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dward Bouchet became the first African American to receive a Ph.D.

from an American university when Yale awarded him a doctorate in

physics in 1867. Dr. Bouchet taught at a variety of public and private
high schools, but never on a college level.! Harry W. Greene reported in the
1932 issue of School and Society that African American Ph.D.s in the United
States increased by 21 since 1927. Among the 60 African Americans with Ph.D.s,
eight were women. The University of Chicago awarded 13 of those 60 Ph.D.s,
the most of any American school.” Between 1944 and 1948, approximately 105
African Americans taught at nonsegregated, predominately white colleges in
this country,® a stellar achievement considering that 63 of these appointments
were full-time and occurred six years before the landmark Brown v. Board of
Education, the 1954 U.S. Supreme Court decision declaring that separate-but-
equal public schools violated the Equal Protection Clause of the U.S. Constitu-
tion. Prior to Brown, African American college teachers located in the bifurcated
Jim Crow South taught at historically black colleges and universities (HBCUS).
A number of Southern black colleges had integrated faculties, although most
white teachers on campuses were consigned to live in faculty housing because
of racial ostracizing.” The vast majority of HBCUs paled next to their white
counterparts—when comparing budgets, facilities, curricula, and graduate and
professional programs. Howard University was the only full-fledged research
HBCU atits inception.5

This 2007-08 issue of American Academic examines the conundrum of faculty
diversity in the wake of Brown v. Board of Education. Our authors examine why
faculty diversity should—or should not—be pursued as a priority. They explore
faculty diversity from the standpoint of good education, and as an element in

economic and social justice. They explore the subject from a variety of vantage
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points, including race and ethnicity, gender and disability. They analyze the im-
pact on diversity of organizational frameworks, institutional leadership, college
hiring practices, faculty retention initiatives, and peer mentoring, to name a few.
Many of the articles tell tales of personal trials and travails. All in all, the articles
offer a sampling of the research, activism and debate under way today surround-

ing faculty diversity in the academy.

A survey taken by the Ford Foundation Campus Diversity Initiative a decade
ago found three-quarters of Americans polled thought “colleges should take
explicit steps to ensure diversity among faculty,” although some respondents felt
diversity by way of affirmative action “benefited some people at the expense of
others”® The recent decisions in Grutter v. Bollinger and Gratz v. Bollinger mir-
rored this public anxiety and had many affirmative action proponents holding
their collective breath. For its own part, the American Federation of Teachers
filed “friend of the court” briefs underscoring its support of the University of
Michigan’s affirmative action program, which considered an applicant’s race
among several other variables taken into consideration when trying to achieve a
more diverse student body. In addition, the AFT passed a resolution supporting
“Diversity Recruitment and Faculty Development in Public Higher Education in

the Reauthorization of the Higher Education Act (2003-2004).”

Fifty-three years ago, Brown repudiated long-held segregation policies and
practices sanctioned by the U.S. Supreme Court’s 1896 Plessy v. Ferguson deci-
sion. In the aftermath of Brown and the civil rights revolution, between 1954
and 1978, American universities and colleges struggled with what Chief Justice
Henry Brown wrote in Plessy—how to foster “social and political equality upon
terms acceptable” to black and whites across this land.” True integration cannot
happen if it is the burden of African Americans alone. One could make a similar

argument about faculty diversity.

In an article about his education in New York City public schools, James Bald-
win wrote of Harlem what one might assume true in general about inner-city
public schools today: “The whites who left moved directly into the American
mainstream ... without the smallest regret and without a backward look. The
blacks moved into limbo.”® Neo-segregation has occurred in many American

cities since Brown, demarcated this time by class, not color. Despite the altru-
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ism of court-ordered busing and the hopeful axiom of “green follows white,”
many urban schools remain troubled. It’s a small wonder that efforts to reach
racial balance in public schools—whether in secondary schools or in schools

of higher education—have been fraught with ambivalence a la Seattle, Wash.,
and Louisville, Ky., where the U.S. Supreme Court invalidated the use of race
when assigning students to schools to facilitate integration. As Chief Justice John
Roberts wrote, “To achieve a system determining admission to public schools
on a nonracial basis is to stop assigning students on a racial basis.”® Years earlier,
Roberts’ counterpart opined in Plessy that if blacks and whites were to coexist as
social equals, they would have to do so as a result of “natural affinities” (163 U.S.
537, at 552). Such notions beg the question: Is it possible to engender “natural

affinities” in quasi-segregated public schools?

In another recent development, Michigan voters approved a referendum
outlawing affirmative action. Former U.S. Civil Rights Commissioner and his-
torian Mary Frances Berry noted in 2007 that whites’ fear is manifest, despite
the paucity of black students and faculty at many selective white colleges and
universities. According to Berry, “One white woman couldn’t get in [to Univer-
sity of Michigan]| and we had to change the state constitution to help her”'* The
question of inclusion on the part of minority faculty members in what remains a
white male-dominant academe is part of a larger struggle for equal opportuni-

ties and equal protection.

In The Diversity Factor, co-editors Wendy Conklin and Nicole Robbins-McNeish
found: “Out of 282,429 tenured professors teaching in American institutions

in 2003 ... 4.5 percent are Black.” In 2005, 8,974 or 25 percent of full-time black
professors taught at 98 historically black colleges and universities. ... While the
majority of African Americans no longer live in the South, as they did prior to
the end of World War II, today the greatest concentration of full-time African
American faculty members teach in the South—namely, the District of Colum-
bia (20.9 percent), Louisiana (13.3 percent), Alabama, (13.1 percent), Mississippi
(13.1 percent), and Georgia (12.3 percent).!!

Some characterize the dearth of black college professors on white college cam-
puses as a “pipeline” problem. Others assume it is the natural disaggregate of
affirmative action in decline qua The Bell Curve. “To be black,” reasoned James

Baldwin, “was to confront, to be forced to alter, a condition forged in history. To
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be white was to be forced to digest a delusion called white supremacy.”? The
very suggestion that all the good blacks are wiling away their time at Harvard,
Stanford, and Yale, defies the stark reality for most black Ph.D.s, who are identi-
cal to their white counterparts in all respects except one. In his book on Justice
Thurgood Marshall, Carl Rowan observed, “For Marshall, the school desegrega-
tion, college and professional education ... cases were but a means to an end:
the promotion of affirmative action steps to have black scholars, scientists,

teachers ... considered a normal part of American life.’!3

In his seminal Crusaders in the Courts, the former lawyer for the NAACP Legal
Defense and Education Fund (LDF), Jack Greenberg, reminds us that the road
to Brown began with higher education desegregation cases litigated by LDF
and NAACP attorneys. Before Sweatt v. Painter and McLaurin v. Oklahoma in
1950, Thurgood Marshall and Charles Houston won Pearson v. Murray (1936)
in the Maryland courts, compelling the state to admit Donald Murray, black, to
the white University of Maryland Law School, the very school that years earlier

had denied admission to Marshall.'*

Marshall’s alma mater, Howard University,
counted 40 black Ph.D.s among its 271 faculty in 1932, prompting the school to
boast of having “the largest aggregation of Negro scholars found in any one edu-
cational institution in the civilized world.'® Five of the 11 professors at Howard

Law School during Marshall’s days there as a student were white.'®

Marshall and his Howard law school professor Charles Houston won another
pivotal case in 1938, this time before the U.S. Supreme Court. Missouri ex rel.
Gaines v. Canada enjoined the state to admit Lloyd Gaines to the white state law
school, since there was no state black [separate-but-equal] law school.'” These
higher education desegregation cases represented important spade work, figu-
ratively turning over new earth for the battle royal to come. In its amicus curiae
brief in support of Brown, the AFT and counsel, John Ligtenberg, noted, “After
Sweatt-McLaurin ... Negro students were accepted in Southern [read white]
colleges and universities without difficulty””'® The current outlook for minority

faculty and students in the South is less cheerful.

The University of Alabama became the first Deep South school to test Brown
when a federal court in Adams v. Lucy (1955) ordered the university and state
to admit an African American named Autherine Lucy.'® Thurgood Marshall

and LDF attorney Constance Baker Motley successfully argued this case in
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Birmingham federal court, although the university subsequently expelled Lucy
for “her own safety.”?° Fifty years later, the state settled a class-action desegrega-
tion lawsuit initiated in 1981 by alumni and faculty of Alabama State University
(ASU) and Alabama A&M University (A&M), the state’s two public historically
black flagship schools. The plaintiffs alleged the state maintained a dual and
unequal higher education system violating Title VI of the 1964 Civil Rights Act.

The federal courts concurred.

Styled Knight & Sims v. Alabama, this case followed the earlier desegregation
higher education cases of Geier in Tennessee and Fordice in Mississippi. Prior to
Knight, ASU, where I teach, did not have a single doctoral program, despite the
fact that the school began in 1867. As a result of the Knight federal court decree,
Alabama State University now has doctoral programs in physical therapy, edu-
cation, and biology. The court also found that the majority of faculty at ASU and
A&M were African American, whereas the majority of the faculty and students
at Alabama'’s public, traditionally white institutions (TWI) were white, even 26
years after Brown. In 1990, the public flagship Auburn University had 11 African
American faculty members out of 1,000, and in that same year, its flagship coun-
terpart, the University of Alabama, had 25 African American faculty members
out of 800 at its main campus in Tuscaloosa.?! By comparison, ASU had 65 white
faculty members (30 percent) out of 213 between 1990 and 1991.%2

White faculty members have not always been a presence at Alabama State
University. In fact, the university did not hire any white faculty members prior to
1967, when another lawsuit, Lee v. Macon County Board of Education, outlawed

segregated faculties required by the Alabama State Board of Education.

In 1978, Dr. Charles Craig, a white professor of English, sued the university

in a case called Craig v. Alabama State University. Several other white faculty
members joined Craig in alleging that Alabama State University unfairly evalu-
ated its white faculty while giving preferential treatment to its black faculty. The
plaintiffs argued that the university had a pattern and practice of racial discrimi-
nation against white faculty members. The federal district court agreed. Thirteen
percent of the Alabama State University faculty members in 1969 were white,

yet no white faculty member there had received tenure. The court enjoined the
university from further discrimination against its white faculty, and ordered ASU

to provide documentation every six months “until further ordered, ... setting
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forth by category (administrative, teaching, clerical and support) and race, the
staff employed, applications received, new hirees and tenure and promotions

granted.”

In 2006, 26 percent of African American students attended Alabama white,
public four-year universities, the same percentage as blacks in the state’s
population. However, African American faculty members at these same schools
fluctuated between 4 percent and 8 percent. White faculty members at the 12
public TWIs—namely, Athens State University, Auburn University, Auburn
University-Montgomery, Jacksonville State University, Troy University, Univer-
sity of Alabama, University of Alabama-Birmingham, University of Alabama-
Huntsville, University of Montevallo, University of North Alabama, University of
South Alabama, and University of West Alabama—hovered around 80 percent.*
Racial diversity among faculty members at ASU and A&M remains greater than

racial diversity at any white Alabama public state university.?*

In its final settlement of Knight, the federal court required all public, white, four-
year Alabama universities to create strategic faculty diversity plans, but placed
the onus to monitor these programs on the Alabama Legislature, not the federal
courts. In these plans, “diversity” is defined in terms of race, ethnicity, sex,
physical ability, and national origin. Most contain common language empha-
sizing the importance of student and faculty diversity to the overall mission of
the university. Report cards will assess deans’ and administrators’ progress in
achieving diversity. However noble, it took a federal lawsuit to compel many of
these institutions to adopt strategic diversity plans, despite the obvious exi-
gency. Knight attorney James Blacksher reasoned circularly, “The lack of Black
faculty means fewer mentors for Black Ph.D.s. Fewer mentors ... mean fewer
Black Ph.D.s, and fewer Black Ph.D.s ... mean fewer Black facul‘[y.”25

For many within America’s political and educational leadership, there is no
moral imperative to envisage genuine faculty diversity. The halls of American
academe, like the halls of the U.S. Congress and the halls of corporate America,
are rife with privilege. Despite charges of left-leaning departments and cam-
puses, courts and legislatures are unable to make university administrators and
university governing bodies do what they ought to do on their own. The idea that
faculty diversity somehow will occur naturally, if not organically, despite the

history of discrimination of all sorts in this country, is, I contend, complete folly.
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Frederick Douglass put it best: “Power concedes nothing without a demand.” In
an interview, federal judge and former NAACP lawyer Robert Carter lamented
about the “intransigence of racism” in efforts to desegregate public schools, and
pointed out that he, Marshall, Charles Houston, and others saw the pre-Brown
“dual school system as a barrier to equal educational opportunities for African
Americans”?® Jim Crow is dead, but his ghost lives among us. Diversity by way
of affirmative action is no more a matter of “white goodwill and black power,” as
Shelby Steele asserts that Brown was.?” To argue that race, however artificial as
a category, is immaterial in American society or irrelevant on American college
and university campuses, is to ignore the systemic applications of racial “in-
stincts” that still pervade our society. A case in point is Nobel Laureate biologist
Dr. James Watson’s recent faux pas alleging inherent inferiorities of Africans and

African Americans.?®

The U.S. Constitution was never colorblind, nor is the American public. The
three-fifths clause and the fugitive clause clearly reveal that the Framers counte-
nanced race even though the 1787 Constitution made no mention of the words
“Negro,” “slave,” or “chattel” Diversity is no panacea to de jure segregation, but it
is a fulfillment of the American Dream. Faculty diversity is not to prove that one
is “as good as” or “equal to.” As Dr. Martin Luther King Jr. proclaimed in my city

of Montgomery, Ala., “No lie can live forever”

The Knight remedial decree created minority scholarships at ASU and A&M to
increase minority student enrollments on both campuses. The “white students
only” minority scholarships provided full tuition, room and board, books, and
fees as an inducement to minority students and minority parents to overcome
their bias against both historically black ASU and A&M. In 1896, Justice Henry
Brown wrote in Plessy, “We consider ... fallacy ... the argument that the enforced
separation of the two races stamps the colored race with a badge of inferior-
ity”?° In 1998—a century later—officials at my school unwittingly contravened
Brown’s presupposition, writing in a university publication, “Other-race scholar-
ships were awarded to ASU and A&M to help them diversify their student bod-
ies and to eliminate the perception of inferiority” (emphasis added).>° Whose
“perception” the university worried about is not entirely clear, but the implica-
tions certainly were; white students are necessary to remove the stigma (badge)
of inferiority from Alabama State University. The minority scholarships ended
in 2006 at Alabama State University. According to the 2001-2005 Fact Book, Ala-
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bama State University’s minority student enrollment was 4.88 percent.

Before his death in 2005, psychologist Dr. Kenneth Clark, an expert witness

for the plaintiffs in Brown and progenitor of the “doll studies,” recalled, “These
[African American] children saw themselves as inferior and they accepted [their]
inferiority as part of reality.”>! Such is the Alabama legacy of “interposition and
nullification,” of “standing in the schoolhouse door,” and of “segregation today,
tomorrow, forever” Judge Robert Carter is absolutely correct: “It is no longer
possible to wait for integration.”*> When it comes to faculty diversity, benign

neglect is never benign; it is merely neglect.
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