 
have time to think and learn.

The regim e was not interested in the genuine devel- 
opm ent of the econom y or of education. Seen from the 
outside, this situation indeed seems to make no sense, 
bu t this was the situation. It w ould seem norm al that the 
main objective of a governm ent should have been to 
train highly skilled people. But in reality, the main pur- 
pose of the governm ent was to have cheap labor. Cheap 
labor as fast as possible.

In the countryside especially, the governm ent did not 
w ant students to becom e interested in becom ing edu- 
cated. Students w ere supposed to graduate from pri- 
mary school and then becom e agricultural workers. 
Many obstacles p reven ted  rural studen ts  from  con- 
tinuing their education. There w ere no academic high 
schools in the villages, and very few parents could afford 
to send their children to a high school in town. Also, a 
student w ould have needed very high grades in order to 
be accepted at a city high school. As a consequence, the 
num ber of rural students w ith  an academic high school 
education is very small. Nonetheless, many of these 
young people fled the countryside for jobs in the city. 
So, the purpose of leaving them  uneducated was not 
met. And today, unfortunately, the lack of education 
am ong the rural population is a serious im pedim ent to 
democracy. People w ith so little education are easily 
m anipulated and misled.

* * *

KW: From w h a t y o u  describe, there m u s t have been 
little  tim e ava ilab le fo r  education. For one-th ird  to 
o n e-q u a rte r  o f  the sch o o l year, s tu d en ts  were o u t  
laboring. A n d  a  good  deal o f  in-school tim e was spent 
on p o litica l activities.

CC: There was actually even m uch less teaching time 
than this. Class periods used to be fifty minutes each. In 
addition, students had fifteen-minute breaks betw een 
classes and one longer break. But since Ceausescu for- 
bade abortion and virtually forced Romanians to have 
ch ildren , the  num ber of studen ts  increased  dramat- 
ically. He built virtually no new schools for ten years. 
The num ber of students in a class w ent up to forty or 
fifty. Then the schools moved to  two shifts, and then, in 
many parts of the country; to th ree shifts, like a factory. 
To handle the three shifts, the length of the classes (and 
of the breaks) had to be cut. Even so, the third shift did 
not get finished until 7 o ’clock at night.

But then  there was a new directive: Schools w ere to 
use only a minimal am ount of electricity. Local Commu- 
nist Party officials trying to look good often interpreted 
this to m ean no electricity  at all. One result was that, of 
course, classes couldn’t be held at night because there 
was no light. So the th ree shifts had to be com pleted by 
about five in the afternoon. Class time was reduced to 
forty minutes, or less.

KW: Was the curricu lum  altered to reflect the d im in -  
ished teaching tim e? Or were teachers s till  expected to 
m ove through the sam e a m o u n t o f  material?

w ere “Eagles.” “Eagles of the Hom eland” they w ere 
called. W hen they w ere slightly older, they joined the 
Young Pioneers. And then, the Union of Communist 
Youth. Teachers w ere required  to waste a lot of time 
dealing w ith  these g roups— arranging m eetings for 
them , organizing propaganda activities, and so on.

KW-.Did these groups, the Eagles, fo r  exam ple, m eet 
du rin g  class tim e or a fter school?

CC: Some during the school day, som e after. But 
education always came last. The distinction betw een 
political activity and education also becam e slight. In 
first grade, w hich is w hen students learn to read and 
write, practically the w hole curriculum  consisted of 
poem s praising Ceausescu. And w henever Ceausescu 
gave a speech, teachers and students of all ages had to go 
to the auditorium  and watch it on television.

Most teachers also had to teach three explicitly politi- 
cal classes each week: one on political information, one 
on political education, and one related to m ilitary train- 
ing. On Christmas Eve and before Easter, the schools 
w ere generally required  to hold special social or politi- 
cal events, in o rder to make church  attendance difficult.

And then  there was the tim e spent on  agriculture or 
factory work, w hich was required  of students beginning 
in n inth grade. This was considered technical educa- 
tion, bu t for all practical purposes, the students w ere 
simply used as labor. This was especially true in the 
countryside w here the situation was really disastrous, 
and students— som etim es beginning as eariy as the first 
grade— had to spend tim e in the fields gathering crops.

KW: D id  studen ts fr o m  the cities have to do  agri- 
cu ltu ra l work?

CC: Yes, of course. They generally did their agri- 
cultural w ork in September, at the beginning of the 
school year. For the rest of the year, they fulfilled this so- 
called technical education requirem ent by working in 
factories.

KW: H ow  m uch  school tim e was spen t in either the 
factories or the fields?

CC: It varied from area to area. In som e cases, it 
w ould be one m onth  out of three, in another th ree or 
four weeks in school, one w eek in the factories. In many 
places it was th ree weeks per trimester. The schedule 
was always changing. It was terribly chaotic. In some 
cases, neither teacher nor student knew  w here they 
w ould be reporting  the next week. Sometimes there 
was no transportation to the fields, and people had to 
walk an hour or more.

KW :/ visited  a  n u m b er  o f  factories in  R om ania, a n d  
the  h e a lth  a n d  sa fe ty  c o n d it io n s  w ere g en e ra lly  
abysmal. Welders w ith o u t goggles, no  hard  hats, levels 
o f  noise a n d  chem ical fu m e s  th a t w o u ld  be illegal in  
th is  country, u n tra in e d  w orkers u sin g  dangerous  
machines. Are these the k in d s  o f  factories where stu- 
dents took their technical education?

CC: Yes. The safety regulations w ere very poor. Some- 
times there w ere bad accidents.

KW: I ’ve heard stories o f  s tuden ts w ho lost fingers 
a n d  w ho were even m ore grossly disfigured a n d  inca- 
p a c ita ted

CC: Yes.
KW: Was the pu rp o se  o f  these w ork assignm ents to 

pro vid e  studen ts w ith  necessary jo b  skills?
CC: No. It was a very superficial education. It was a
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considered  a saboteur and was th rea ten ed  by the 
Securitate  [Romania’s secret police force]. He could 
lose his job, his wife could lose h e r s . . . The teacher was 
not regarded as som eone who just wanted to do his job 
well, bu t as a political dissident.

You know, in Romania we depended on the govern- 
m en t for absolutely everything. Food, job, housing, 
everything. It is not like in America or in another society 
w here you can just leave your job and get another one. 
T here is just one em ployer in Romania. Once you are 
fired, there is no way you can get rehired, there is no 
other employer. That’s w here all the pow er was. And 
each infraction was noted on your personal file; and this 
personal file followed you your w hole life.

Anyway, it was clear that there was no point in a 
te a c h e r’s s tan d in g  his g ro u n d  because  a te ac h e r 
w ouldn’t be able to solve anything by doing that.

* * *

KW: W hen y o u  sa id  C eausescu v ir tu a lly  fo rced  
R o m a n ia n s to have children, w h a t exactly d id  you  
m ean?

CC: First, you w ere fined if you did not have a child by 
a certain  age. And if you had three children or more, you 
received a pay bonus. So that was one thing. And then 
there was the anti-abortion law, w hich made it a crim e 
to have an abortion.

KW: A n d  w h a t a b o u t contraceptives?
CC: Completely illegal.
KW: D espite the an ti-abortion  law, som e w om en no  

d o u b t tried  to have abortions. W hat h a p p en ed  to  
I  them ?
I CC: If it was determ ined that you had received an 
5 abortion, both the docto r and the patient w ere imme- 
s diately p u t in prison and given very long, harsh sen- 
|  tences. Many w om en received botched abortions and 
g suffered from com plications afterwards. They w ould be 
|  dying and still they w ould be denied any medical assist- 

ance, unless they told the prosecutor who perform ed 
the abortion. So the prosecutor was there in the hospital 
trying to find out w ho had perform ed the abortion and 
no assistance was provided until the confession was 
made. A lot of w om en died from complications.

Also, no sexual ed u ca tio n  was p ro v id ed  in the  
schools. And there w ere actually policies to encourage 
high school girls to have children. Before, if a high 
school student becam e pregnant, she w ould have had to 
quit school. Under Ceausescu it becam e perfectly legal 
to stay in school and give birth. If the babies could not 
then  be cared for adequately, the governm ent w ould put 
them  in orphanages. The purpose of all this was appar- 
ently to supply Ceausescu w ith abundant cheap labor.

KW: The western press has reported on  the abom ina-  
ble cond itions in the orphanages. F ilthy buildings, 
little  food, children up to several years o ld  who lay in  
cribs a ll  day a n d  are never p icked  up, no  to y s . . .

CC: A pparently  for Ceausescu, these orphanages 
w ere good business in another way, as well, because he 
sold the children.

KW: Sold  them  to whom ?
CC: To foreigners w ho w anted to adopt them, for 

hard currency.
KW: You sa id  tha t the low  standard  o f  living  led 

m a n y  paren ts  to abandon  their children . . .

Catalin Croitoru, president o f  the Pre-University Teachers o f  
Romania, Rom ania’s new independent teachers union.

CC: The curriculum  stayed the same, bu t it was paid 
little attention. It was required  that all students pass 
their exams and their tests. You couldn’t fail students. 
The main criteria by w hich a teacher was regarded as a 
good teacher w ere first, that none of his students should 
fail and second, that all of his students should get high 
grades. So teachers w ould be extrem ely liberal and 
generous w ith the grades. Their salaries w ere actually 
tied to the grades they gave. If a teacher w anted to do as 
a teacher should do, and fail a child, that teacher would 
face great difficulties.

KW: M eaning  what?
CC: He w ould have to give up his holiday in order to 

teach the child, because the child’s failure was regarded 
as the teacher’s fault. His salary could be frozen. The 
local Com munist secretary w ould call him in and lec- 
tu re him. He w ould be told that his action threw  a bad 
light on all of his colleagues.

KW: To be adm onished  by the p a r ty  secretary, this is 
a big deal?

CC: A very big deal.
The party was the leading force in absolutely all fields. 

The teacher w ho m aintained or stood his ground was
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chairs in classrooms, restroom s. Here, the janitorial staff 
was really insufficient. The sanitary conditions w ere 
unspeakable. Because of that, during the last years of 
Ceausescu’s regime, there w ere outbursts of hepatitis 
and various diseases, like measles, lice, and scabies.

RW: W hat health  care services were availab le to the 
children?

CC: Very few. One telling example: A nurse would 
com e to a school to immunize the children, and she 
w ould handle the entire classroom w ith one or two 
needles. Also, there is, and was, an acute shortage of 
antibiotics, vitamins, and m edicines for children.

We have, of course, no private doctors or hospitals. 
We have only the state m edical clinics, w hich are not 
good and are insufficient. In Iasi, for example, a city of 
300,000, there is only one clinic for children. And in any 
case, the clinics are open only during the hours that 
parents are working, so the parents did not take their 
children to the clinics for normal preventive health 
care.

KW: Was this extrem e underfund ing  o f  education  
ju s t  p a r t a n d  parcel o f  R o m a n ia ’s general econom ic  
collapse?

CC: No, this was done on purpose. It reflects the 
Communists’ aversion to intellectuals and intellectual 
life. And they have succeeded in turning people against 
thinking. In June, w hen [Ion] Iliescu [the president of 
Romania] called in the coal m iners to rampage against 
the supporters of democracy,* the m iners— along w ith 
the Securitate  agents w ho m ade up m uch of the crow d 
of “m iners”— showed their contem pt for thought by 
carrying signs that said, “We work, w e don’t think.”

KW: B u t do y o u  really th in k  the m iners believe that, 
or do y o u  th in k  they were pressed to carry such signs 
by the  Securitate agen ts  w ho a p p a ren tly  m a d e  up  
m uch  o f  the group?

CC: A great many believe it. This is the attitude of the 
Com munists toward intellectual work. This was state 
policy. The regim e’s low opinion of education was con- 
veyed by the dilapidated school buildings, the lack of 
textbooks, the displacem ent of academics by propa- 
ganda, and by the very low salaries paid to  teachers—  
salaries that w ere  com parable to  those earned  by 
unskilled laborers.

CC: The standard of living in Romania was not ade- 
quate for raising children. Salaries w ere very low and 
food shortages prevented families from  raising their 
children adequately. The low tem peratures during the 
w intertim e w ithout heat w ere very hard to take. It was 
very hard for an adult to continue to  carry on his 
activities, and it was even m ore so for a child.

KW: The children w ho cam e to school in this con- 
d itio n — n o t w ell fed, n o t w ell clothed, having  spent 
the n ig h t in  an  a p a rtm en t tha t was n o t w ell heated— 
were the teachers in  a p o sitio n  to help the children in  
som e w ay or were they helpless?

CC: The schools offered nothing. The only assistance 
the teachers w ere able to provide was to  allow the 
children to w rite w ith their gloves on and to sit in the 
classroom w ith their coats on.

KW: The schools were n o t heated either?
CC: No, no heat.
And the schools w ere in a state of total disrepair. Not 

only w ere no new schools built, there was very little 
m oney  for m ain ta in ing  and rep a irin g  th e  ex isting  
schools. The very few repairs that w ere made w ere 
made w ith the parents’ m oney—and, of course, parents 
did not have m uch money. This was true despite all of 
the propaganda that education was free and that this was 
such a great advantage of communism. Lately, even the 
textbooks had to be handed dow n from  generation to 
generation; so that after about five or ten years, the 
textbooks w ere practically impossible to read anymore. 
If you w anted your child to have a new  textbook, you, as 
a parent, had to buy it, but that was only in the happy 
circum stance that you w ere able to find the book.

Teachers in Iasi [a city in northeastern  Romania] and 
elsew here reported  that the textbooks w ere so old and 
filthy that they w ere responsible for passing on diseases 
to  the students.

KW: Can y o u  ta lk  a  little  b it a b o u t the k in d s  o f  
repairs tha t paren ts m ig h t fe e l  obliged to spend their 
little  b it o f  m oney on?

CC: Repairing broken windows, broken desks and

KW: Tell m e a b o u t teachers’ schedules. H ow  m a n y  
hours d id  they work? W hat d id  they do during  this 
time? H ow  m uch  tim e d id  they a c tua lly  spend in  class 
teaching?

CC: First of all, they had to w ork eight hours a day, six 
days a week, no m atter how  many contact hours with 
students they had. In addition, they had to take part in 
different ideological activities.

RW: They w orked  s ix  days? 
g CC: Everyone in Romania w orked six days.
£ KW: Give m e an  exam ple  o f  a  typical teacher ’s day.

q ’ O n Ju n e  21st, m any thousands o f coal m iners from  th e  Jiu  Valley w ere
g b rough t to  B ucharest at the  request of the  Iliescu governm ent to  “patro l”
> the  streets. For several days they  ram paged, beating up inn o cen t bystan-
g ders, trashing the  offices and destroying th e  equ ipm en t o f opposition
|  political parties, and preven ting  pub lication  o f th e  nation’s only  indepen-
■? dent, w ide-circula tion  newspaper.
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few years they w ere every week. They becam e m ore and 
m ore frequent because, we w ere told, this was the 
G o lden  E poch  of R om anian history. A cco rd in g  to 
Ceausescu, there w ere m ore and m ore reasons to cele- 
brate and to be happy. There w ere m ore and m ore 
festive occasions that had to be properly  celebrated.

KW: Was a n y  school tu n e  ava ilab le fo r  teachers to 
p la n  lessons, grade papers, do  pro fessiona l reading  
a n d  so on?

CC: There was very little tim e for that. Generally 
teachers took papers hom e to grade.

KW: A n d  w h a t a b o u t vacation? A m erican teachers 
generally have a  w eek or tw o in  the winter, a  w eek in  
the spring  a n d  a b o u t ten or eleven weeks in the sum - 
mer.

CC: Teachers w ere theoretically entitled to  sixty-two 
days off per year, plus Sundays. Since teachers w orked a 
six-day week, sixty-two days translated into ten weeks of 
vacation. But the reality was different. Especially during 
the summer, teachers w ere often obliged to  spend all 
b u t abou t four of th e ir vacation w eeks doing agri-

CC: A grade school teacher, for example, m ight have 
his classes from eight to  twelve. From one to two, he 
w ould go to  the local [Communist] party  headquarters 
to participate in a m eeting w here the latest ideological 
news w ould be com m unicated. And then from three to 
five he w ould very often have to take the children to a 
party  symposium, or for a visit to the m useum  of Com- 
m unist Party history, o r to  partic ipa te  in a Young 
Pioneers rally, and so on. There was always something. It 
was like a diabolical m ind trying to find som ething for 
teachers to  do each and every day. But this was the 
general policy toward intellectuals. They should be left 
w ith as little tim e as possible for individual professional 
training or activities. They should be allowed as little 
tim e as possible for personal contacts outside the work- 
place and, in general, as little time as possible to think.

KW: H ow  often  were these p a rty  m eetings held?
CC: Party m eetings used to be just for party members, 

bu t they began to have “enlarged” party  meetings to 
w hich everyone had to com e. These meetings used to 
be perhaps once a m onth or whenever, but in the last

T e a c h i n g  C o n d i t i o n s  i n  S o u t h  A f r i c a

your services are being term inated 
in twenty-four hours. We say this 
practice m ust be immediately 
stopped.

Fifth, black teachers in South 
Africa generally receive very׳ poor 
training because there are not 
enough teacher training institutions 
open to blacks. Many teachers 
w ould like to  re tu rn  to school and 
study. But currently, if a teacher 
goes on study leave, he or she is 
not paid. Now, the irony is that we 
rem ain unqualified to teach 
because w e are responsible people! 
We have families, we have respon- 
sibilities— I cannot go on a study 
leave because w ithout my pay my 
family will suffer. The result is 
teachers w ho are unable to 
improve their qualifications.

Lastly, w e have a serious problem  
w ith probation. In my country, you 
can find an old man— som eone in 
his fifties or sixties, som eone w ho 
has taught for decades—w ho is still 
on probation. And, you can find a 
young man— as young as I am—  
w ho has already been certified as a 
fully registered teacher. Unfairness 
abounds.

O ur circum stances are terribly 
difficult. But w e have hope because 
all of these laws are m ade by men. 
They are not the Ten Command- 
ments. We believe w e shall be in a 
position to  remove these obstacles 
and pave the way for a dem ocratic 
system of education. □

teachers are severe. It’s beyond 
oppression, what is taking place in 
South Africa. First, our classes are 
overcrowded. We have a ratio of 
one teacher to  sixty or seventy 
students. In the rural areas, it’s 
worse. You will find classes of about 
120 students per teacher!

Second, there is no parity in the 
salary or benefits provided to 
teachers. For example, w hite teach- 
ers earn 30 to  40 percen t more 
than black teachers w ith equal 
qualifications.

Perhaps w orst of all, it is a virtual 
crim e for our black lady teachers to 
fall pregnant— m arried or unmar- 
ried. Why do I say it is a crime? 
Because no leave is provided. After 
our sisters and m others deliver our 
little brothers and sisters, they must 
re tu rn  to school w ithin five, ten, or 
fifteen days, or they may lose their 
jobs.

We w ould like to take up a 
national campaign on this issue and 
on that of salary parity. Unfor- 
tunately, w e do not have the 
necessary resources. We are strug- 
gling now tooth and nail to achieve 
th ree m onths of paid m aternity 
leave.

Fourth, if the adm inistration does 
not like you, if you are seen as an 
agitator, the governm ent and the 
departm ent of education have the 
right to dismiss you w ithout a fair 
trial. You are not tried, you are just 
dismissed. You are simply told that

/

S. Veli M n ya n d u  is a  vice presi- 
d en t o f  the N a tio n a l E ducation  
U nion o f  Sou th  A frica (NEUSA), a 
new  u n io n  whose 
g o a l is to merge 
South  A frica ’s 
sp lin tered  teacher 
trade u n io n  
m o vem en t in to  a 
single, nonracial, 
dem ocratic teach- 
ers union. For his 
efforts on  
NEUSA’s behalf,
M n ya n d u  was im prisoned  fo r  a  
yea r in  1988. The AFT conducted a 
p e titio n  cam paign  fo r  his release, 
w hich generated hundreds o f  let- 
ters to South  A frican a n d  U.S. 
authorities. These rem arks are 
draw n fr o m  his speech to AFT’s 
1990 convention, w hich both he 
a n d  NEUSA p resid en t Curtis 
N ko n d o  addressed.

In South Africa, w e have fourteen 
departm ents of education. There is 
a departm ent of education strictly 
for whites, another for coloreds, 
another for Indians, another for 
blacks. There are also o ther small 
departm ents of education for the 
so-called hom elands, really Ban- 
tustans. As a national union of 
teachers, w e say that all these sepa- 
rate departm ents of education must 
give way to  a single nonracial 
departm ent of education. We are 
working very hard for this.

The problem s faced by our
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Ceausescu razed miles o f  lovely old housing in order to erect 
lavish buildings that would "honor” his Golden Epoch. These 
children live and p la y  in the never-cleaned-up backdrop o f  
the massive construction project, along with rusty nails, dead 
animals, and sewage backup.

cultural work, taking their students to camp and other 
activities, and doing other tasks. Many teachers spent 
their sum m ers attending university classes on Marxist 
ideology and the achievem ents of Ceausescu. W ithout 
these classes, they w ould be ineligible for prom otions 
or raises.

In fact, they usually could take four vacation weeks 
during the sum m er and a maximum of one week during 
the winter. Again, the schools w ere actually closed for 
two weeks during the winter, but teachers w ere needed 
for various political activities, so they really only had 
one w eek off.

* * *

w ould have to take a certain  exam; and the state stopped 
offering this exam. So w e now have thousands of teach- 
ers w ho are in tem porary jobs, and have been for years. 
They have no opportunity  for prom otion, and their job 
security is always in question. They have to be renew ed 
at the end of each year. All of this has obviously m eant an 
enorm ous am ount of additional stress on these teach- 
ers. Rectifying this situation is one of the prim ary goals 
of our union.

KW: Through w ha t m echanism s d id  the state ensure  
th a t teachers taugh t the m anda ted  curriculum ?

CC: The school inspectors provided the basic, funda- 
m ental mechanism  of control. But as in o ther fields, 
among the teachers there w ere a num ber w ho w ere 
collaborators w ith  the secret police. Many becam e col- 
laborators because it was the only way that they could 
avoid being punished themselves by the police. Also the 
school headm asters and the party  secretary had a vested 
interest in supervising and verifying that the required  
curriculum  was being taught.

And very often, discipline was kept by the children. 
They w ould go hom e and tell the parents what was 
going on in the classroom, and the parents w ould report 
to  the headm aster what was said or done in the class- 
room. Many of the parents w ere party  activists, Securi- 
ta te , police, or others involved in the coun try ’s political 
control mechanisms.

KW: H as a n yo n e  e s tim a ted  w h a t p o r tio n  o f  the  
R o m a n ia n  p o p u la tio n  was fo rm a lly  or in fo rm a lly  
connected to the secret police?

CC: These figures will never be known. There is no 
way to  say. The only answer that com es to  mind is the 
joke: W henever there are three Romanians together in a 
room, we know that one m ust be a Securitate  agent. As a 
result, the level of distrust among people is very high, a 
great im pedim ent to union organization.

* * *

KW: W hat w ill happen this fa ll?  W ill teachers be 
able to teach their socia l studies courses freely?

KW: W hat steps d id  the regime take to ensure that 
teachers behaved in  p o litica lly  trustw orthy ways?

CC: As a teacher, it was necessary to use a heavily 
politicized, p ropagand ists  curriculum . Any departure 
from this w ould mean automatic termination.

In o rder to advancef in his teaching career, a teacher 
would have to take and pass two kinds of m andatory 
exams every several years. O ne cycle of exams was in 
the  te ac h e r’s respective  specialty, and one was in 
socialist philosophy. Plus, teachers w ere  obliged to 
spend a good deal of tim e taking sum m er courses on 
socialism. W hile it was possible to earn prom otions 
through excellent teaching, it was also possible to do so 
strictly through involvement in political activities. Fur- 
ther, if a teacher w anted to  study for a Ph.D., he or she 
had to becom e a m em ber of the Communist Party. That 
was the quid p ro  quo. If you w ant to study, you becom e 
a party  member.

KW: So a n y  teacher in  R o m a n ia  w ith  a  Ph.D. is a 
p a r ty  member?

CC: Almost.
KW: When I  was in R om ania, I  spoke w ith  teachers 

who ta lked  a b o u t h o w  d ifficu lt it  was, upon  gradua- 
tion, to get teaching jo b s  in the cities where they cam e  
from . O ne w o m a n  to ld  m e tha t she was assigned to a 
jo b  in  the  c o u n try s id e  f a r  f r o m  h er f a m i l y  in  
Bucharest. She decided n o t to take th a t jo b  a n d  to com e  
to B ucharest anyway. B u t then, because she was in  
Bucharest unofficially, she was unab le  to get an  apart- 
m e n t or a  job. She f in a lly  was able to get a  nonteach- 
ing jo b  through a  fr ie n d  o f  her fa m i ly ’s w ho was the 
m anager o f  som e enterprise. A no ther w o m a n  to ld  m e  
th a t she a n d  her h u sb a n d  [a lso  a teacher] were 
assigned jo b s  in  d ifferen t parts  o f  the country a nd  
were, therefore, unab le  to live w ith  each other fo r  a 
n u m b er  o f  years.

CC: Sometimes a veteran teacher could com e to the 
city and get a teaching job, but he w ould have to  give up 
his status as a perm anent teacher and accept a tempo- 
rary job, from w hich he could be term inated or reas- 
signed at the end of each year. But even these jobs w ere 
quite difficult to get and w ere often obtained through 
gifts and bribes paid to the educational supervisors who 
w ere in a position to allocate these positions. In recent 
years, all new teachers w ere tem poraries, no m atter 
w here they taught. To becom e perm anent, a teacher

t In Romania, as in m any E uropean coun tries, teaching is not a job w ith  a 
single rank as it generally  is in the  U.S. Teachers are able to  move up a 
ca reer ladder o f sorts, earn ing  m ore pay and taking on  m ore school 
responsib ilities as they  do.
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T h e  C l a s s r o o m  C o n n e c t i o n

sam e’. People w ere terrified.”
O ne group of Polish students 

from Szczecin wanted information 
on dem ocratic student government, 
w hich was provided by their coun- 
terparts in Anchorage, Alaska. The 
Poles then  w rote back that they 
w ere “astonished” by the detail 
included in the Alaskan school's 
Handbook of Student Rights and 
Responsibilities, in the student 
council constitution, and in 
R obert’s R ules o f  Order. They 
asked, “Do you think it is essential 
to dem ocracy to have such 
explicitly given rights and respon- 
sibilities?” It’s an interesting 
question for students to  consider.

The Classroom-to-Classroom pro- 
gram is being expanded this year to 
include classrooms in Bulgaria, 
Chile, Czechoslovakia, Hungary 
Romania, and South Africa, as well 
as Poland. If you are interested in 
involving your classes—and having 
them  respond energetically to 
requests that may be extended— 
retu rn  the coupon on the back of 
the A m erican Educator.

ten American classrooms, Polish 
students and their teachers 
requested information on the struc- 
tu re of dem ocratic student 
organizations, information on the 
structure of the American educa- 
tional system, technical manuals, 
rules of order for dem ocratic meet- 
ings, as well as English-language 
teaching materials.

During the spring pilot, one Pol- 
ish student, w hose classroom in 
Zakopane was matched w ith one in 
Albuquerque, New Mexico, read 
that American students w ere 
unm oved by Eastern Europe’s revo- 
lution. She w rote back: “I am 
shocked. . . . After all, it was the 
true end of the second w orld war 
for us. We started to feel free . . . ”

Her letter took the New Mexico 
students back to D ecem ber 13, 
1981, w hen martial law was 
im posed and she was just ten years 
old. “It was a real tragedy. I can 
rem em ber till now my father’s 
words: And everything will be the 
same as it was two years ago. The 
same . . . faces, the same . . . the

"We m ust a ll learn many things from  
you, from  how to educate our offspring, 
how to elect our representatives, a ll the 
w ay to how to organize our economic 
life . . . But, we too can offer something 
to you: our experience and the knowl- 
edge that has come from  it. ’’

— Vaclav Havel, 
president o f  Czechoslovakia, 

to the U.S. Congress

The historic changes in Eastern 
Europe have highlighted the inade- 
quacies of our own history 
curriculum . A W ashington Post 
repo rter quoted one high school 
honors student as wondering,
“What is this talk of satellites . . .
Are w e talking about satellite dishes 
or what?” A teacher from the St. 
Louis area sounded a com m on 
lam ent— that w hile her students 
had heard about the Cold War and 
Iron Curtain, “they really don’t 
know what com m unism  means.” A 
chorus of teachers has concluded 
that, thanks to students’ lack of 
knowledge, many of them  had been 
left unm oved by the dramatic 
events of the previous year— not 
just in Eastern Europe bu t also in 
Latin America and South Africa.

Meanwhile, teachers abroad are 
struggling to teach their students 
about dem ocratic ideas and to 
involve them  in such hands-on 
dem ocratic activities as student 
government, student newspapers, 
and debate clubs.

To help teachers here use recent 
events to provide drama and inter- 
est to their history, government, 
and civics courses; to provide their 
students w ith  a new appreciation of 
the dem ocratic institutions Amer- 
icans cherish; and to 
sim ultaneously provide direct 
assistance to  dem ocratic education 
abroad, AFT has organized the 
Classroom-to-Classroom program.

This program  matches secondary 
U.S. social studies classes w ith 
English language classes in Eastern 
Europe and Chile and w ith social 
studies classes in South Africa. Stu- 
dents abroad can ask our students 
questions about dem ocratic life, for 
ideas about setting up dem ocratic 
student organizations, and for other 
information and materials they 
otherw ise w ould be unable to get. 
Indeed, in this spring’s pilot pro- 
ject, w hich m atched ten Polish and

The letters from Poland bring drama . . .
Several m onths [after martial law was declared in 1981 ] so-called 

“norm al” life began again. I understood m ore and more. But w hen my 
knowledge of our political situation was becom ing deeper and deeper I 
becam e a greater pessimist at the same time. I did not believe in a 
b etter future, in good and valuable life in this country. I dream t about 
going abroad. I think this was the worst thing totalitarian system has 
done to young generation. It deprived us of optimism, willingness to 
fight, enthusiasm. Everybody thought 
nothing could be done.

In my opinion the most terrifying 
thing was that com m unism  reached 
our minds, it released the w orst 
instincts: egoism, laziness and blocked 
our ability to think.

. . . and wit
[The buses] take everybody. And although people can’t breathe 

during the journey; they get to their destination alive or dead. And if 
after this exciting experience you can go to a shop, you can be sure 
that it will be one of the strangest days in your life. O ne day, for 
example, I was going to try a pair of shoes. So, I w ent of course to the 
stand w here shoes are usually sold. But to my surprise I saw a big 
queue of people trying to buy toilet paper. I forgot at once about my 
shoes and queu[ed] for the paper. But w hen I got to the counter they 
finished selling the paper and only orange jam rem ained for others.

Nobody in my family likes orange 
jam and I had to eat it all. A h  ^  A CO. Z  A  rC

^fo u .1 /
X j

V o U  s£7 tel l

S a V ! a
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the printing presses are old and outdated. It will be a 
long time before w e have a supply of these trade books 
in Romania.

In fact, the governm ent has used these supply prob- 
lems to create political tensions w ithin the opposition 
movement. A m onth ago, the governm ent announced 
that because it was necessary to prin t new textbooks for 
the schools— after all, no new  ones have been published 
for ten years— paper w ould be diverted to this purpose, 
and m uch less paper will be available to the indepen- <
den t press, w hich , since D ecem ber, has been  very 
active. The independent new spapers will have to either 
decrease their circulation or disappear completely.

* * *

KW: You are the presiden t ofSIPR, the U nion ofPre- 
University Teachers o f  R o m a n ia  H ow  d id  SIPR get 
started?

CC: In December, during the days of the revolution, I 
was one of the many people w ho was active in trying to 
overthrow  Ceausescu and the Com munist regime. As 
you probably remember, m uch of this revolutionary 
activity was cen tered  at the [state-owned] television 
station. It was im portant to take over this station in 
order to tell the rest of the country  w hat was happening.
O nce the television station was in our hands, the situa- 
tion was som ewhat chaotic, and it was possible for 
various people to go on television w ith different mes- 
sages. I had this idea about a teachers union, and I *
thought that it could be launched through an announce- 
m ent on the  television. I called my wife, w ho is a 
teacher, to discuss the idea w ith her. She was actually at 
hom e talking w ith her co-workers about the same idea. k
So I m ade an announcem ent on television and gave out 
our hom e telephone number. Since then, for the past six 
months, the phone has been ringing twenty-four hours a 
day. In about two m onths we w ere able to gather sixty 
thousand  m em bers. We asked p eop le  to  form  local 
organizations and elect local officers. At the beginning 
of March, w e held our first Congress. Several hundred 
teachers from all over the country  attended; and we 
adopted a constitution, elected national officers, and 
established som e goals for the union.

KW: W hat have y o u  accom plished so far?
CC: We developed a legislative proposal for restruc- 

turing education and for improving educational condi- 
tions. We had a num ber of d iscussions this spring 
[before the national elections last May] w ith leaders of 
the National Salvation Front in an effort to have this 
legislation approved and im plemented. The talks even- 
tually broke dow n and we called a strike. For one day in 

g March, thirty  thousand teachers struck.
|  The day after the strike, we m ade it known through 
g the independent press that our requests still had not 
13 b ee n  m et. T he d riv ers’ un ion , w h ich  is a new ly 
|  organized and very strong union, supported  our pro- 
^ posed legislation by organizing a caravan of truck driv- 
|  ers that circled the governm ent buildings for several 
I  hours. This greatly distressed the government, and they 

agreed to sign the proposed legislation that we had 
p resented  to  them.

Interestingly, they w ould sign only if w e allowed the 
Com m unist (teachers) union to sign as well. This Com-

CC: This is a delicate problem . The educational sys- 
tem  in Romania is still extrem ely centralized. So it’s still 
very difficult for teachers to  take the initiative on teach- 
ing matters. Part of w hat our union is fighting for is 
greater autonom y for the individual schools and for 
each teacher.

In any case, I think that, for now, only teachers w ith 
quite a bit of courage will teach very freely on political 
topics.

RW: You fo u g h t  a  revolu tion  in  D ecem ber a n d  over- 
threw  Ceausescu, b u t s till  y o u  fe e l  th a t courage w ou ld  
be needed in  order to teach a  nonideologica l version 
o f  history?

CC: Yes, that’s right. We overthrew  Ceausescu, but it 
turns ou t that we didn’t really have a revolution, only a 
coup. We replaced Ceausescu w ith  Iliescu, bu t the Com- 
m unists— through the National Salvation Front (NSF) 
that they organized— still run the country.

KW: W hat co u ld  h a p p en  n o w  to a  teacher w ho  
d id n ’t toe the p roper line in  her classes?

CC: The teachers and headmasters w ho w ere Com- 
m unist activists under Ceausescu are now m em bers and 
activists for the NSF. Just as before, they p u t a lot of 
pressure on those people w ho think differently from 
them. Romanians are again afraid of one another. This is 
all the m ore true  since the Front showed that it thinks 
people w ho think differently should be beaten up by the 
“m iners.”

We also have a very practical problem . Even if a 
teacher had the courage to  teach in a less ideological 
'vay, there are only old textbooks. There are no new 
materials to  teach with.

KW: A n d  I  assum e i t ’s im possib le to g e t w h a t w e call 
trade books, the k in d s  o f  books tha t y o u  get a t libraries 
a n d  in  book stores?

CC: Of course we have no books like that. We have not 
had, and still barely have, any independent publishing 
houses. The only books that have been  published here 
for forty-plus years have b een  those  that the  state 
w anted published.

And now  there are also technical problem s that will 
im pede book publishing. There is a paper shortage, and

Between the December revolution and the May elections, 
R om ania’s independent press flourished. I t was said that one 
thousand different newspapers were founded and published  
during this time.
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w ould be reduced  to eighteen per week, and sixteen per 
w eek in the villages. Class size w ould be reduced  to 
twenty-six pupils on average. And salaries w ould be 
increased by 20 percen t in the countryside. These spe- 
cial im provem ents for the countryside w ere necessary 
because it is im portant to attract teachers to those areas.

The structure of education w ould also be altered. 
H eadm asters and in specto rs  w ho previously  w ere  
appointed by the education m inistry— and therefore 
w ere answerable to the party—would now be elected 
by the faculties.

KW: So have these changes taken  place?
CC: Unfortunately, w ith  the landslide election victory 

of the National Salvation Front in May, it now may be a 
w hile before these changes are actually im plemented.

KW: W hat are the current p la n s  o f  y o u r  union?
CC: The independent trade unions are practically the 

only viable dem ocratic institutions in Romania. The

m unist union was a holdover from the pre-revolution 
days. In those days, as was true of all the “trade unions,” 
the role of this union was not to help teachers or educa- 
tion bu t to  ensure teacher com pliance w ith party direc- 
tives. The unions w ere responsible for, among other 
things, distributing housing and providing nice vacation 
opportunities to  m embers. Their control over these 
benefits gave them  a great deal of leverage over their 
m em bers. Since the revolution, these  unions have 
changed their names, claiming to be, for example, the 
Free Independent Union of Teachers. They w ant to 
confuse people as to w ho they are and w ho we are, so as 
to  reduce our ability to  recru it members.

So, in order that our union did not get too m uch 
public credit, the governm ent insisted that the leaders 
of that union be able to  sign the docum ent as well.

KW: W hat d id  the legislation provide for?
CC: The num ber of co n tac t hours w ith  ch ild ren

R e b u i l d i n g  a f t e r  P i n o c h e t

ability to improve the lives of our 
teachers and students was limited 
so long as Chile was ruled by a 
dictator. O ur recom m endations, 
our demands, our strikes led not to 
im provem ents bu t to  harassment, 
threats, and jail sentences. There- 
fore, one of the first tasks of the 
newly dem ocratic Colegio de Pro- 
fesores  was to  play an active, 
crucial role in the campaign to 
unseat Pinochet.

Chile has now retu rned  to 
democracy. We now have the free- 
dom  to organize on behalf of 
improved teaching conditions and 
be tte r education. But our mission is 
a difficult one. One m ajor task is to 
reorganize Chilean education so 
that there is real dem ocratic par- 
ticipation at the local level. Instead 
of having locally appointed mayors 
controlling education, we need to 
organize local groups of teachers, 
parents and elected leaders to find 
ways to  improve schools. We need 
m ore m oney for the schools and to 
rehire teaches w ho w ere fired 
under the dictatorship. Both these 
goals will be hard to achieve 
because the new  dem ocratic gov- 
ernm ent faces real econom ic 
constraints.

An educational system that ade- 
quately serves the diverse sectors 
of our population and that can 
prom ote econom ic and tech- 
nological developm ent on our 
continent is our goal. Such an 
educational system will serve to 
support dem ocratic consolidation 
in our country. Q

spending on adm inistration and 
decreased spending on schools, 
books, and teachers salaries.

W hen the International M onetary 
Fund asked the Chilean govern- 
m ent to reduce its deb t by 
reducing public expenditures, 
education spending was further 
slashed. In one m onth, nearly
20,000 teachers— almost one-tenth 
of the nation’s teaching force— 
w ere fired. The local mayors w ho 
had control of hiring and firing 
m ade sure that it was the demo- 
cratic union and political activists 
w ho w ere the first to be fired.

By the mid-1980s, the govern- 
m ent-run teachers union had 
becom e so corrup t— and such an 
em barrassm ent even to the govern- 
m ent— that the military’ 
governm ent agreed to  hold new 
union elections in D ecem ber 1985. 
To ensure victory, the government 
used its enorm ous financial 
resources and its control over the 
m edia to  influence the election. 
Local mayors used threats and fear 
tactics to manipulate school- 
teachers into voting for their hand- 
picked candidates. In addition, the 
governm ent tried to discredit the 
opposition and exacerbate the tra- 
ditional divisions that had long 
existed w ithin the opposition 
movement.

Against the odds, despite the 
coercion, our coalition of demo- 
cratic teachers narrowly defeated 
the governm ent-sponsored slate. 
But we quickly understood that our

Osvaldo Verdugo is the presi- 
d en t o f  C hile’s n a tio n a l teachers 
union, the Colegio de Profesores, 

a n d  the recipient 
o fA F T ’s 1990 
B ayard R ustin

■ H u m a n  Rights
I \  Award. The fo l-  
1  ̂ low ing  is based  
a on his speech a nd  
|  rem arks to the 

15  AFT convention. 
i  In 1973, w hen 
'  the Pinochet die- 

tatorship first came to  power, all 
existing trade unions and profes- 
sional associations w ere outlawed 
and eliminated. They w ere replaced 
by new  national associations con- 
trolled by hand-picked, pro- 
governm ent representatives. Thus, 
all public school teachers w ere 
forced to  join and pay dues to the 
Colegio de Profesores, a govern- 
m ent-front organization that 
m aintained itself and its policies 
through contro l of teachers’ pen- 
sion and welfare benefits.

In the 1980s, P inochet’s military 
governm ent stepped up its efforts 
to  control teachers. It 
decentralized education and 
handed over the adm inistration of 
public schools to the nation’s may- 
ors, all of w hom  w ere personally 
appointed by Pinochet. These may- 
ors w ere given unrestricted  control 
over the spending of education 
funds and over the hiring and firing 
of teachers. An immediate result of 
this reorganization was increased
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Also, w e are very interested in preparing our mem- 
bers to teach about dem ocratic ideas. This will be a 
great challenge. We have thousands and thousands of 
teac h e rs  w h o  have tau g h t n o th in g  b u t sc ien tific  
socialism and related subjects. As things free up, what 
will they teach? W here will they learn about these sub- 
jects and ideas that they never studied? W here will they 
get the materials w ith w hich to teach? We w ould like to 
be very involved in this area.

KW: Are y o u  m ateria lly  prepared to p u rsu e  a serious 
organ izing  effort?

CC: No. We have no office, no telephone, no staff and 
no means to acquire any of this. Also our country  is 
w ith o u t the  in frastruc tu re  that cou ld  facilitate an 
organizing effort. For example, the television and radio 
are run by the government. We cannot expect to get any 
publicity for our activities from these m edia— except, 
of course, negative publicity. O ur labor federation has a 
weekly four-page newspaper. But in order to get the 
paper around the country, it has had to use a van pro- 
vided for it by the AFL-CIO. The only o ther efficient way

politica l p a rtie s  w ere  v irtually  destroyed  w h en  the 
m iners ram paged through Bucharest in June. The gov- 
ernm ent has m ade various threats to nationalize or shut 
dow n the only independent newspaper, R o m a n ia  Lib- 
era Fratia, w hich is our independent labor federa- 
tio n — th e  eq u a l of y o u r AFL-CIO— was fo rm ed  in  
February to bring together the many new  independent 
trade unions that began organizing after the revolution. 
It now  has nearly one million m em bers from fifty dif- 
ferent unions and from all over the country. The teach- 
ers can be a particularly effective and helpful union 
because we have m em bers in every part of the country 
and because our m em bers are in a position to educate 
the next generation about dem ocratic ideas.

We are theoretically a large union, w ith  sixty thou- 
sand mem bers. But w e need to strengthen our organiza- 
tion in order to have the im pact that sixty thousand 
m em bers should have. We want to establish a news- 
paper to com m unicate w ith  our mem bers, and w e want 
to provide training to our leaders so that they can build 
strong local organizations.

Ivo Raidovski
Bulgaria

Jaroslav  K alous
Czechoslovakia

C urtis N kondo
South Africa

Z oltan  P o k o m i
Hungary

the Hungarian Democratic Teachers 
Union (PDSZ), p u t forth  this 
request: “In the United States there 
exist films1 and a huge variety of 
textbooks and o ther curriculum  
materials that teach about demo- 
cratic ideas. Can they be collected 
for us?”

Jaroslav Kalous, from the Ped- 
agogical Union of Czechoslovakia, 
says, “We need not only books 
about democracy, but also informa- 
tion on practicing dem ocracy in 
our classrooms. In our country, the 
teacher just stands in front of the 
class and lectures. No student ever 
asks a question.”

Teachers in Eastern Europe want 
information on teaching techniques 
that encourage students to ask 
questions, think independently and 
w ork together. They w ant advice 
and materials that will help them  
organize in their schools such dem- 
ocratic training grounds as student 
governments, student newspapers, 
and debate clubs, all of w hich are 
today nonexistent but m uch

are often w ithout basic office and 
education technologies— copy 
machines and electric typew riters 
are scarce, as are overhead, slide, 
and film projectors (and slides and 
films).

Very high proportions of South 
African teachers have been denied 
access to  quality teacher education. 
As a result, teachers w ant to edu- 
cate them selves and are interested 
in information on teaching m ethods 
and in seeing professional journals 
and student textbooks from their 
fields.

In Eastern Europe, there is a 
great dem and for schools to teach 
the values, practices, and institu- 
tions of democracy. But there are 
no new textbooks for teachers to 
tu rn  to  and no supplem entary 
materials. Even trade books on 
dem ocratic ideas or novels that 
depict life in a dem ocratic society 
are hardly available, since the pub- 
lishing of such books had been 
prohibited until recently

Zoltan Pokomi, spokesm an for

H o w  Y o u  Ca n  H elp

W hether it is South  A frica or 
Eastern Europe, the teachers 
un io n s in these countries fa ce  
d u a l a n d  d a u n tin g  challenges. On 
the one hand, they m u s t press their 
governm ents to address basic 
u n io n  issues: substandard  wages 
a n d  benefits, lack o f  tenure, a n d  
the lack o f  supplies, educa tiona l 
opportun ities fo r  teachers, a nd  
class-size caps. A t  the sam e time, 
these u n io n s  m u s t spearhead  
m ajor education  reform  cam- 
pa ig n s— in South  Africa, fo r  
nonracial, equ itab ly  provided  
education; in Eastern Europe, fo r  
dem ocratic education.

The AFT conven tion  hosted  lead- 
ers o f  the new  dem ocratic teachers 
u n io n s fr o m  Bulgaria, Czechoslo- 
vakia, Hungary, Poland, Rom ania, 
a n d  South  A frica  We asked  them  
w hat they fa ced  a n d  h o w  Amer- 
ican teachers co u ld  help.

In South Africa, years of oppres- 
sion and neglect have left the 
classrooms bare of even the most 
basic supplies. “Paper, pencils, 
chalk, notepads, blackboards— we 
lack it all,” said Curtis Nkondo, 
president of the National Education 
Union of South Africa. “O ur classes 
often have nothing but a few torn, 
old textbooks to be shared by 
dozens and dozens of students.”

In Eastern Europe, basic supplies 
are also scarce. And in both Eastern 
Europe and South Africa, schools
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to get a new spaper around the country  is by train. But 
the train also is run by the government. And, in general, 
new spapers published by opposition groups are throw n 
off the trains before they ever reach the outlying areas.

We w ant to have a new spaper for our union, but 
consider the obstacles. First of all, there is a paper 
shortage. We w ould likely have to receive paper from 
overseas. Second, all publication facilities are owned by 
the state. An opposition organization w ould need its 
ow n typesetting and printing equipm ent. And then we 
w ould need a van to deliver the newspapers.

Of course, large-scale printing equipm ent is not our 
only problem . Xerox-type equipm ent is very rare. So are 
com puters and office supplies. And w e have very few 
books that explain how to organize trade unions. It is, 
therefore, very difficult to  run an efficient operation. But 
we are trying and making progress.

For us, contact w ith your union and m em bers is so 
helpful. It shows us what is possible in a democracy, in a 
classroom, and for a trade union. In fact, the help we get 
from teachers in the United States will be critical. □
^^₪ ₪ ₪ ₪ ₪ n₪ ₪ ₪ ₪ ₪ ₪ ₪ ₪ ₪ ₪ ₪ K ₪ ₪ ₪ ₪ ₪ ₪ M

inquiries about educational m atters 
and try to collect from the school 
or school system unused textbooks, 
typewriters, bulletin boards (o r 
whatever is needed), etc. for ship- 
m ent to their counterpart school. 
Information regarding shipm ent 
will be provided; schools will be 
responsible for making their own 
shipm ent arrangements.

B ook a n d  eq u ip m en t drives■. 
Some teachers and schools may 
prefer to  run  a book drive (texts 
and/or tradebooks) or an equip- 
m ent drive (for example, if a 
certain  m odel of computer, copier, 
or typew riter is being phased out 
from  their school or school sys- 
tem ) that w ould aid a num ber of 
different foreign schools or union 
locals. Local organizers will be 
responsible for making shipping 
arrangements.

In addition, local AFT unions are 
encouraged to adopt local union 
counterparts in these countries and 
provide material and technical 
assistance to them.

To sign up or receive m ore infor- 
mation, com plete and re tu rn  the 
coupon on this magazine’s back 
cover. □

1Videos are also wanted, but American 
videos must be converted to Europe’s 
“PAL” standard, which costs about 
S80-S100 per hour of footage, a generally 
prohibitive cost for these unions.

electric typewTiters, and such mun- 
dane items as paper, index cards, 
paper clips, Post-it notes, staplers, 
staples, and tape can all be hard to 
com e by, as is the cash needed to 
buy stamps, envelopes, telephones, 
and o ther office basics.

To help these teachers abroad, 
AFT has organized the following 
assistance projects, w hich are being 
phased in over the course of the 
school year.

Classroom to Classroom■. 
Through this project, an American 
secondary social studies class will 
be paired w ith  an English language 
class in Eastern Europe or Chile or 
a social studies class in South 
Africa. (See “Classroom Connec- 
tion,” pg. 1 9 .)

Teacher to Teacher■. Through this 
project, an American teacher will 
be m atched w ith  an overseas coun- 
terpart w ho teaches the same 
subject m atter to similarly aged 
students for correspondence on 
pedagogical and disciplinary issues. 
U.S. teachers should be prepared to 
share professional journals, sample 
textbooks, advice, information, and 
even teaching materials over an 
extended period.

School to School■. Two schools 
will be paired in order that the U.S. 
school may generate advice and 
material support for its counter- 
part. U.S. faculty7 w ould respond to

desired. And they want to see 
journals that will bring them  up to 
date on developm ents in their 
fields.

.  The dem and for English-language
training in Eastern Europe is also 
enorm ous. This fall, for the first 
tim e in decades, students in Poland,

-Hungary, Czechoslovakia, and Bui ׳
garia can opt to  study English, not 
Russian. But there are virtually no 
English teachers. Wiktor Kulerski, a 
form er leader of Teachers Solidarity 
in Poland and now the deputy 
m inister of education for the Soli- 
darity government, says, “There are
18,000 Russian teachers in our 
country  and just 1,500 teachers for 
all Western languages com bined.” 
Teachers want assorted English-lan- 
guage books and magazines; 
specially designed English-as-a-Sec- 
ond Language materials; and to 
correspond w ith  American teachers 
w ho teach English to the non- 
English speaking.

Finally the basic resources 
needed to  organize a union are

L scarce. In Eastern Europe, paper is
in short supply, and independent 
p rin t shops are virtually nonexis- 
tent; unions that want to prin t

new ■י sletters need their own desktop
publishing systems and printing 
presses. In South Africa, printing 
and type facilities may exist, but 
the fledgling unions often don’t 
have the funds to use their services. 
In all the countries, copy machines,
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y o u ’re G o o d ,
Bu t  YOU’RE NOT
G o o d  En o u g h  ’

Tracking Students Out of Advanced Mathematics

year “advanced m ath” is usually calculus. Thus, as Zal- 
man Usiskin and other researchers have pointed out, 
material considered “accelerated” in the U.S. is often 
standard fare elsew here.6 Most of those not chosen for 
the accelerated course sequence in the m iddle grades in 
th is  c o u n try  a re  p la c e d  in  “ r e g u la r ” m ath , an 
unchallenging curriculum  that has been  criticized for 
its repetition  of elementary-level arithm etic topics.7

It makes a good deal of sense, then, to re-examine our 
tracking policies w ith an eye to placing a substantial 
percentage of students in a m ore accelerated course 
sequence. First, w e need to increase the num bers of 
students in our advanced mathematics pipeline if the 
U.S. is to have an adequate pool of scientifically and 
technically trained personnel. As it is, w e have a very 
small pool of American-born students entering college 
w ho are prepared to handle college-level mathematics 
successfully. Indeed, scientific and m athematics disci- 
plines at the college and university level have increas- 
ingly com e to depend on the influx of international 
students to  fill and staff courses.8

Second, there is the issue of individual opportunity. 
Those w ho are placed in the accelerated mathematics 
course sequence in the m iddle grades and continue in it 
in high school gain several im portant advantages. They 
have access to the best teachers, a dem anding curricu- 
lum, and m otivated peers. They score substantially  
higher on their SATs and have a better chance of being 
adm itted to a selective college or university.9 The cal- 
cuius course on the transcript, especially AP calculus, 
signals to the guidance counsellor and college admis- 
sions officer that the student is a m em ber of an academic 
elite. Most importantly, students w ho are exposed to 
calculus concepts in high school are m ore likely to pass 
a calculus course in college.10 Since calculus is the 
“gateway” course to m ore than half of all college majors, 
and since approxim ately 35 percen t of college students 
(and  as many as 60 percen t in som e large schools) 
either fail o r w ithdraw  from the course, p rior high 
school training in the subject constitutes a significant 
advantage for a studen t.11 Many high school math teach- 
ers argue that calculus is currently  taught m ore ably at 
the high school than at the college level because high 
school classes are smaller and m eet m ore frequently, 
hom ew ork is m ore often assigned and graded, good 
teachers covet the assignment to instruct the course,

By E l iz a b e t h  L. U s e e m

BY NOW, U.S. educators are all too familiar w ith 
studies that docum ent the poor perform ance of our 

students in mathematics. N um erous reports have shown 
how  American students lag behind their counterparts in 
many o ther countries and how they fail to achieve at 
levels that are essential for success on the job or in 
college.1 We are especially unsuccessful in exposing a 
significant num ber of secondary students to advanced 
mathematics, especially calculus, a standard twelfth- 
grade advanced m athematics class in many other indus- 
trialized countries.2 O ne of the m ajor reasons for this is 
that our ability grouping/tracking practices in the mid- 
d ie  grades exc lude  m ost s tuden ts  from  the  course 
sequence that leads to calculus, or another advanced 
fifth-year math course, during the senior year. If students 
are not placed in pre-algebra in the seventh grade or 
algebra in the eighth grade, they have very little chance 
of pursuing an accelerated curriculum  in the secondary 
grades. By allowing so few into this accelerated course 
sequence in the m iddle grades, w e restric t the supply of 
students w ho will be eligible for advanced mathematics 
w ork  in later years.3

Mathematics tracking in the U.S. favors those students 
w ho are high achievers in the elem entary grades, leav- 
ing little room  for “late bloom ers.” Selection for acceler- 
ated math usually occurs at the end of the sixth grade 
(som etim es at the end of the fifth or seventh grades) 
long before students have concrete educational and 
occupational plans. U.S. teachers and parents accept this 
early sorting into differentiated math curricula because 
of their belief that m athem atics achievem ent depends 
m ore on innate ability than it does on effort.4 Only 16 to 
17 percen t of the students are in this track in the eighth 
grade, a percentage that drops off steadily during the 
high school years, so that by senior year, only 5 to 6 
percen t have persisted into calculus. 5 By contrast, stu- 
dents in many o ther countries are routinely exposed to 
algebra in either the seventh or eighth grade, and senior

E lizabeth  Useem is an  associate professor o f  sociology  
a t  the University o f  M assachusetts a t  B oston a n d  is 
chair o f  the M assachusetts Y ou th  P olicy Council. She 
has w ritten  articles on  tracking a n d  on school desegre- 
ga tion  a n d  has authored  a  book on  the relationship  
betw een educa tion  a n d  h igh-technology industry.
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Some districts appear to encourage 
or “pu m p” students into advanced  
mathematics while others “filte r” 

them out from  those courses.

In Com m unity B, a higher percentage of students was 
assigned to  accelerated m athematics in seventh grade 
(3 0  percent), and the district was in the process of 
im plem enting a new  policy that w ould place m ore than 
40 percen t of the seventh graders in the advanced track. 
These differences in assignment at the seventh-grade 
level w ere reflected in twelfth-grade enrollm ents in 
calculus, w hich was the typical capstone course in the 
accelerated course sequence in these twenty-six school 
districts: 12 percen t of the seniors in Com munity A’s 
high school took calculus, while tw ice that p roportion  
(23-24 p ercen t) did so in Community B. The sixth- 
g rad e  te a c h e r ’s re co m m en d a tio n  d e te rm in e d  the  
assignment to seventh-grade math groups. Standardized 
test scores w ere not relied on at any phase of the course 
assignment system in the m iddle and secondary grades. 
The m athem atics chair in that district believed that 
many students w ould benefit from taking calculus in

and teachers are m ore available to  students for extra 
help.

Although the National Council of Teachers of Mathe- 
matics (NCTM ) does not advocate the formal study of 
calculus in high school, preferring instead that the con- 
cepts be in troduced  informally in o ther courses, my 
view is that the evidence cited above justifies the study 
of calculus as a capstone course of an accelerated math 
sequence. But w h e th e r calculus o r ano th er cou rse  
should be the capstone of a five-year sequence is not the 
m ajor issue. The m ore im portant po int is that m uch 
larger proportions of students need to take algebra in 
the m iddle grades so that there is room  in their senior- 
year schedule for either calculus or another advanced 
math course.

Given the advantages both  for w orkforce quality and 
for individual opportunity, one w ould assume that high 
schools w ould make special efforts to boost the num- 
bers of students pursuing an advanced math sequence 
that ends either in calculus or in another fifth-year 
course, such as d iscrete m ath and/or an enriched pre- 
calculus course that introduces certain  calculus con- 
cep ts. My research  in to  the  p lacem en t policies of 
twenty-six school districts in the Boston area, however, 
found that many schools have tracking policies that 
actually discourage the study of advanced mathematics. 
Further, these policies vary arbitrarily from one school 
d istrict to  the next so that a student w ho is deem ed 
qualified for the accelerated track in one town is classi- 
fied as unqualified in the nex t.12

C o n sid e r th e  co n tra s tin g  p o lic ies  of the  pub lic  
schools in ne ighboring  tow ns in suburban  Boston, 
w hich I studied during 1988 and 1989. Both towns 
w ere middle- to  upper-middle-class com m unities that 
have highly regarded school systems. The junior high 
school in one of them , w hich I shall call Community A, 
and the  m iddle school in C om m unity B had both  
adopted a “middle school philosophy,” clustering stu- 
dents into smaller groups w ith  a team of teachers and 
abolishing ability grouping in m ost academ ic subjects. 
Their approaches to the issue of student placem ent into 
one of th ree  m athem atics ability groups in the seventh 
grade, however, w ere quite different. In Com munity A, a 
smaller p roportion  of students (18  p ercen t) w ere orig- 
inally recom m ended for accelerated mathematics. In 
this district, the course was defined as being only for 
those of “exceptional ability” in mathematics, and the 
math adm inistrators did not believe that being in an 
accelerated math sequence was im portant for students’ 
educational opportunities.

Selection criteria for entrance into accelerated math- 
em atics in Com m unity A w ere restrictive. In o rder to be 
re c o m m e n d e d  fo r th e  seven th -g rade p re -a lg eb ra  
course, students had to  score high on two out of three 
criteria: the teacher’s recom m endation, a score in the 
top 15 percen t among students in that tow n on a stan- 
dardized test (w hich  equalled the top 1 to 2 percen t of 
students nationally since the average score for students 
in that tow n was over the 95 th  percentile nationally), 
and a score above a particular cutoff on a “hom em ade” 
test designed by the system ’s mathematics coordinators. 
The town coordinators m onitored the recom m enda- 
tions of the sixth-grade math teachers in the elementary' 
schools to  ensure adherence to systemwide criteria.
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greater variation w ith as many as 46 percen t in the 
course in one district and as few as 4 percen t in another. 
Ten of the twenty-six districts had fewer than 13 percen t 
( th e  statewide average) in calculus, nine had “average” 
enrollm ents ranging from 13 to 19 percent, and seven 
systems had a fifth or m ore of their seniors enrolled in 
th e  c o u r s e .  R e c e n t w o rk  e l s e w h e re  by  o th e r  
researchers has docum ented similar disparate enroll- 
m ent patterns among districts.14

What accounts for these variations? There are two 
principal explanations that em erged from  my study. 
First, and not surprisingly, the opportunity  to be placed 
on the m athematics fast track depends on the social 
class com position of the community. Com m unities w ith 
higher average levels of parental education are m ore 
likely to have higher enrollm ents in advanced mathe- 
matics courses. In this study, for example, eight of the 
ten districts w ith below-average calculus enrollm ents 
w ere blue-collar cities and towns.

Second, the probability of being assigned to acceler- 
ated math depends on school and school district pol- 
icies. Some districts appear to encourage or “pum p” 
students into advanced mathematics w hile others "fil- 
te r” them  out from  those courses.15 Those districts that 
encouraged the assignment of students to the acceler- 
ated seq u en ce  usually had math coord ina to rs/chairs 
w ho believed that many students benefited from taking 
calculus o r ano th er fifth-year m ath course in high 
school and w ho believed that entrance criteria to  the 
fast track should not be elitist or selective. The encour- 
aging districts did not rely heavily on standardized test 
scores as placem ent criteria. If they did use standard- 
ized or o ther tests, they did not have high cutoff points 
for admission to accelerated work. They w ere not hos- 
tile to parents’ or students’ attem pts to “override” the 
school’s placem ent recom m endation through a waiver 
process, and they tended to assist students (transfers 
and “late bloom ers”) w ho w ere taking two mathematics 
courses simultaneously in order to catch up w ith  the 
accelerated students.

Districts that filtered students out of the fast track had 
policies based on a set of beliefs that placem ent in an 
accelerated math sequence was not particularly impor- 
tant for students’ future educational opportunities, that 
admission to accelerated courses should be restricted 
to an intellectual elite w ho scored high on standardized 
tests early in their school careers, and that schools w ere 
highly accurate in their placem ent decisions. Admin- 
istrators in these districts w ere less open to parent 
involvement in placem ent decisions. In a seemingly 
random  fashion, school d istric ts that w ere  “pum ps” 
existed alongside districts that w ere “filters.” The varia- 
tions in adm inistrators’ attitudes w ere striking. Con- 
sider, for example, the views of mathematics chairs and 
coordinators on the selection of students into mathe- 
matics ability groups. Some w ere firmly convinced that 
schools should segregate students early and discourage 
them  from moving up to a m ore advanced level:

“We w anted to segregate the top group students 
[in fourth grade] as early as w e could . . . and in 
sixth grade they are grouped as hom ogeneously in 
m ath as w e can get them  . . .  it is efficient that way

(C ontinued on page 43)
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high school and thus advocated placing large num bers 
of students in the accelerated group in the seventh 
grade. His attitude typified the d istrict’s m istrust of early 
and rigid ability g rouping  and its a ttem pt to  boost 
achievem ent expectations:

My experience in math has been like my experi- 
ence in coaching soccer. W hen you cu t a kid in 
sports, it’s all over. It takes great courage to go out 
for that sport again. It is the same in math. If you 
are sorted  out in math early, you’ve lost ou t right 
off the bat . . . Calculus is not for everyone but 
many m ore  people should take it.

The con trasting  perspectives of the  tw o d istric ts 
w ere reflected in the language of the high school course 
catalogs. In Com munity A, the catalog stated that “if you 
have excep tional m athem atical ability, in terest, and 
motivation, you are invited to study mathematics at the 
h onors level.” In C om m unity B, the catalog sim ply 
stated that the accelerated math classes w ere for “able 
students,” a less intimidating description.

A nother pair of geographically contiguous districts, 
w hich w e shall call Com munities C and D, reflected a 
similar pattern of contrasting policies. In this instance, 
the two towns w ere am ong the wealthiest com m unities 
in the state and had very hom ogeneous college-bound 
student bodies. In Com munity C, 35 percen t of all 
eighth graders w ere enrolled in eighth-grade algebra, 
and 38 percen t w ere taking calculus, very׳ high percen- 
tages by any standard. The mathematics coordinator in 
this town had strong feelings about opening up the “fast 
track” to  large num bers of students. As he put it, “I 
prefer to e rr in the direction of letting them  in . . . [This 
is] not ‘giving in’ bu t is ‘providing opportunity.’” Like 
the m athematics coordinator in Com munity B, he felt 
students w ho took calculus in high school w ere advan- 
taged w hen they w ent to college. “I favor having kids get 
into calculus. We should find ways to help them  get 
around roadblocks.”

In neighboring Community D, an area of country  
estates and expensive housing developments, very few 
students w ere placed in the accelerated curriculum . 
Only 14 percen t of the eighth graders w ere taking 
algebra, and 11 percen t w ere enrolled in calculus, per- 
centages falling below the state average and substan- 
tially below  those of Community C. (In  Massachusetts, 
betw een 15 and 23 percen t of pupils are in eighth-grade 
algebra, and 13 p e rcen t take c a l c u l u s . ) 13 The high 
school had a policy of discouraging parents w ho tried to 
boost their children into the accelerated curriculum . 
The m athematics coordinator contended that “parents 
h ire tu tors and often have kids stay in a higher level than 
they should be in . . . Kids are very pressured by their 
parents.”

As these com parisons indicate, students’ chances of 
being placed in an accelerated mathematics curriculum  
in the m iddle and secondary grades vary substantially 
from one school district to the next. Among the twenty- 
six school districts I studied, four had fewer than 15 
percen t in eighth-grade algebra, nine had betw een 15 
and 23 percen t (th e  two estimates of the statewide 
average} and 13 had m ore than 23 percent. Three 
districts had betw een 40 and 50 percen t of their eighth 
graders in algebra. Calculus enrollm ents exhibited even
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H omeless C hildren 
C om e to  Sch o ol

ANTHONY, 12, has lived in the Capital City Inn and Pitts 
M otor Hotel, two shelters run by the Washington, D .C ., 
government that are most notorious for drug dealing and violence. 
When he and his mother left one o f  the shelters to live in an 
apartment, drug gangs used their new home as a crack house. For 
one year, Tony lived with his brother and stepfather and attended 
Middleton Valley Academy, a public school outside Washington. In 
August, he moved back with his mother, who again was living in a 
city shelter. In August, Tony still did not know what school he 
would be attending in the fall.

B y  K a r in  C h e n o w e t h  a n d  C a th y  F r ee

I
N CLASSROOMS across the country, there are children who 
come to school each morning after spending the night in 

barracks-style shelters. All too often, instead of spending their 
evenings doing homework, they’ve had to keep a watchful eye on 
drug abusers, street criminals, or former mental patients living 
alongside them . Frequently separated from other family 
members, wearing clothing that may make them targets of 
ridicule, and denied a decent breakfast— thanks to shelter 
policies that rigidly schedule meals without regard to school 
opening times— these youngsters may be too busy keeping body 
and soul together to learn the lessons, the sports, and the social 
skills that we are trying to teach.

According to the Children’s Defense Fund, these youngsters 
are among an estimated 50,000 to 500,000 homeless children, 
many of whom are of school age. The National Conference of 
Mayors estimated that in 1988 the demand for shelter by 
families increased by 22 percent after increasing 32 percent in
1987.

The increasing number of homeless children means schools 
will have to become more responsive to their special needs. This 
will mean rethinking certain bureaucratic rules— for example, 
homeless children often have been denied admission to school 
because their parents were unable to produce the coin of the 
realm: the necessary birth certificates, guardianship papers, and 
immunization records. School attendance may also be foreclosed 
by lack of money for transportation to a school no longer 
nearby, for school supplies, and for adequate clothing. Schools 
may also have to get involved in providing or coordinating such 
special services as health care, counseling services, and before- 
and after-school care, and special tutoring programs— services 
that would benefit the non-homeless as well.

This autumn, Congress will consider amendments to the 
McKinney Act on Education for Homeless Children that address 
these issues and fund demonstration projects that model how 
best to provide needed services to homeless children.

The lives they live and the problems they bring to school are 
best described by the students themselves.

* * *

In te rv ie w s  o f  W ash ing ton , D .C .-a re a  ch ild ren  were 
conducted a n d  ed ited  by K arin Chenoweth, a freelance  
writer. Salt Lake City interviews were conducted and  edited 
by Cathy Free, a writer fo r  the Salt Lake T ribune who, 
along with photographer George Janecek, is preparing a book 
on homeless children.
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out you live in a shelter, they make fun of you, call you stinky. 
One time, the first day I went, I only went one day, and never 
went back. ’Cause they teased me. I ditched school for a week, 
then went to another school. My mother transferred me. At [the 
new school] they didn’t care I was in the shelter.

[The shelter I’m living in now] is clean, I’ll give it that. The 
only thing wrong is it has giant rats. Not inside, but just outside. 
The Pitts, that was filthy. Capital City— that’s tore down, now— 
that was the filthiest. Lots of violations. Not fit for human 
habitation.

[Living in the shelter] is very difficult. People are running up 
and down, babies crying, a lot of troubles. Not too many drugs 
in this one, but in every other one. . .

My best friend’s mother got shot for being a witness. She had 
a baby. She saw a robbery and she testified. And they came out 
and shot her. Her son was my best friend, and I used to go with 
his sister. The father is left with seven kids. She was real nice. 
She be one of the nicest ladies in the shelter. She’d give the kids 
money sometimes.

I want to be a lawyer. If I can go to college, I want to be a 
lawyer or a doctor. If I don’t get the grades or the money for 
college, I’ll go into the army or be a policeman and move to 
L.A., because that’s where the action is. I want to be part of the 
action.

I want two or three kids. And I want to bring them up 
different from what I lived. I don’t want them living in a shelter.

CRYSTAL, 17, lives at Washington D. C. ’s Independent 
Living Program o f the Sasha Bruce Youthwork. She is working for 
her high school equivalency.

I dropped out of eighth grade because my m other was 
homeless at the time and I didn’t want people to know I was 
living at the shelter. Plus, I was smoking drugs, and drugs was on 
my mind. PCP, crack cocaine, and alcohol. [To get the money] I 
did whatever I had to do.

We came from New Jersey— Paterson. My cousins used to 
steal my mother’s money. She would get a check and pay the 
rent, and they would steal the rest of the money. My mother got 
tired of it, so she went to the shelter. Then they moved us into 
this apartment, and there was only one bedroom, so my mother 
took us to another shelter [the Capital City Inn, in Washington, 
D.C.]. At the shelter I started smoking cocaine. Everybody was 
smoking crack cocaine there.

You can’t be nothing without an education. [I want to be a] 
surgical nurse or computer operator. I always wanted to be a 
nurse. When I was little, I would always play nurse and bandage 
up with Band-Aids. And I always liked computers, too. [After I 
get my GED] I’ll go to nursing school [or a computer training 
program].

When I was in the fifth grade, I was smoking PCP. I wanted 
to learn, but I couldn’t comprehend because of the PCP. I was 
smoking all the time, and it was like I couldn’t function. But I 
still passed.

I thought [smoking PCP] was good, because everybody else 
was smoking it. But I didn’t notice until last year that it had an 
effect on me, that I couldn’t learn because drugs were eating up 
my brain cells. . .

Middleton Valley— that’s my best school, because they taught 
me a lot, and you go on nice trips. They taught us upper math 
when I was in the fifth grade. They taught us upper English. 
They don’t know about saying it’s hard.

Middleton Valley was my favorite school, because they had 
good teachers and they calmed me down. When I went there, I 
was the wildest kid there. I used to be getting into fights all the 
time. And I was lazy and didn’t do my work. But they calmed 
me down and got me back on track. My teacher— I thought she 
would give me a D— but she gave me a C in behavior. When I 
saw that C, it made me cry. I knew she had confidence in me. 
After that I was on the right track.

When I first got there, I looked ugly and people called me 
stinky. I ain’t had any friends. I wore pants so tight they cut off 
my circulation. And my shirt was big, the sleeves hung down. It 
was my brother’s shirt. I wanted to cry. I used to cry a lot, I’ll be 
honest with you. Then I told my sister, and she bought me some 
clothes. They was cool. They made me look good...That’s why I 
love my sister. She’s like a second mother to me. She always 
made sure I had food and clothes.

When the teacher asks where I live, I just ignore her or tell 
her no, I don’t want to tell you, it’s private. When the kids find
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eat donuts for breakfast, and  for lunch we get s tu ff for 
sandwiches. D inner is usually donuts and m ilk or potato 
chips. If there’s no money, we usually get donation m oney 
by sto p p in g  at a chu rch . T h ey ’ll usually p u t you in a 
m otel and tell you w here to get som ething free to eat. 
Sometimes, you w ant more to eat, but you don’t dare say 
anything because there’s too many other people w ho need 
to eat, too. So you just sit there. T he longest I ever w ent 
w ithou t food was one w hole day. I was real glad to get 
som ething the next m orning.

Because we’ve traveled so m uch, I ’ve missed a lo t o f  
school. The last tim e I was in school before now  was 
when we were in this shelter last year. A nd we only got to 
go a few days because we left the shelter in September, 
r ig h t a fte r schoo l s ta rted . So I m issed  a w ho le  year. 
Usually, D addy would drive us to a school near where we 
were cam ping, bu t this time, we didn’t do that because we 
were m oving so m uch. I'm  supposed to be in the fifth 
grade, bu t I’m  in the third, because I’m  so far behind.

I got lonely, not going to school. T he first day com ing 
here we got so exciited about going to school again, we 
kept telling M om , “Hurry, hurry! Let’s get ready! W e’re 
going to miss it!” Stacey, the teacher, was surprised at how 
good my reading was and asked me how come I knew so 
m uch. I told her that I’d been practicing, so the next time 
I w ent to school, I’d know  exactly w hat to do. I love doing 
m athematics. O n  the road, I’d have M om  make up some 
problems for me, and I’d solve them. And I ’d practice my 
spelling while we traveled, too. W e’d pass a sign on the 
road and I’d m em orize how it was spelled. T here were 
names o f  towns, cafes, stores— that kind o f  stuff. I’d spell 
it ou t loud in the car and M om  would tell me if  I got it

JACOB is 11 years old and  the oldest o f  seven children. 
His fam ily  has been on the move, traveling from  one town to 
the next, all o f  his life. For three months, his fam ily  lived in 
Salt Lake City’s fam ily  shelter.

It’s no t hard to say good-bye to friends anymore. I can 
say good-bye easy. I’m used to it, now. All my life, we’ve 
traveled off and on because my daddy likes to travel. The 
earliest th in g  I rem em ber was w hen I was 6, and  we 
traveled down to San Bernardino, California, where I was 
born. 1 his time, my daddy came here because he says he 
w ants a new job and w ants to get a house for cheap. I 
don’t really understand it, I guess. T he last tim e we were 
in Salt Lake C ity  in the sum m er of, I th ink , 1987, we 
stayed at the shelter three m onths, then moved into a nice 
house. D addy had a good job, and I th o u g h t we were 
going to stay. But we left again. We always leave.

I ’ve lived all over— W ash in g to n , N o r th  C a ro lin a , 
M ontana, California, O regon, U tah, and a few places I 
was too little to remember. I’ve been to a lot o f  schools—  
about ten, I think. T he longest tim e I ever w ent to school 
was when we lived in O regon for a lot o f  years. My daddy 
was a craftsman in Oregon. H e made a lot o f  metal tools. 
We even had ourselves a five-bedroom house, and I had 
my own room because I’m the oldest. In my room , I put 
all my posters on the wall, and I had a dresser where I 
used to stack my little drawings. I had my own bunk bed.

I don’t like to travel. M y m om  doesn’t either. She keeps 
saying that if D addy keeps traveling, she's going to run 
away. See, w hen you travel, you have to sleep in the car 
and sit for hours and hours, from 8 in the m orning until
10 at n igh t. We d o n ’t stop  except for g e tting  gas and  
som ething to eat or going to the bathroom .

Traveling, we usually don’t get no th ing  hot to eat. We
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give me w hat I earned. A nd then after that, I’d go buy 
som e shoes and  clothes. In one n ig h t I’d earn at least 
about $1,000. Every night I had about S500. I had about 
fifty pair o f  tennis shoes. I had a lot o f  clothes, b u t I had 
m ore  shoes th a n  I h ad  clo thes. I had  a w ho le  lo t o f  
sweatsuits.

Really I don’t th ink  it’s w orth  it. W hen you’re selling 
drugs, you’ve got to watch your back all the time to see if 
som ebody’s going to rob you or if the police can come and 
lock you up.

M ost o f the time I have to control m y attitude. Because 
w hen  I was in  th e  fo u r th  g rade, I h ad  th is  real bad  
attitude. If  som ebody m ade me mad, I would just curse 
them  out. I’m trying to get away from that. It gets me in 
trouble like that. It keeps me away from a lot o f  things in 
life that I want.

[I w ant to] try  and becom e an artist or a carpenter. 
M ostly I like to work w ith m y  hands. It don’t really have 
to  be a carpenter; it could  be like w ork ing  on cars or 
something. I like to make things and work on som ething.

I stopped dealing drugs because I felt tha t education 
was m ore im p o rta n t th an  m oney. You can always get 
money. . .

JOHN, 16, is living in the Independent Living Program 
o f  the Sasha Bruce Youthwork. He is preparing to enter tenth 
grade.

I can’t stay w ith  my g randm other, ’cause she’s in a 
senior citizen hom e. A nd I can’t stay w ith  m y m other, 
because— I like her bu t I can’t stand her attitude. I can’t 
stay w ith my father because I don’t know where he is. He 
don’t stay w ith his girlfriend any more. I got some [aunts 
and uncles], but I don't really know where any o f them  are 
at.

W hen  I was going to  elem entary  school, I just kept 
getting transfered from school to school. M y m other said 
she d id n ’t feel it  was a good  schoo l. O n e  year I go t 
transfered at least five tim es in one year. I had to  stay 
back, because I never got to complete the whole semester.

And then she said I was doing good. I was getting As 
and Bs or Bs and Cs, som ething like that. I ain’t never 
b ro u g h t hom e a bad grade. Except for w hen  I got in 
ju n io r  h ig h , in th e  sev en th  g rade , because I s ta r te d  
hooking school and stuff, and then I started doing drugs 
and stuff like that, and then I didn’t w ant to go to school 
no more.

This boy I used to know— he was getting [the cocaine] 
from  som ebody. H e was selling it for them , and 1 was 
selling it for him . . . He'd give me a certain am ount, tell 
me to sell that. I’d bring him  back the money, and he’d
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KAR I  is 13 years old. She was 
traveling with her fam ily from  Florida 
when their car broke down ten miles 
outside o f  Sa lt Lake City. This is the 
second time in one and  one-half years 
that they have stayed at Salt Lake City’s 
homeless shelter.

I was b o rn  in  T h o u s a n d  O ak s, 
California, bu t I grew up everywhere. 
I d o n ’t know  w hy m y paren ts keep 
moving all over— I guess it’s just that 
my dad likes to travel. He gets bored 
in one place, doing the same job. M y 
w hole life we’ve traveled around. I’ll 
b e t I ’ve lived in  twelve or th ir te e n  
states, m aybe more. In som e towns, 
w e’d ju s t stay one n ig h t and leave. 
O ther times we’d stay a few weeks or 
a few  m o n th s . I hav en ’t lived  any 
place longer than a year.

A lot o f  times, I ask my m om  why 
we have to live like this, and she just 
sits me down and says there isn’t any 
money. She says we’ll move ou t next 
m o n th , bu t I k ind  o f  d o u b t it. I ’ve 
heard that a lot now, and it’s hard to 
believe. M y dad gets $200 a m onth  to 
help  clean the  shelter, b u t m ost o f  
that has to go for food and stuff. So I 
don’t th ink  he can save enough to get 
us out.

Som etim es, I get real angry here 
because we don’t get no th ing  to eat, 
and  you have to go hungry. We get 
lu n c h  in  s c h o o l, b u t  y o u ’re n o t

o f  class. A t th a t school in M idvale, 
other kids w ould give me dirty  looks 
and tease me. Sometimes, I ’d have to 
wear the same clothes twice, or I’d get 
u p  la te  an d  have to  ru n  to  school 
w ith o u t b ru sh in g  m y hair. I d id n ’t 
look as nice as the other kids. I didn’t 
have new clothes, so they’d push me 
and tease me.

I rem em ber th is one girl, Sarah. 
E v e ry b o d y  th o u g h t  she  w as rea l 
p retty , b u t I th o u g h t she was ugly 
because she was mean. She’d call me 
nam es in fro n t o f  everybody. She’d 
call me “poor.” “Poor girl, poor girl!” 
T h a t’s w hat she’d  say. O ne day, I got 
real m ad at her and  pushed  her as 
hard as I could. I tried to ignore her, 
bu t I couldn’t. I had to stick up for 
myself. So I got in trouble for it, and 
the  p rin c ip a l sen t m e hom e. B ut I 
d idn’t care. I was glad I stuck up for 
m yself

H ere  at th is school, I still d o n ’t 
have very m any friends, bu t at least 
nobody bothers me. I do pretty good 
at m ath , and  the teacher is nice to 
me. A lot o f  times, I don’t get m uch 
w ork done though, because I like to 
sit and im agine other things. I keep 
te lling  m yself th a t I w ish I w eren’t 
here and tha t I had  a lot o f  money.

KATRINA is 10 and  lived a t Salt 
Lake C ity’s homeless shelter w ith  her 
mother, stepfather, a n d  17-year-old  
sister. The fam ily  was evicted from  their 
Midvale, Utah, apartment. "My mom  
lost her job, ” she says, “and  was behind 
on the rent. The man told us we had  
two hours to ge t o u t a n d  we d id n ’t 
know  where else to go. So we came 
here. ”

I hate being homeless. People look 
a t y o u  lik e  y o u ’re n o  g o o d . I ’m 
embarrassed when people come in to 
b r in g  c lo th es  o r fo o d  a n d  see m e 
here, because they’re rich and I’m  not. 
W hen  I get older, I w ant to ride in a 
big limo for a few hours to see what 
i t ’s lik e  to  be r ic h . I’ve a lw ays 
w ondered  w h a t it w ould  be like to 
buy whatever I want. If  I were rich, I 
w o u ld n ’t have to  eat slop from  the 
soup kitchen and stand in line w ith 
all th o s e  h o m e le ss  m e n . T h e y  
som etim es scare me. I d o n ’t w ant to 
e n d  u p  like  th e m — old  an d  d irty , 
living in the gutter and getting beat 
up all the time.

But I know w hat it’s like to be beat 
up , too . I h a ted  liv ing  in M idvale 
because every day I was beat up by 
s tu c k -u p  g irls , a n d  te a c h e rs  w ere 
always g rab b in g  m y arm  real hard  
when I was noisy and kicking me out
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happy.
M ath  is hard  for me. Spelling is 

easy  a n d  h a rd . I t ’s k in d  o f  easy 
because m y teach e r gives m e easy 
w o rd s . ’C a u se  we are  th e  p u rp le  
group, the lower group. I like the red 
group 'cause they get b e tter words. 
Like “happy.” “Sad,” th a t’s a purple 
word. T he red group gets com pound 
words, like “som ething,” “anything.”

I ll never be in the B B Q  group. I’ll 
never pass that. B B Q  is the hardest—  
dictionary, different, a lot o f  words—  
thirteen [letters] long.

I could tell everybody in the whole 
school [that I live in the shelter] and I 
don’t really care, cause I’m not really 
different than them . I can still write, 
read, go to school, and learn. I’m not 
so different from them .

I get shy. Because w hen I was in 
th ird  g rad e  m y te a c h e r  m ad e  m e 
stand in front o f  the classroom telling 
where did I live, how did I feel there, 
all these questions.
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DAISY ,  9 , has l iv e d  in  the  
Greentree Shelter, p a r t o f  the Baptist 
Home for Children, for twelve months 
w ith  her mother, brother, a n d  sister. 
The shelter is in Montgomery County, 
Maryland, ju s t outside o f  Washington, 
D .C . H er  fa th e r  is s ta y in g  w ith  
relatives. B o th  p a ren ts  cam e fr o m  
Cuba, as p art o f  the M ariel boat lift.

I d o n ’t k n o w  w h e re  I w a n t to  
live— a safe place. N o t D .C . At a lot 
o f  places in D .C . th ere  are d rugs, 
killings, shootings. I’ve seen this on 
T V  and sometimes I go past it.

[The shelter is] no t bad and  no t 
good. N o t bad is ’cause o f the people. 
T hey  take us fun places. O nce they 
took us to King's D om inion and the 
zoo— w hat’s very bad is the food. We 
have soup over and over.

T h e r e ’s a lo t  o f  f ig h t in g  h e re . 
T h ere ’s this boy, he m oved, he was 
f ig h tin g  w ith  everyone. H e h ad  a 
fight w ith me. He almost had a fight 
w ith  m y sister. Very bad. T h e  first 
day th e y  m oved , everyone  was so

allowed to cook here, so unless you’ve 
g o t m o n e y  to  b u y  s o m e th in g  fo r 
d in n e r , you  get n o th in g . A lo t o f  
tim es we just eat soda crackers or 
som ething like that. Tonight, I’ll have 
a few pieces o f  bologna. We eat a lot 
o f  bologna. O n  the road, if we’re out 
o f  food, we’ll stop at a police station 
an d  th e y ’ll give us so m e th in g . O r  
we’ll line up at a soup kitchen. I get 
sick a lot, and I th in k  it’s because I 
don’t eat right. I f  som ebody gets sick 
here, everybody gets sick.

M y favorite subject is m ath, and I 
also like to read. My favorite book is 
Little House on the Prairie. I’ll bet I’ve 
read it  a th o u sa n d  tim es. I like to  
b ecau se  i t ’s a b o u t a d v e n tu re  an d  
tha t’s sort o f  w hat m y life is like. O ne 
night, w hen our car got stuck in m ud 
a n d  we h a d  to  sleep  in  th e  car, I 
pretended I was Laura. Well, I know 
it’s different, bu t I still like the book.

Besides reading and m ath , I also 
lik e  to  k eep  a jo u rn a l  in  sc h o o l. 
S o m etim es, I get so m ad  [I w rite  
that] I wish I could disappear. O ther 
tim es I w rite  abou t the shelter and 
how I can’t wait to leave. Sometimes, 
i t ’s too  personal, like abou t m y old 
b o y frien d  an d  I d o n ’t w an t to  tell 
anybody . I guess a lo t o f  tim es, I 
w o n d e r  w h a t it  w o u ld  be lik e  i f  
things were different.

K ari is on the 
right, her 
sister
M ichelle is to 
the left.
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Tuition Assistance/Financial Aid. Any
new soldier may be eligible to have part of his 
or her tuition paid by the Army.

Additionally, the Montgomery GI Bill 
Plus the Army College Fund can offer as much 
as $25,200 toward continuing education, for 
qualified soldiers.

Of course, in addition to the educational 
benefits, the Army also offers your students 
some other valuable lessons about character 
and discipline. Lessons that will lead to success 
not just in college, but in life.

ARMY EDUCATION. 
BE ALL YOU CAN BE.

I
f success is measured by college degrees, 
your students can do well in the Army. We 
offer a number of services and programs 
that offer soldiers an opportunity to pursue just 

about any degree they want.
Army Education Centers. Nearly every 

Army post has an Education Center wbere 
trained counselors advise soldiers about the 
courses they need, and where to take them, 
and how to pay for them.

Independent Study. This “university 
without walls” program permits soldiers to earn 
college credits by studying on their own.

Non-Traditional Credit. In some cases, 
soldiers can use their military training, experi- 
ence and schooling to obtain college credits.



A History
OF US

A Children's History

Book 4 Chapter 7

T h e  Parties B e g in
No one could tell George Washington how to be 

president. No one had done the job before. Washington 
knew w hatever he did w ould set a precedent. That 
means that he w ould be the example and other presi- 
dents w ould follow his lead.

The Constitution outlined the basic tasks of the presi- 
dent, but it d idn’t go into details. George Washington 
had to decide many things himself

As always, he did his very best. He didn 't w ant the 
president to be like the English king, but he did think it 
im p o rtan t that the  p re s id en t be grand. He w anted  
people to look up to the president and respect and 
admire him.

So Washington acted w ith great dignity and rode 
about in a fine canary-yellow carriage pulled by six 
w hite horses w hose coats w ere shined w ith marble 
dust, w hose hoofs w ere painted black, and w hose teeth 
w ere cleaned before every outing.

W hen President Washington held official receptions, 
he w ore velvet knee breeches, yellow gloves, silver 
buckles on his shoes, and a sword strapped to his waist. 
He used his coach to tour the country. He w anted 
Americans to  m eet their president.

But he couldn’t make all the decisions of the execu- 
tive branch by himself. So he appointed advisors— most 
of those helpers w ere called secretaries: secretary of 
state, secretary of the treasury, and so on. All together 
they w ere known as the Cabinet.

He picked the very best people he could find. To help 
w ith  foreign affairs, he picked an American w ho had 
lived in France and knew a lot about foreign nations. Can 
you guess w ho he was? Well, George Washington nam ed
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B y  J o y  H a k im
Though h istory is a sw ashbuckling  adventure story, 

history texts fo r  children are notoriously, ferociously  
dull. C ritics o f  e lem en ta ry  schoo l so c ia l studies, 
in c lu d in g  teacher educator Charlotte Crabtree a n d  
educa tiona l h istorian D iane Ravitch, have ca lled for a  
n ew  generation o f  history) texts— or better yet, collec- 
tions o f  history-related trade books (w hich  are less 
in tim id a tin g  to y o u n g  readers)— the core o f  which  
w o u ld  be strong  engaging narratives. A ro u n d  these 
stories— w hich  w o u ld  bo th  d ra w  s tu d en ts  in  a n d  
a n ch o r the course ch ro n o lo g ica lly— teachers co u ld  
in troduce such im p o rta n t non-narrative m ateria l as 
m aps a n d  p r im a ry  docum ents.

J o y  H akim , a fo rm e r  teacher a n d  new spaper editor, 
is w riting  w ha t cou ld  be a m odel fo r  this new  genera- 
tion  o f  histories. Geared to fifth  graders ( the age group  
to w hom  A m erican history is n o rm a lly  taught), her 
ten -vo lum e  History of Us is a systematic, in te lligen t 
history o f  the U nited States to ld  in  story-style. The 
stories begin m a n y  thousands o f  years b.c. when the 
f ir s t h u m a n s cross the Bering Strait a n d  settle in  North  
A m erica  Subsequent vo lum es include stories on the 
A m erican  colonies, the fo u n d in g  o f  the nation, a n d  
o ther tra d itio n a lly  ta u g h t top ics in  A m erica n  his- 
tory— as w e ll as stories on  the offbeat, l ittle - to ld  
events a n d  personalities tha t w ill m ake  history an  
enjoyable read fo r a  ten-year-old. Each vo lum e w ill be 
a b o u t 100 pages a n d  w ill include a b o u t thirty short 
chapters. The m ateria l w ill also be p u b lish ed  in  a  
m a g a zin e  called  Past Times. B ooks a n d  the m agazine  
sh o u ld  go  in to  p u b lica tio n  n ex t year. Here we present 
tw o o f  her chapters, one fr o m  B ook 4  a n d  one fro m  
B ook  7. Editor

J o y  H a k im  is a  fo rm er  new spaper editor a n d  elemen- 
tary school teacher. Her children’s history o f  the United 
States sh o u ld  be com m ercia lly  availab le n ex t year.
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had ideas that needed balancing. They helped found the 
c o u n try ’s first po litica l parties. They respected , bu t 
d idn’t understand, each other.

“Mr. Jefferson,” w rote Hamilton, “is at the head of a 
faction decidedly hostile to me a n d . . . dangerous to the 
union, peace, and the happiness of the country.” 

Jefferson replied that Hamilton’s ideas “flowed from 
p rincip les adverse to  liberty, and . . . calculated  to 
underm ine and dem olish the Republic.”

Whew! Those are strong words. “Dangerous,” “hos- 
tile ,” “adverse to  lib e rty ”— did they really m ean it? 
These w ere m en w ho had built the country  together. 
W hat was going on?

To put it simply: they disagreed about pow er and who 
ought to have it. It was that old conflict that had kept 
everyone arguing w hen  th e  C onstitu tion  was being 
w ritten.

Jefferson and Hamilton w ere both  concerned  about 
liberty and power. But how  do you balance the two? 
How do you guarantee freedom? How do you create a 
governm ent that can keep order and still make sure that 
g o v ern m en t d o e s n ’t o p p re ss  peop le?  H ow  stro n g  
should the governm ent be?

Hamilton believed the governm ent should be strong. 
If the governm ent was to  w ork for all the people, instead 
of just the strongest special interests, it needed to be 
pow erfu l. H am ilton  also th o u g h t th a t gov ern m en t 
should be run by aristocratic leaders, that is, by the 
prosperous, well-educated citizens w ho he thought had 
the tim e and talents to best run  a country. He feared the 
masses. He thought they som etim es acted like sheep,

Thomas Jefferson as his secretary of state.
You can’t run  a country  w ithout money. Since the 

days of the Revolution, w hen the states first united, they 
had had m oney problem s. Washington needed a good 
m an as a financial advisor. He nam ed A lexander 
H am ilton as sec re tary  of the treasury. Ham ilton or- 
ganized the nation’s m onetary system. Many people 
think Hamilton was the best secretary of the treasury 
ever.

To head the Army and Navy, Washington chose his old 
friend Henry Knox. Remember Knox the Ox? He was 
the general in charge of artillery during the Revolution- 
ary War. W ashington named him secretary of war. (Today 
the person w ho holds that job is called secretary of 
defense.)

W ashington co m pleted  the  C abinet w ith  Edm und 
Randolph, Virginias governor, as attorney general. John 
Adams was his vice president. (Today, there are fourteen 
Cabinet members. In addition to secretaries of state and 
defense, it includes sec re taries of the  in terior; agri- 
culture; com m erce; labor; health and hum an services; 
ho u sin g  and u rb an  d ev e lo p m en t; tran sp o rta tio n ; 
energy; veterans affairs, and education.)

W hen he needed help w riting a speech, Washington 
turned  to a congressm an w ho had one of the finest 
minds in all of American history: James Madison. (And 
w hen Congress w ished to  address the president, guess 
w ho w rote the message? James Madison. So Madison 
was w riting and answering the same messages!)

Altogether, Washington had about 350 people help 
him  manage the new  government. That was only 100 
m ore people than he supervised at M ount Vernon.

Almost as soon as the new governm ent got started, 
som ething happened that Washington hadn’t expected. 
His two top advisors argued w ith each other. They really 
argued. Jefferson and Hamilton had ideas that clashed. 
They found it hard to  com prom ise. In those days people 
som etim es w atched chicken fights, so w hen Jefferson 
w anted to describe him self and Hamilton, he said they 
acted “in the Cabinet like two fighting cocks.”

Both w ere brilliant men. Both w ere patriots who 
w anted to do the best for their country. They just dis- 
agreed on what was best. Wow, did they disagree! In 
fact— this is in teresting— political parties  developed 
because of that disagreement.

The country  d idn’t begin w ith parties— like today’s 
Democrats and Republicans. The Founding Fathers—  
the m en w ho w rote the Constitution— didn’t realize 
that parties w ould develop. Washington didn’t like the 
idea at all. He called them  “factions” and w arned against 
them. “The spirit of party,” said the president, “agitates 
the com m unity w ith ill-founded jealousies and false 
alarms.”

But people just don’t think alike. That’s what makes 
politics and life interesting. James Madison understood 
that. Madison knew that it was dictators w ho usually 
tried  to force all people to think alike. Dictatorships are 
usually one-party governments.

Madison believed that in a dem ocracy factions should 
be encouraged. He thought the m ore the better. He said 
they w ould balance each other and then no one group 
could becom e too strong and take control of the gov- 
ernm ent.

Those two fighting cocks—Jefferson and Hamilton—
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thoughtlessly following a leader.
Thomas Jefferson feared powerful government. It was 

justice and liberty for the individual that concerned 
him. He saw a strong, centralized governm ent as a possi- 
ble enem y of individual liberty.

He also had faith in ordinary people. He thought they 
could govern themselves— if they w ere educated. And 
so he w rote a plan for public schools and colleges. He 
w anted an am endm ent to the Constitution that would 
provide for free education.

One of the big disagreem ents betw een Jefferson and 
Ham ilton was about in te rp re tin g  the  C onstitu tion . 
Jefferson said the central governm ent— Congress and 
the president—had only the exact pow ers listed in the 
Constitution. All o ther pow er belonged to the states. 
That idea is called “strict construction” of the Constitu- 
tion.

Hamilton said there are “implied powers” in the Con- 
stitution. Implied means suggested. The idea of implied 
powers leaves the door open for many interpretations. It 
is an idea that has helped the Constitution grow and 
change w ith  the times. It is also an idea that can be used 
to  give Congress and the president great power.

Lawyers and Supreme Court justices today some- 
times have fierce arguments about strict construction 
and im plied powers—just as Jefferson and Hamilton did. 
You can now understand those arguments.

But back to 1789: Hamilton’s followers form ed the 
“Federalist Party.” Jefferson’s follow ers w ere  called 
“ D e m o c ra t ic -R e p u b lic a n s ” o r  s o m e tim e s  ju s t  
Republicans.

Now this is confusing, so pay attention. The Fed- 
eralists and Republicans w ere not like our Democrats 
and Republicans, bu t they w ere  the beginnings of 
today’s party  system. This is what is confusing: Jeffer- 
son’s Republican Party was not like today’s Republican 
!1arty. If anything, it was m ore like today’s Democratic 
Party. The m odern Republicans w ould get started later 
w ith a president you will soon read about: Abraham 
Lincoln.

Jefferson and Hamilton w ere both good men, and the 
ideas of each of them  have been im portant in our coun- 
try. Hamilton was a “conservative,” Jefferson a “liberal.” 
Have you ever heard people argue about conservatism 
and liberalism? Well, if you haven’t, you will. That argu- 
m ent almost to re the country  apart in 1800; it con- 
tinues today. W hich do w e think is better: conservatism 
or liberalism? We think it is the tension and the com pro- 
mises betw een those two ideas that have helped make 
this country  great. We need Hamiltonians, w e need 
Jeffersonians, and w e need to have them  w ork together.

W hich is just what has always happened in America. 
That is not true of many other nations.

In som e coun tries, today, p eop le  w ho speak out 
against the governm ent are p u t in jail, or even killed. 
M embers of the losing party  are throw n out of the 
country  or killed. That has never happened in America. 
Here, since the tim e of President George Washington, 
w in n e rs  and  lo se rs  have always ag reed  to  w ork  
together— as Thomas Jefferson and Alexander Hamilton 
did. What does that mean for you? Do you have to be 
afraid of being on the side of the losing party? Can you 
speak out for an unpopular cause? Of course you can, 
you’re  an American.
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Top: N ot a ll Federalists and Republicans were as civil in 
debate as Jefferson and Hamilton. Here, Republican Repre- 
sentative M att Lyon and Federalist Representative Roger 
Griswold go a t it on the House floor with fire tongs and a 
hickory stick Bottom: George Washington and Cabinet 
members (from left to right) Henry Knox, Alexander 
Hamilton, Thomas Jefferson, and Edmund Randolph.



down Broadway was a nightmare. People w ere so thick 
it som etim es took an hour just to move a few yards. And 
talk about pollution—w hew —hold your nose w hile we 
tell you about it.

New York was hom e to m ore than one hundred thou- 
sand horses. Now a healthy  ho rse  dum ps b e tw een  
tw enty and twenty-five pounds of m anure a day. Imagine 
all that smelly m anure spread around by wheels and 
feet. W hen the m anure dried, it tu rned  into pow der that 
blew  in your face and w ent up your nostrils. But that 
w asn’t the w orst of it. In the nineteenth century, people 
and businesses cou ld  b u rn  anything they w anted. 
Mostly that was coal, w hich puts black fumes in the air. 
Even worse, Standard Oil had a New York refinery. Oil 
refineries, w ithout controls, give off terrible, noxious 
fumes. Hold on, that’s not all. W hen Boss Tweed con- 
tro lled  New York, there w asn’t m uch in the way of 
sanitary services. So people often dum ped their garbage 
in the streets. Garbage smells— especially in August. Are 
you choking? Well, w e still haven’t m entioned the pigs. 
Pigs ran about eating garbage and leaving their own 
smells and dumpings. And then  there w ere flies and 
disease. But you may have heard enough.

There you are in the m iddle of Broadway, and you

Book 7 Chapter 10

A V illain , A  D ream er, 
A C a r to o n ist

Do you every w orry about air pollution or about 
dishonest politicians? Well, so did people in the nine- 
teen th  century׳.

Just to reassure you— m ost politicians are honest, and 
m ost air is clean. But that is no reason to relax. There are 
people around w ho will mess up the w orld if we let 
them.

O ne of the worst, in the years after the Civil War, was a 
man nam ed William Marcy Tweed. He was called “Boss” 
Tweed and he ran New York City. New York had prob- 
lems— big problem s— especially problem s of air pollu- 
tion and traffic congestion. Some 700,000 people lived 
in New York, m ost of them  squeezed into a small area 
near the tip of Manhattan Island. Much of the city’s 
business took  place a round  a fam ous s tree t called 
Broadway. Trying to walk or take a horsedraw n bus

H u r d l i n g  t o w a r d  P u b l i c a t i o n

aware of the deep hunger many 
Americans have for m ore knowl- 
edge of our history.

W hile I was being encouraged by 
my potential audience, I was col- 
lecting a bizarre group of rejection 
letters from  publishers. Most of the 
editors said they liked the concept, 
bu t the trade publishers said it was 
clearly a textbook, and the text- 
book publishers said it was clearly 
a trade book. All said, betw een the 
lines or in words, that it was too 
expensive to  risk som ething inno- 
vative.

Actually, the concept—history in 
storybook form— isn’t innovative at 
all. Before I began to w rite, I 
studied the field— I read today’s 
history books and those w ritten  
generations ago. The old books 
w ere all in story form and w ere 
engaging. Children love stories and 
are likely to rem em ber them. So I 
re tu rned  to that traditional format.

I soon found that textbook critic 
Frances Fitzgerald was right: Text- 
book developm ent has becom e so 
expensive— no publisher is willing 
to risk trying anything different. “In 
recen t years,” says Fitzgerald, “four 
hundred  com panies have com peted 
fiercely . . .  to sell m ore or less the 
same product to the same people.” 
Besides, there is no place in the 
very sophisticated, bureaucratic

A young teacher in an inner-city 
New Haven, C onnecticut, school 
w anted to  try  the book—and did. 
Students in Rochester sampled it. 
Some children in a Norfolk private 
school read it. An English-as-a-Sec- 
ond language teacher asked to use 
it w ith  her students. All of them  
gave m e feedback. It was far m ore 
enthusiastic than anything I had 
anticipated.

Eileen Sclan, Diane Ravitch’s 
research assistant, wrote: “D uring  
m y  fifteen  years o f  teaching I ’d  
dream  a b o u t having  m aterials 
like  yours. ”

I hadn’t expected letters from 
children. But, because the book 
addresses them  directly, many chil- 
d ren  seem ed to  w ant to w rite me 
w ith  ideas and com m ents. It was a 
delightful and unexpected bonus.

Several parents called asking for 
copies of the book (even though it 
w asn’t pub lished) A talk show host 
in Norfolk heard about the project 
and asked me to read som e chap- 
ters on TV. He was astounded by 
the call-ins. That led to a session on 
talk radio. Again, the response was 
amazing. These w ere adults calling 
and they w anted to know m ore 
about American history and w here 
they could get this book to read to 
their children. (And, I suspect, read 
them selves.) All of this made me

IT WAS w ith  considerable inno- 
cence that I began my quest to 

publish a good ch ildren’s history. I 
assumed— given the docum ented 
need for such a history— that if I 
could w rite one, the publishing 
w orld w ould fall at my feet. After 
all, how  many reports and articles 
had explored the unreadability of 
existing history textbooks? I was to 
learn differently.

But I began optimistically, talking 
to  teachers and school admin- 
istrators about what was needed. A 
good friend— a social studies super- 
visor in Rochester, New York (a 
com m unity that pays its teachers 
m ore than any other city in the 
U.S.), was very helpful. So was 
Ginny Jones, the head of social 
studies in Colorado. So w ere many 
school people in Virginia.

I w rote a hundred  pages of text 
and took it to  the curriculum  
supervisor in the Virginia Beach 
schools. He led m e to a social 
studies teacher w ho taught two 
fifth-grade classes. That teacher 
used my book in one class, a new 
history text in the other. Her com- 
m ents w ere helpful.

This story was carried in  Netw ork 
News and Views, a p u b lica tio n  o f  
the E d uca tiona l Excellence  
N etw o rk
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afraid to  do anything about it.
Except for a quiet, frail little man nam ed Alfred Ely 

Beach. Beach was a genius— an inventor, a publisher, 
and a patent lawyer. He invented one of the w orld’s first 
typewriters. He called it a “literary7 piano.” Beach inven- 
ted o ther things, too, and because of that he understood 
about patents. If you invent something, and you want to 
be sure that your idea is not stolen, it is necessary to 
register your idea w ith  the Patent Office in Washington. 
As a patent lawyer, Beach helped many inventors w ith 
their patents.

Beach did many things and did them  all well. W hen 
he was only nineteen, he took over a small magazine 
called Scientific A m erican  and helped make it the fine 
journal it is today. He becam e publisher of the New York 
Sun, and it becam e an im portant newspaper.

But that isn’t what we w ant to tell you about. We w ant 
to tell you of his fight w ith  Boss Tweed. Beach w anted to 
do som ething about the traffic congestion. He thought 
and thought and finally came up w ith the idea of putting 
a vehicle underground. He called it a subway. He knew 
Boss Tweed w ouldn’t let him  build it— unless he agreed 
to  give Tweed millions of dollars. And Beach was too 
honest a m an to pay off a politician.

want to get away. You climb on a horsedraw n bus. It 
sways back and forth so violently som e passengers get 
seasick. You try walking. But there are no streetlights 
(they  haven’t been  invented y e t)  Horses, people, bus- 
ses, carriages are all pushing and shoving on Broadway. 
Pedestrians get killed all the time in traffic accidents. 
Have you had enough of the good old days? So had a lot 
of people in the nineteenth  century. The politicians said 
all that soot in the air was a sign of m odern progress, but 
m ost people w ere beginning to gasp for fresh air.

Fresh air was the last thing that Boss Tweed cared 
about. He was a scoundrel w ho controlled m ost of the 
city’s jobs and services. He used his pow er to get money 
for him self He bribed others and then forced them  to do 
what he wished. Here is an example of the way he 
worked: A new  city building was to be built; Boss Tweed 
becam e the contractor and charged the city three or 
four times w hat the building actually cost. He pu t the 
difference in his pocket. Then he filled the building w ith 
S50 sofas and charged the city 55,000 for each of them.

How did he get away w ith that? Well, he was charm- 
ing— in a scoundrelly way— so he fooled people. Many 
citizens didn’t realize he was stealing from them. And 
because he was so powerful, those w ho did know w ere

Hollinshead, chairm an of the board 
of A m ericana  M agazine, publisher 
of MHQ: The Q uarterly Jo u rn a l o f  
M ilita ry  History, publisher of 
A m erican Lives (a  new  journal of 
biography) and form er head of 
Oxford Press, not only liked the 
m anuscript— he was willing to take 
a risk and publish it!

Even better, he came up w ith  the 
idea of publishing the w ork in two 
formats: as a series of books and as 
part of a history magazine for chil- 
dren. I loved the magazine concept. 
A magazine w ould give an imme- 
diacy to history and flexibility to 
the material. We talked about put- 
ting my text in the cen ter of the 
magazine—with th ree holes 
punched— so children could 
remove it, p u t it in a binder, add 
their papers and teacher materials, 
and create their own history book.

Roger Kennedy, d irecto r of the 
Smithsonian’s National Museum of 
American History, heard w hat we 
w ere doing and said to us that the 
m useum  wants to  participate, prob- 
ably by making the magazine part 
of a m em bership package in a 
pro jected  American history club at 
the Smithsonian.

There are still a few hurdles to 
be jum ped— but we seem to be on 
our way.

J.H.

showing the need for history texts, 
they probably w ould finance me.

By this tim e my head was bloody 
from all those brick walls. I kept 
asking myself w hen I w ould show 
good sense and just give up. I was 
doing freelancing to pay som e bills, 
but there is a m om entum  w hen 
you start som ething like this— I 
couldn’t seem to quit. Yet frustra- 
tion is too m ild a w ord for w hat I 
felt.

The history book had now 
tu rned  into a series of ten small 
books. (T he first one starts w ith 
hunters and fishing folk crossing 
the Bering Strait, the last focuses on 
the Civil Rights Movement and 
tw entieth  century  multi- 
culturalism .) The books clearly 
addressed a national need; they had 
proved successful w ith  children, 
parents, and teachers; they w ere far 
b etter than anything currently  
available. I’d been  told they had the 
potential to set standards in the 
field. And it looked like my chil- 
dren w ould be the only ones to 
read them.

Then I spent a day in 
Williamsburg and ran into an old 
friend, Paul Nagel (biographer of 
the Adams and Lee fam ilies) I told 
him  my sad story. “If anyone can 
help you it will be Byron Hoi- 
linshead,” said Nagel. He was right.

textbook industry for an individual 
w riter— although every reader 
knows that good w riting is almost 
always the p roduct of a single 
voice.

I m ight have given up, except 
that I was getting considerable 
encouragem ent from som e of the 
education theorists as well as from 
school adm inistrators and children. 
Diane Brooks, m anager of social 
sciences in California, invited m e to 
visit and attend a m eeting of the 
textbook adoption com m ittee. She, 
and they, gave m e som e positive 
and constructive criticisms. Albert 
Shanker, president of the American 
Federation of Teachers, saw some of 
the m anuscript and said it was “of 
superb quality” Ernest L. Boyer, 
president of the Carnegie Founda- 
tion, said, “I had intended to scan 
the material you sent me, but w hen 
I started reading [it] I couldn’t stop. 
Your w riting is fascinating . . .”

But I still w asn’t getting any- 
w here  w ith  the publishing world 
(o n e  publisher did offer m e a job as 
a w rite r )  so I decided to try the 
foundation route. There again, I 
seem ed to fall betw een the cracks. 
Most foundations have criteria that 
exclude children’s book writers. A 
spokesperson for a major founda- 
tion told me that if I w ere an 
academ ic w ith  yet another study
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Clockwise from  top left: William  
Marcy Tweed, 1823-1878; Thomas Nast 
cartoon deriding Tweed’s corruption; 
and a sketch o f  the pneum atic subway 
from  American Heritage.

He decided to  build a subway and not tell Tweed. He 
built it right under Broadway, and no one knew he was 
doing it! He invented a hydraulict tunneling m achine 
and a pneumatic* subway He got workers to  w ork at 
night and to haul d irt away in wagons w ith w heels 
muffled so they w ouldn’t make noise. It took fifty-eight 
nights of secret w ork to get the tunnel done.

In February 1870, a group of New York new spaper 
reporters got invited to a reception. They w ere sur- 
prised w hen they w ere led underground into a beau- 
tiful, large waiting room. Paintings hung on bright walls, 
a pianist played at a grand piano, a fountain splashed, 
and gold fish swam in a giant tank. Beach had done it! His 
subway was ready. The reporters all took a ride in a 
cylinder-shaped w ooden car. The car had handsom e 
upholstered seats, fine woodwork, and gas lamps. It fit 
tight— like a bullet in a rifle— and moved down tracks 
inside a round brick underground tube. It w ent right 
under Broadway under all the pollution and traffic.

What made it move? A giant fan blew it 371 feet. There 
the  subway car stopped, tripped a wire, the fan reversed 
itself and sucked it back.

Beach saw his subway as a m odel for a grand subway 
he had planned. It w ould e a rn tw ׳ enty thousand pas- 
sengers a day and go for five miles.—to Central Park he 
said— at a speed of a mile a minute. A mile a minute? 
Nothing had ever gone that fast

What happened is a long and com plicated story, and 
w e can’t tell it all here. People flocked to Beach’s subway, 
they rode back and forth  under Broadway Beach gave 
the subways profits to charity Boss Tweed was out- 
raged! He controlled  all the streetcars in the city. This 
was a threat to  his power. He m ust have pounded his 
diam ond-ringed fingers. He got in touch w ith the gover- 
nor— his governor— h e’d bribed and bought him. The 
state legislature passed a subway׳ bill. Tweed’s governor

t  W ater-pow ered
* A ir-pow ered
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Why Work Overtime This Year? 
Cut Your Grading Time in Half!

Read what these teachers 
said about our original 
grading calculator

— before zve im p ro ve d  i t!
"I can't believe the time I save with  

this wonderful invention! It's so easy 
even my students can use it."  GaryGeivet, 

Santiago Elem., Santa Ana, California

"1 1n01>ed from 30 hours per grading 
period (to average grades) to less than 10 
using the GradeMatic." Sherrie D. Morritz,

G randv iew  Jr. H igh, Phoenix, Arizona

"Best teacher's aid yet! Makes grade 
averaging fun!" Virginia Mattingly,

So. Spencer High School, Rockport, Indiana

C a lc u la te d  In d u s t r ie s ®
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Compact and Complete
W hat's more, the GradeM atic 

lets you grade w here and when 
you want. It m easures a mere 
2 3/ 4 x 5 V 4 x V  4" ,  so it fits easily in 
your purse or pocket. And it also 
works as a regular m ath calculator 
w ith Percent, M em ory and battery- 
saving Auto Shut-Off.

Best of all, the GradeM atic 200 
comes w ith easy-to-follow instruc- 
tions, 1-Year W arranty, replaceable 
batteries (avg. life over 2 years), 
and sturdy carrying case.

Order Today & Receive a FREE Gift!
If you order your GradeM atic 200 right away, w e'll 

include a custom-fitted leather case, personalized w ith 
your initials, as your free gift. A $14.50 value —
YOURS FREE — but only if you order now!

Plus, you risk nothing w hen you order the Grade- 
Matic 200 because it comes w ith a 30-Day Money-Back 
Guarantee. To order, sim ply fill out and return the 
coupon below, or call Toll-Free anytime, 1-800-854-8075.

O rder your GradeM atic 200 risk-free today, receive 
a FREE Gift, and cut your grading time by over 50% 
this school year!

nil* t  I J... ' ^ ■I'll •'

The new GradeMatic 200 does letter and nu- 
tnerical grade averaging with the touch of a few  

buttons. Order now for $39.95 and receive a 
Free Personalized Leather Case.

N ow you can cut the time 
you spend grading by 50%

(or more!) w ith the amaz- 
ing new  GradeM atic 200 calculator 
for teachers.

That's right. At last there's a 
handheld calculator that lets you 
average grades w ith the touch of a 
few buttons.

W hat's more, the im proved 
GradeM atic 200 is easier than ever 
w ith an expanded num ber-grade 
program  and simpler, straight- 
forw ard keyboard.
Letters & Numbers!

W hether you use letter grades, 
num erical scores, or a combination 
of both, you will save hours upon 
hours of time each m arking period 
w ith the new GradeM atic 200.

■ For letter grades you enter 
directly on the patented letter- 
grade keyboard—ju st as you read 
them off a gradebook. Then simply 
press the Student Average key and 
instantly the GradeM atic gives you 
the final grade.

■ For num erical grades you set the high and low 
passing point totals—for a single assignment or for a 
whole semester's work—then enter the students' scores 
and again press the Student Average key to find the 
grade. It's quick, simple and accurate.

W ith either kind of grading, you can enter up to 99 
grades per student and up to 99 students per class for 
the autom atic Class Average program.

■ You can even tim e tests or activities w ith the 
GradeM atic's built-in Timer Alarm which counts up 
or down, and has a 3-second buzzer.

ה
-  (Clip & Mail Today!)----------------------------------------------—C alculated Industries

22720  Savi Ranch Pkwy. • Yorba Linda • CA 92687 
(714) 921-1800 • FAX: (714) 921-2799

Call Toll-Free Anytime

1- 800 - 854-8075
® P lease  rush me the RISK FREE order below. And include my FREE Personalized Leather Case!

ONLY $39.95?,

Qty. Product Price Shpg.‘ Total Name

1 GradeMatic 200 $39.95 $3.95 Address

2 GradeMatic 200’s j^ o ׳ $74.95 $5 .45/Dr City/St/Zip

Leather Case (Reg. $10 .00) Yours FREE □  Check enclosed for entire amount of order, 
including 6.25% tax in California.

□  VISA □  M/C □  Am/Exp □  P.O. (Attached)

A c c t#  Exp. Date /

Gold Initials! [_J I w/calculator purchase

7rnJar, S r ״ 1  If in CA, add 6.25% Taxordered add $1.50 for shpq.
T ״ XAI

-------

AE-990Sign Here_
Qty. Discounts

{ L a  or more, $37.50

100% 30-Day 
Money-Back Guarantee

If for any reason you are not 100% delighted, 
return your calculator within 30 days for a full, 
no-questions-asked refund. Since 1978, your 
satisfaction has been our #1 concern.

.  CALCULATED 
1 ■ ־  INDUSTRIES 

INC.
22720 Savi Ranch Pkwy., Yorba Linda, CA 92687 
TOLL-FREE 1-800-854-8075 • (714) 921-1800

© 1990. Calculated Industries. U.S. Patents 4.048.484. 4.715,011

A n d  get a Free Gift  —  with the new GradeMatic 200™ grading calculator!

A m e r ic a n  F e d e r a t io n  o f  T e a c h e r s  4 1Fall  1 9 9 0



vetoed it. Beach w orked hard— talk- 
ing to  congressm en— and a second 
subway bill was passed. G overnor 
John T. Hoffman vetoed it again.

F inally  th e  n ew sp ap ers  began  
w riting  ed itorials telling  the tru th  
abou t Boss Tweed. A ca rto o n ist— 
nam ed Thom as Nast— drew  funny 
cartoons that showed Tweed as the 
w ick ed  m an th a t he  was. Tweed 
threatened Nast. “I do n ’t care what 
the papers w rite about me— my con- 
stituents** can’t read,” said Tweed, 
“but, damn it, they can see pictures!” 
W hen  th rea ts  d id n ’t w ork , Boss 
Tweed offered Thomas Nast half a 
million dollars to  stop drawing his 
cartoons. Nast kept drawing. Now 
p eo p le  w ere  getting  angry about 
Boss Tweed. Most New Yorkers just 
hadn’t known w hat h e ’d been doing.

Tweed was arrested  and charged 
w ith  fraud. He had lied, stolen, and 
cheated. He was sent to jail. William 
Marcy Tweed died in jail at age fifty- 
five. So m uch for that bad guy.

The state legislature finally passed 
a third Beach Transit Bill. But now 
the stock m arket was in trouble. It 
was hard to raise m oney and Alfred 
Ely Beach no longer had the energy, 
or the money, to build his grand sub- 
way The subway under Broadway 
was closed and sealed up.

Beach turned  to publishing and 
helping others. Inventors loved him. 
O ne day Thomas Edison brought a 
talking box to  him. Beach tu rned  a 
handle on the box. “Good morning, 
sir,” said the machine. “How are you? 
How do you like my talking box?”

Beach spent w hat m oney he had 
le ft o n  o th e rs . He fo u n d e d  an 
in stitu te  in Savannah, Georgia, to 
give free schooling to form er slaves. 
He ta u g h t h im se lf  Span ish  and  
founded a scientific magazine in that 
language. At age sixty-nine, he died 
q u ie tly  of p n eu m o n ia , loved and 
respected by those w ho knew him.

W hen New Yorkers finally built a 
subway in 1912, w orkers tunneling 
u n d er Broadway w ere  s ta rtled  to 
com e upon a grand reception room  
and a small, elegant subway. Today, 
scientists say a jet-powered subway 
in a vacuum tube could w hoosh peo- 
pie across the country  at amazing 
speeds. They call it a new  idea. Alfred 
Ely Beach had som ething like that in 
mind m ore than a hundred years ago.
______  □
* * C onstituen ts are th e  peop le  w h o  can vote for 
a politician.
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w ere being “pushy” or w ere creating undue stress for 
their children by requesting that they be moved to a 
higher math level.

It is true that some parents are contributing to stress- 
ful anxiety levels in their children by insisting they be 
taught course material that is too dem anding for their 
child’s cu rren t level of achievem ent or maturity. Such 
intervention has been labeled the “dark side of parent 
involvem ent” by sociologist Annette Lareau. All teach- 
ers can cite examples of inappropriate parental influ- 
ence. At the same time, in the face of ample evidence 
that the U.S. curriculum  in many subjects is far less 
rigorous than that of many other countries and in view 
of the comparatively low achievem ent levels of U.S. 
students, it is tim e to reconsider this issue of parent 
push. In many instances, parents are correc t in asserting 
that th e ir ch ild ren  are unchallenged , especially  in 
grades w here the regular math curriculum  is highly 
repetitive. W hen paren ts  of elem entary  and m iddle 
grades students ask, “Why is the class still reviewing last 
year’s material in November?” they have a legitimate 
complaint.

through the curricular maze of courses offered at com- 
prehensive public high schools. W hile som e schools do 
an admirable job of explaining the intricacies of the 
course choice process, m ost do not give parents all of 
the information they need about course sequences and 
course context to make wise choices .17 Most parents of 
sixth graders, for example, do not understand that their 
children will not be able to take calculus as seniors if 
they fail to be placed in pre-algebra in the seventh grade.

In addition, the course planning materials that par- 
ents and students receive from schools often use lan- 
guage that can easily discourage those w ho m ight be 
considering signing up for difficult courses or attempt- 
ing to move up an ability level. Nearly half of the school 
system s I studied , for exam ple, described  advanced 
math courses as being “fast paced and rigorous” and for 
s tu d en ts  w h o  w ere  “m athem atica lly  ta le n te d ” or 
“gifted” or of “superior ability.”18 Thus, w hile average 
students in many other countries enroll in such courses, 
they are reserved in the U.S. for a smaller, m ore elite 
group.

Schools have other procedures that have the effect of 
“cooling o u t” parents and students w ho wish to take

‘G o o d , B u t  N o t  G o o d  E n o u g h ’
(C ontinued fro m  page 27)

. . .  In high school w e make the push to make kids 
realize their own capabilities and not think they 
can do m ore than they can.”

“It is be tte r to  make a mistake and err in the 
d irection of holding a kid back.”

“Just because a kid has a high I.Q. doesn’t mean 
h e’s capable of doing algebra in the eighth grade.
He may not have the neural connections . . . You 
can expect too m uch.”

“I follow the eighth- to ninth-grade placem ent 
criteria rig idly  [except for ESL kids] even w hen I 
know a kid can make it [who doesn’t m eet the 
formal criteria].”

“Some p eo p le  say i t’s a w orking-class com- 
m unity and w e shouldn 't have too many people in 
accelerated math.”

Mathematics adm inistrators in o ther districts, how- 
ever, had a m ore flexible and expansive view of place- 
ment:

“It is b etter to have m ore kids in accelerated math 
program s in the middle grades, because once they 
are cu t out, it is extrem ely hard to get back in . . . 
Many are late bloom ers . . . They are bright bu t are 
not ready at that tim e bu t are ready two years later 
and you have cast a lifetime sentence on them. 
Some baseball players make the m ajor leagues 
w ho never m ade Little League . . .  It is easier to 
have hom ogeneous grouping restrict the num bers 
in eighth-grade algebra but the harm  that that does 
to the o ther 20 to 30 percen t is unforgivable philo- 
sophically. I believe in ‘let them  try i t . . . They can 
always drop back.’ Always give the kid the benefit 
of the doubt. O nce you go down a notch, it is hard 
to get back up.”

“We like  to overpopulate the seventh-grade pre- 
algebra so the students will have an opportunity. 
[We used to make] algebra in the eighth grade an 
elite  course. We grossly underestim ated the abil- 
ities of a lot of our kids. We have to be flexible if we 
w ant m ore kids involved in math.”

School districts also vary in the degree to w hich they 
allow o r encourage paren ta l involvem ent in course 
selection and ability group assignment in mathematics. 
In som e districts, parents have virtually no direct con- 
tro l over the  process, especially  those like Boston, 
w here admission to selective public high schools or 
gifted and talented program s is heavily dependent on 
standardized test scores.16 In o ther districts I have stud- 
ied, parents had some room  to m aneuver but w ere 
d iscouraged  from  in tervening  to boost their ch ild ’s 
p lacem en t, p a r tic u la rly  if they  w ere  ov errid in g  a 
teacher’s recom m endation. Sometimes they w ere coun- 
selled that course changes w ould “mess up” a student’s 
schedule, particularly if the student wanted to drop 
back dow n a level once the year had started or was told 
by school personnel that “overrides d on’t make it.” 
Parents in som e schools w ere made to feel that they
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m ore dem anding m athem atics courses. In many dis- 
tricts, parents w ho w ish to override a teacher’s recom - 
m endation  have to  sign a form al w aiver form  that 
explicitly states that the parents are taking this step 
against the recom m endation of the teacher and that 
they m ust bear the responsibility if the child does not 
succeed. Some high schools require one or m ore parent 
co n ferences w ith  teachers, counsellors, o r admin- 
istrators w hen a parent is seeking an override. In parent 
conferences, a s tuden t’s standardized test scores are 
frequently used to convince parents that their child is 
not qualified for a higher level. Sometimes, in cases 
w here parents clearly have unreasonable expectations, 
this use may be legitimate, bu t in many cases the tests do 
not accurately  m easure the ch ild ’s m otivation and 
achievem ent potential and are inappropriately used to 
d iscourage stu d en ts  from  taking m ore challenging 
courses.

Several of the m ost affluent districts in my study had a 
substantial num ber of parents w ho tried to override 
teach er recom m endations. These tow ns used intra- 
district test com parisons rather than national norm s to 
convince parents that their children w ere not qualified 
to be in the top group in tha t town. Entrance criteria to 
the accelerated courses w ere very stringent, w ith  the 
result that teachers and adm inistrators often had to 
convey the message to  excluded students and their 
parents that “you’re good but you’re not quite good 
enough.” As one high school m athematics chair pu t it:

Parents [of m iddle grades students] will look at the 
national test results and see that their child is 
scoring above the 90th  percentile. We tell the 
parent that the student is strong and may make 
650 on  the SAT math but that he is only in the 68th 
percentile in this town and should not be in the 
top group.

Ironically, in towns like this w here there are large 
num bers of high-achieving students, som e choose to 
develop even m ore exclusive criteria for eligibility7 into 
accelerated m ath rather than acknowledge that most of 
the students in the district, by national standards, are 
qualified for admission. By doing this, they are imposing 
arbitrary and artificial limits on the num bers com ing 
through the advanced-math pipeline.

Those students w ho make it past these obstacles into 
accelerated math courses tend to be the children of 
white, well-educated, and affluent parents. These par- 
ents, especially those w ho have at least a college degree, 
are considerably m ore knowledgeable about the mean- 
ing and consequences of course choice. In my inter- 
views w ith  eighty-six m others of middle grades students 
(chosen  at random  in Com munities A and B), I found 
that these w om en and their spouses w ere m uch m ore 
likely than others to understand the tracking process 
and their own child’s place in it and to have access to a 
w ide range of information about teachers and courses. 
Much of this information came from their involvement 
in school affairs and their frequent com m unications 
w ith o ther parents. Moreover, they w ere m ore likely to 
intervene at the school site to ensure that their children 
w ere placed in challenging courses and advanced abil- 
ity groups and w ere far m ore inclined to exert influence 
over their children so that they w ould agree to enroll in
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m ore students into the advanced m athematics pipeline 
and to ensure that this group includes a representative 
share of lower-income and m inority students. (Females 
are still reasonably well represented at the twelfth- 
grade level. In 1989, they made up 42 percen t of those 
taking the AP calculus exam. )22 To begin with, schools 
should  elim inate o r m inim ize tracking and ability 
grouping w herever possible, especially in the m iddle 
grades. This is especially im portant in schools w ith 
large num bers of working-class and lower-incom e stu- 
dents because it is these schools that tend to have the 
m ost rigid tracking policies. Special outreach efforts 
should be m ounted to encourage ethnic and language- 
m inority children and children from less-affluent hom es 
to pursue advanced mathematics levels. It is also impor- 
tant that admission criteria for top-level math groups at 
all schools de-emphasize standardized test scores or at 
least move away from rigid cut-off scores. Districts w ith 
high average student achievem ent levels should resist 
the tem ptation to  create everm ore elite and exclusive 
levels of grouping. C oncerted efforts should be m ade to 
com m unicate the meaning of course choice and ability 
group placem ent to parents.

Com prehensive high schools m ust offer a full range of 
advanced m athem atics courses. Too many students still 
attend high schools that do not give them  any oppor- 
tunity to pursue an advanced program  of math studies. 
Moreover, those students w ho wish to take two math 
courses sim ultaneously  o r go to  sum m er school in

difficult m athematics courses.'9
In the two middle- to upper-middle-class commu- 

nities I studied in depth  (C om m unities A and B ), nearly 
all of the children (8 9  percen t) in the accelerated math 
group had fathers w ith graduate degrees. In the bottom  
group, almost half had fathers w ith a high school educa- 
tion  o r less. These findings are sim ilar to those  of 
national studies that find a strong correlation betw een 
students’ family background and their placem ent in 
eighth-grade algebra and in calculus.20 College-edu- 
cated parents possess a range of resources— money, 
greater knowledge of academ ic subject matter, under- 
standing of the workings of educational bureaucracies, 
access to information, self-confidence, and certain  kinds 
of interpersonal skills—w hich make them  m ore likely 
to  intervene in ways that boost their children’s course 
p lacem ent and achievem ent levels.21 Even they, how- 
ever, are often frustrated in their efforts to seek out m ore 
challenging m athematics program s for their children. 
Parents w ith little formal education or w ho do not speak 
English are m uch m ore seriously handicapped in under- 
standing and intervening in course placem ent. School 
policies that limit the information available to families 
or that require parents to take special steps, such as 
signing waiver letters or appearing at override con- 
ferences, are especially daunting to parents w ho them- 
selves feel less confident in school settings.

As w e look to the future, schools must adopt a set of 
m ore encouraging policies in order to propel many
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successful math programs. Some U.S. school districts are 
already “pum ping” large num bers of students through 
the advanced math pipeline, and they serve as a positive 
example to school personnel w ho still spend inordinate 
am ounts of tim e and energy classifying (and misclassify- 
ing) students, convincing many that “they are good but 
not quite good enough.” □
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C ourse for Average S tu d en ts .” M a th e m a tic s  Teacher  
80:428-438.
7Flanders, J.R. 1987. “How Much of the Content in Mathe- 
matics Textbooks is N ew V’ A rithm etic Teacher 35:18-23. 
8National Research Council. 1989. E verybody Counts: A 
R eport to  the N ation  on the Future o f  M athem atics Educa- 
tio n  Washington, D C.: National Academy Press.
9Useem, E.L. 1990. “Getting on the Fast !rack in Mathematics: 
School Organizational Influences on Math !rack Assignment.” 
Paper presented at the annual meetings of the American Edu- 
cational Research Association, Boston.
10Burton, M.B. 1989• “The Effect of Prior Calculus Experience 
on ‘Introductory’ College Calculus.” The Am erican Mathe- 
m atica l M onthly  96:350-354.
11 Douglas, R.G. 1987. “Castles in the Sand.” In Calculus fo r  a 
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Douglas, R. G. “Today’s Calculus Courses Are Too Watered 
Down and Outdated to Capture the Interest of Students.” 
Chronicle o f  Higher Education  34: Jan. 20, 1988, Bl; Kolata, 
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Research Council. 1989• Op. cit.
12Useem, E.L. 1990. Op. cit.
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order to move up a math level should be encouraged to 
do so. School course catalogs should eliminate intim- 
idating course descriptions that have the effect of scar- 
ing students off from advanced study. These catalogs 
should also have a clear schematic diagram that outlines 
course sequences.

Moreover, schools should be wary of subtly accusing 
parents of being “pushy” or “stressing their children” if 
they seek out intellectually challenging math courses 
for their offspring. The evidence from abroad and from 
those U.S. school districts that “pum p” children into 
accelerated sequences is that m any m ore children can  
handle higher-level m athematics than the parents are 
asking for.

Indeed, if w e are to have a better-trained student 
cohort in m athem atics leaving o u r secondary schools, a 
m ore dem anding math curriculum  m ust be m ade avail- 
able to all students. The com m on practice of having a 
small cadre of sophisticated math students w hile the 
m ajority  rem ain  perilously  u n d ered u ca ted  w ill no 
longer do. The good news is that there are im portant 
changes on this front. The C urriculum  Evaluation Stan- 
dards prom ulgated by the National Council of Teachers 
of M athematics in 1989 for all grade levels set m uch 
higher achievem ent expectations for all students, and 
these guidelines will be reflected in the curricular mate- 
rials forthcom ing from  com m ercial publishers. The cur- 
riculum  designed by the University of Chicago School 
Mathematics Project, w hich places “average” students 
on a m uch faster track than has previously been the 
case, is an example of the kind of new curriculum  that is 
becom ing available to schools. Indeed, several of the 
twenty-six com m unities I studied, including Commu- 
nities A and B, are now in the process of adopting this 
curriculum  in the m iddle grades, a step that significantly 
enhances the prospects for advanced math study for 
students w ho are achieving at or above grade level.

Curricular change is not enough, however. Even the 
best curriculum  and m ethods can be underm ined by 
school policies and organizational practices that dis- 
courage the pursuit of advanced or accelerated math 
courses. School personnel, especially  m athem atics 
coo rd in a to rs  and chairs, need  to  m ake a conscious 
effort to  boost the num bers of students w ho tackle the 
tough math courses. As they do this, they do not neces- 
sarily need to look to  o ther countries for examples of
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FOR YOUR FREE KIDS FOR 

SAVING EARTH GUIDEBOOK 

WRITE:

KIDS FOR SAVING EARTH 

P.O. BOX 47247 

PLYMOUTH, MN 55447

 KIDS FOR SAVING EARTH/THE POLLUTION״

SOLUTION AND DESIGN״ IS A TRADEM ARK OF 

CLINTON H ILL 'S KIDS FOR SAVING EARTH , A 

NON-PROFIT CORPORATION, AND W ILL IAM  B. 

AND THERESA H ILL.

elp your kids work for a 
cleaner, healthier future. With 
this free Guidebook, you can 
easily start a Kids for Saving 
Earth Club at your school.
Meet during recess, after 
school or make it part of your 
class lesson plans. This color- 
ful 48-page Club Guidebook 
filled with facts, quotes, 
how-to-hints and sugges- 

m tions from other Clubs is 
available free at the Cus- 

tomer Service Desk at your nearest Target store.
Or write Kids for Saving Earth for one. When you 
start a Club, you will receive a quarterly Kids for 
Saving Earth newspaper to keep your class in- 
formed and busy with activities that protect the 
earth. Yes, the solution to pollution is simple. Start 
a Club now so that children of future generations 
will have a healthy place to live and play.
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Sometimes you aie 
whatvoudonteat.

Think fast November 15.
□  I'd like to  FAST to help fight world hunger.
□  I'd like to get 5 or more people to FAST with me 

on Nov. 15.
My phone number i s _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Send information about how I can help to: 

Nam e_______________________________________________

A dd#ess_

A0xfam|
America!

C ity__

St a t e_  

Z ip_____

Don't eat on the Thursday before Thanksgiving. Then 
join six million Americans, who since 1973, have mailed 
the money they saved to our life-giving projects.

You'll not only learn what it's like to go hungry. You'll 
know how good it feels to help those who are.

Please jom Oxfam America's annual fundraising fast 
so that others may eat.

Write:‘'Fast for a World Harvest," 115 Broadway, Dept. 
4000. Boston, MA 02116. Or call for more information: 
(800)225-5800.
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EDUCATORS - Earn Extra $ 

In Your Spare Time

W hy Vending?

Immediate cash flow

Freedom to be your 
own boss

All Cash Business

Variable hours w/lots 
of time off

No personal selling 
required

No employees to pay

Consumable 
Products 
(repeat business)

Easy to learn

Part-time or Full-time

"The mosi advanced 
bulk vendor on the 

market today!"

25 MACHINES WITH 
LOCATIONS IN YOUR AREA $5,995
Free Information! Get Started today! Call- 

Toll-Free Hot Line

1-800-255-5725
U.S. Marketing Corp. • 13010 2nd Street, 

Grandview , Mo. 64030

Ph.D.
For the Active Professional

1 Your doctorate can make a difference. Without 
interrupting your career, earn your doctorate 
in Education, Administration/Management, 
Health, or Human Services.

 Our innovative, off-campus approach enables ו
you to complete your doctorate in a self-paced, 
personalized program w hile addressing 
significant issues in conjunction with your 
professional responsibilities. You can partic- 
ipate in dynamic and intensive learning sessions 
combined with guided independent learning.

 Build upon your professional experience while ו
working with nationally recognized faculty 
toward your doctorate.

 Accreditation: North Central Association of ו
Colleges and Schools.

.Prerequisite: Masters or equivalent ו

L Um WALDEN UNIVERSITY, Dept. A 
• Main Office 

WA I DFIV 415 First Ave. N.
1 mw rsi n  Minneapolis, MN 55401

(800) 444-6795 or (612) 338-2921

□  YES Please send a Walden Catalog
name____________________________________

address ___________________________________
city, state, zip______________________________

phone ( ) _____________________________

mail to: Walden University 
415 First Ave. N. 
Minneapolis, MN 55401
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American Federation of Teachers Subscription Services
Your
Price
11.97
14.97
13.95

8.97
8.97
9.97
6.97 

12.00
12.95
11.95

8.97
15.97 
29.12 
58.24
15.00 
33.80

9.97
17.95 
19.89 
97.50
19.95
11.97 

7.50
7.97

19.95
17.97
13.97 

9.95
5.00 
6.48
9.00

14.95
9.00

Usual
Price
14.97
14.97 
15.95
9.97

11.94
17.94
13.94

Publication
Self*
Sesame Street 
Seventeen 
Ski
Skiing 
Sport
Stereo Review
Teacher Magazine 18.00
Teaching Pre K-8 18.00
Teen 15.95
Tennis 17.94
3-2-1 Contact 15.97
Time* 52iss. 58.24 

104 iss.
Travel & Leisure 30.00
TV Guide* 52 iss. 39.00
Turtle (Pre-school) 11.95
US Magazine 27.95
US News* 52 iss. 39.75 
USA Today 1 year 130.00
Vegetarian Times 24.95
Vanity Fair 12.00
Video 15.00
Video Review 15.97
Village Voice 39 iss. 39.95
Vogue* 28.00
Weight W atchers 15.97
Women’s Sports/Fitness 12.95
Workbasket or Workbench 6.00
Working Mother 12.95
Working Woman 18.00
Yankee 20.00
YM 18.00

All subs, are for 1 year unless noted. 
*Can only be sent to teachers and 
college students at our reduced rates.

Easy Ordering  
Mail your order, or call toll-free: 
1-800-877-7238. Our office is 
open M-F, 9-5 EST. But order 
any time, using our answering 
machine. (Please have your 
VISA or MasterCard ready 
when calling.) We look forward 
to serving you soon.

Usual Your
Publication Price Price
Modem Electronics 16.97 12.97
Money* 33.95 16.99
Motor Trend 19.94 9.97
N.Y. Review/Books 37.50 37.50
Nation [24 issues) 18.38 9.95
New Choices 15.00 11.97
New Republic* 48 iss/yr 59.97 34.95
New Woman 15.97 12.97
New York 50 issues 37.00 22.50

100 issues 45.00
- New York Woman 20.00 15.00

New Yorker * 52 iss. 32.00 20.00
104 iss. 40.00

Newsweek * 52 iss. 41.00 24.96
104 iss. 46.80

Omni 24.00 15.96
Organic Gardening* 25.00 14.97
Outside Magazine* 16.00 8.97
Parents 20.00 12.95
PC Computing 24.97 14.97

■ PC Magazine 44.97 24.97
PC World 29.90 17.97
Peterson’s Photographic 17.94 8.97

YOUR Union's Program
For 15 years, we've been
serving AFT members. We're
here for you five days a week,
all year long. With our lowest
rates, great selection and
personalized service, there's
never a reason to order
anywhere else.

Popular Electronics 21.95 18.95
Popular Photography 11.97 6.99
Popular Science* 13.94 8.97
Practical Homeowner* 14.00 9.97
Premiere 18.00 11.95
Prevention 15.97 14.97
Road & Track 19.94 9.97
Rolling Stone 
Runner’s World*

25.95 15.99
24.00 14.97

Sail 21.75 17.95
Saturday Evening Post 16.97 15.97
Science Digest 12.95 9.95
Scientific American 36.00 19.97

Usual Your
Publication Price Price
Esquire 15.94 9.95
Essence 12.00 9.00
European Travel & Life 24.00 12.00
Field & Stream 16.00 8.97
Financial World 39.00 19.95
Food & Wine 24.00 17.00
Football Digest 14.95 11.97
Forbes* 29 iss./yr. 48.00 30.00
Fortune* 27 iss./yr. 64.53 24.99
Golf Digest 23.94 11.98

Hundreds of Choices
News. Fashion. Art. Sports. 
Food. Science. Travel. 
Finance. W hatever your 
interest, we have a publication 
for you. Look over this list, and 
select magazines for yourself 
or choose a gift for a family 
member or friend.

Golf Illustrated 15.00 7.97
Golf Magazine 19.94 9.97
Gourmet* 18.00 15.00
GQ 20.00 19.97
Harper’s Magazine* 18.00 11.97
Health 22.00 13.97
Home Mechanix 13.94 9.97 
Home Office Computing 19.97 9.99
Humpty Dumpty: ages 4-6 11.95 9.97
Inc. 24.00 12.00
InCider (Apple II) 27.97 21.97
Inside Sports 18.00 11.97
Insight (weekly) 21.50 12.75
Instructor 16.00 9.00
Jack and Jill: ages 6-8 11.95 9.97
Jet Magazine 52 iss. 36.00 26.00 
Kid City (Electric Co) 13.97 13.97
Indies Home Journal 19.95 12.97
Learning '90 18.00 9.00
Life* 13 issues 32.50 16.25
Mac World 30.00 17.97
Mademoiselle* 15.00 11.97
M cCall’s * 19.97 9.95
Metropolitan Home 18.00 12.97
Mirabella 24.00 17.98

Save Money
Magazines prices vary. In fact, 
some companies offer the 
same publication at several 
different prices. However, we 
always offer magazines at the 
lowest rates ... saving you as 
much as 83% off the cover 
prices.
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24.00 18.00
14.95 14.95
27.00 24.00
17.90 8.95
32.95 25.95
20.00 12.47
14.95 9.95
21.94 10.97
18.00 11.95
18.00 12.97
14.96 11.97
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14.97 11.97
17.97 9.97
15.00 7.50
18.00 15.00
15.60 15.60
39.18 27.95
29.95 23.95
19.94 9.97
21.97 18.97
18.97 14.95
18.00 9.97
11.95 9.97
11.95 9.97
11.95 9.97
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16.00 9.95
19.95 14.95
19.95 15.97
18.00 15.97
21.97 18.97
21.00 11.95
16.00 10.97
98.00 60.00
51.48 25.95

Publication
American Artist 
American Health 
American Heritage 
American Photo 
Art News
Artist’s Mag 10 iss. 
Atlantic Monthly 
Audio 
Automobile 
Backpacker*
Baseball Digest 10 iss. 
Basketball Digest 
Better Homes/Gardens 
Bicycling 
Black Enterprise 
Bon Appetit 
Boys Life
Business Week* 51 iss 
Byte
Car &  Driver 
Cat Fancy 
Cats
Changing Times 
Child Life: ages 6-10 
Children’s Dig.: ages 7-11 
Children's Playmate: age 4-8 
Consumers Reports 
Consumers Digest 
Creative Classroom 
Cruising World 
Discover 8 issues 
Dog Fancy 
Down Beat 
Ebony or Ebony Man 
Economist 51 iss. 
Entertainment Weekly*

Enjoy New Subscriptions, Renewals & Gift Subscriptions -  All from YOUR Union's Program

Publication Name Years Price
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. New orders: Publishers take 60 to 90 days to  start a subscription.
, Renewals: Please send us the address label from your m agazine at least 

8 weeks before the expiration date

AFT SUBSCRIPTIO N SERVICES. Box 258
9 Northern Blvd.. Greenvale, N.Y. 11548 

To save on great magazines, mail this coupon 
or call us toll-free: 1-800-877-7238.
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materials on the country 
o f  their choice and the 
name and address o f  a 
counterpart classroom, 
which will expect their 
correspondence.

Teachers in these 
countries also want direct 
correspondence with 
American teachers on 
pedagogical m atters, as 
they have been isolated 
from developm ents in 
these areas for 45 years. 
To m eet this need, we 
offer the Teacher-to- 
Teacher program .
Teachers in all subject 
areas, and especially in 
English-as־a-Second 
Language and special 
education, are needed for 
this program .

In  addition, entire 
schools may assist coun- 
terpart schools th rough 
the School-to-School pro- 
gram or th rough equip- 
m ent and book drives. 
A nd local unions can 
provide resources, mate- 
rials, and advice on union 
m atters th rough  the 
Local-to-Local program .

For m ore inform a- 
tion , see pages 19 and 
22 in this magazine.

R eturn  coupon to:
Education for D em ocracy/In ternational-A FT
555 New׳ Jersey Avenue, N . W., W ashington D C  20001

C o n n ect us to the W orld
SIGN ME UP FOR TH IS  PROGRAM:
□  Classroom -to-C lassroom  

School-to-School

COUNTRY OF CHOICE:
□  Bulgaria
□  Czechoslovakia
□  Poland

Please send further inform ation:

N am e ________________________

Teacher-to-Teacher 
I Local-to-Local

E quipm ent & Book Drives

□  Chile*
J  H ungary

□  Romania 
South Africa

M ailing Address

PhoneLocal U nion
*Only Classroom-to-Classroom and Teacher-to-Teacher programs available.

S
tudents across 
Eastern Europe 
face a new world 
and new opportu- 
nities. So do  stu- 
dents in Chile. Black stu- 

dents in South Africa 
await changes as well. 
These young people want 
to  correspond with 
American students about 
freedom  and democracy. 
They are also interested in 
how to  run  a student 
newspaper, how  to  orga- 
nize a student debate 
club, and which American 
movies best represent 
American life.

For secondary U.S. 
social studies students, this 
correspondence can offer 
a new window  on the 
rights we so often take for 
granted and rarely try to 
understand.

To make this exchange 
possible, A FT has orga- 
nized the Classroom-to- 
Classroom program , which 
m atches U.S. social stud- 
ies classes with English 
classes in Eastern Europe 
and Chile and social stud- 
ies classes in South Africa. 
Teachers w ho write to  us 
will receive a packet o f 
reproducible background


