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Surrounded by Support

Educators know that many nonschool factors—like untreated asthma, undiagnosed 
vision problems, and unrelenting poverty—hinder students’ academic success. But 
instead of tossing up their hands in frustration, educators all over the country are 
reaching out to community groups that can help solve these problems. They are 
partnering with health clinics, social service agencies, food banks, higher educa-
tion institutions, businesses, and others. Schools engaged in this work go by several 
names—e.g., community schools, full-service schools, and community learning cen-
ters. They share a commitment to ensuring that all children are surrounded by support. 

This special issue brings together researchers, historians, educators, and service 
providers to describe the need for, and effective development of, school-community 
partnerships. One key to success? Having a community partner responsible for all the 
nonacademic services; well-developed partnerships wrap services around the school, 
so teachers are free to teach and students are ready to learn.

2	 Notebook

3	 Supporting Teaching and 
Learning

4	 Equalizing Opportunity 
Dramatic Differences in  
Children’s Home Life and  
Health Mean That Schools  
Can’t Do It Alone
By Richard Rothstein 

8	 These Kids Are Alright 
How Two Organizations  
Meet the Needs of Two  
Students and Their Schools 
By Jennifer Dubin

16	 Freeing Teachers to Teach 
Students in Full-Service Commu-
nity Schools Are Ready to Learn
By Jane Quinn and Joy Dryfoos

22	 The Enduring Appeal of 
Community Schools
Education Has Always Been  
a Community Endeavor 
By Lee Benson, Ira Harkavy, 
Michael Johanek, and John 
Puckett

30	 A Coordinated Effort 
Well-Conducted Partnerships 
Meet Students’ Academic, 
Health, and Social Service Needs
By Marty Blank, Reuben 
Jacobson, and Sarah S. Pearson 

37	 From the Ground Up 
Cincinnati Is Rebuilding Its 
Schools and Revamping  
Its Student, and Family, Services 
Q&A on Cincinnati’s  
Community Learning Centers

48	 The Year in Review



context, with background information 
on each piece of 
art. For example, 
a lesson that can 
be adapted for 
kindergarten 
through fifth 
grade introduces 
students to the 
great disparities 
between 
working-class 
and wealthy 
women of the 
19th century by 
comparing The 
Milliners by 
Edgar Germain 

Hilaire Degas (top left) to Portrait 
of the Marquise de Miramon, née 
Thérèse Feuillant by Jacques 
Joseph Tissot (top right). A lesson 
for sixth through eighth grades 
has students write a paper on 
slavery in America and the 
Roman Empire, and compare 
Francis Harwood’s Bust of a 
Man (center right), from 1758, 
to Grave Relief of Publius 
Curtilius Agatus, Silversmith 
(center left), from AD 1–25. A 
lesson for ninth through 
twelfth grades uses Man with 
a Hoe (right) by Jean-Fran-
çois Millet and Farm 
Workers, South of Tracy, 
California (bottom right) by 
Dorothea Lange to intro-
duce students to the 
history of labor unions.

WHETHER ART IMITATES LIFE or life 
imitates art, as the saying goes, what 
better way to teach students history, 
culture, and current events, than by 
having them study photographs, 
sculptures, and paintings—without 
leaving the classroom? In a few keyboard 
clicks, teachers can access an easy-to-
navigate Web site that includes works of 
art in the J. Paul Getty Museum’s 
collection. The Los Angeles–based 
institution has paired these objects with 
free lesson plans designed for elemen-
tary, middle, and high school students. 
There are more than 150 lesson plans 
grouped into 27 topics, including “Who’s 
Afraid of Contemporary Art?”; “Gods, 
Heroes and Monsters: Mythology in 
European Art”; “Artful Women”; “Neo-
classicism and the Enlightenment”; and 
“Looking at Illuminated Manuscripts.” 
Students are asked to complete a variety 
of tasks, such as conducting research, 
writing papers, and making art of their 
own.

For example, the newest set of lesson 
plans, titled “Historical Witness, Social 
Messaging,” addresses a wide range of 
important historical ideas and events 
while also emphasizing how works of 
art—through symbolism, color, satire, 
etc.—both record and influence history. 
Each lesson provides the relevant 
historical 
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Where Art and History Meet

Lesson plans are available at www.gettytrust.us/
education/search/curricula.html.
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At the heart of any great 
school is, of course, 
great teaching. But 
great teaching doesn’t 

simply spring forth—it isn’t just 
a matter of getting the right per-
son into the right classroom. 
Great teaching is cultivated by carefully coordinated education 
systems that include supportive administrators, knowledgeable 
and accessible peers, relevant and ongoing professional devel-
opment, a rigorous curriculum, coherent and focused textbooks, 
aligned assessments, and so forth. American Educator addresses 
these core educational issues regularly. They are critical for 
school improvement, but they are not always sufficient for 
increasing student learning.

Some students come to school hungry or with a toothache or 
worried about where they will sleep that night. Solving such 
problems may not be the school’s responsibility, but such prob-
lems hinder learning all the same.

So while great schools tend to all the educational issues just 
mentioned, they also ask important questions: What else do our 
children need? And who can meet those needs?

In this special issue of American Educator, researchers, his-
torians, educators, and service providers explore ways to address 
the nonschool factors that prevent students from achieving their 
potential. The school plays a key role, but school staff members 
neither run nor deliver nonacademic services. The school pro-
vides community-based partners access to both students and 
facilities. These partners, whether they are colleges or food 
banks, health clinics or rec centers, share in the goal of having 
all students enter class ready to learn. While some services are 
available during the school day (especially in an emergency), 
most are provided before and after school, on weekends, and 

over the summer, so that stu-
dents are rarely, if ever, pulled 
out of class. 

This issue of American Edu-
cator  begins with research 
showing the dramatic differ-
ences in home life and health 

between our poor and middle-class children. But we don’t dwell 
on these discrepancies for long; they are well known. The rest of 
our summer issue is devoted to providing examples of successful 
school-community partnerships and to highlighting lessons 
learned. In particular, experience and research have shown that 
it’s important for an external organization to take the lead in 
assessing needs, securing funding, and developing partnerships. 
Having a point person who coordinates the services and knows 
the students’ schedules is also crucial. As one social worker told 
us, “You don’t want a partner to arrive when the students are on 
a field trip.”

Finding the funds for this work may seem daunting, so it’s 
important to note that much of what is described here does not 
consist of new services. A great deal can be accomplished just 
by coming up with new ways of delivering existing services. 
Many communities already have health clinics, counseling ser-
vices, food banks, shelters, adult literacy classes, GED programs, 
etc. But all too often, these services are not centrally located, so 
low-income families have to spend the whole day on buses criss-
crossing the city just to meet a few of their needs. Clearly, bring-
ing these services to the school makes more sense. The children 
are there, the family is nearby, and the facility is available once 
school lets out. By wrapping services around the school, school-
community partnerships make better use of the school build-
ings, make community services more accessible, and make 
students more likely to reach their potential.                   –editors

Supporting  
Teaching and Learning




